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LEARNING TRANSITION FROM COVID-19 PANDEMIC TO
POST PANDEMIC ERA: STUDENTS’ VOICES IN LEARNING
ENGLISH AT SRIWIJAYA UNIVERSITY

ABSTRACT

Schools are significantly re-opening after being shut down for more than two years
as the effect of the Covid-19 outbreak. To some level, comfort has already been
formed during online learning, so it needs re-navigation to leave the comfort zone
to attend offline learning. Each student's transition from online to offline learning
is distinct to their personal realities which leads to different adaptations. As a result,
a narrative design study focusing on the learning transition from online back to
offline mode from the perspective of students including their experiences and
adjustments to survive the learning transition which had not been majorly discussed
yet, was worthwhile to conduct. Four participants at Sriwijaya University were
selected with identified criteria-based sampling. The result of the interview showed
that almost all the participants reacted positively toward the learning transition
although there were challenges they encountered such as technical issues, inner and
outer distractions; self-control, learning environment and social media, and the
issues related to re-interacting and managing their routines. The adjustments they
made concerned with learning expenses, re-engaging in classroom activities
actively, and re-managing effective schedules by reducing their leisure time. The
flexibility in learning mode and optimization in learning facilities could be
considered to overcome those issues.

Keywords: Learning transition, perception, challenges, adjustment.
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CHAPTER |
INTRODUCTION

This chapter introduces (1) background, (2) the problem of the study, (3) the
objectives of the study, and (4) the significance of the study.

1.1 Background

The remarkable expansion of the COVID-19 pandemic continues to disrupt
learning and teaching environments, as well as the larger higher education scene.
The dynamics of online education in diverse contexts throughout the pandemic have
attracted significant scholarly attention in the higher education literature to date.
(Gamage, de Silva, & Gunawardhana, 2020). The growing use of digital technology
for course redesigns and pedagogical reforms, as well as the quick adoption of
blended or hybrid models by institutions, has produced substantial issues for both
students and academic communities (Kamalipour & Peimani, 2022). These
discussions have had a substantial influence on our knowledge of the impacts of
emergency usage, as well as the inclusion of online and other sorts of digitalized
learning and teaching, on the function of university instructors and post-pandemic
higher education. According to data from UNICEF, 47% of children study for only
1-2 hours per day, and 35% have limited or no internet access. Furthermore, roughly
one-third of children report difficulty concentrating on subjects.

After being closed for nearly two years due to the outbreak of the COVID-19
pandemic, schools are slowly reopening. The pandemic caused a significant shift in
the learning spectrum and school systems compared to pre-pandemic times.
However, each student's transition is unique due to personal circumstances that
necessitate adaptation to a new world. (Saadé & Dira, 2006). Bridges (2011)
provides his transition model, which takes a broad perspective of the transformation
process and defines three overlapping phases: 'Ending, Losing, and Letting Go.
Where theses phases enable the students to experience several changes where in the

ending period might symbolize the initial weeks of a student's life, when they face
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external changes connected to new learning modalities, as well as experiences of
self-regulation from online learning to offline learning, as well as the shock of a
new academic setting. Students may suffer despair, worry, discontent, and
disorientation as a result of these changes (Denovan & Macaskill 2013;
Ramachandran 2011; Thurber & Walton 2012). Then, in the second phase, dubbed
"The Neutral (Transition) Zone," occurs when people remain linked to their
previous position while attempting to adjust to their new one. Individuals are
frequently confused, irritable, and doubtful at this period, as they suffer skepticism,
low productivity, and concern about their job. Finally, the students arrive in the
third phase, 'The New Beginning," which begins to embrace the change initiative
and begin acquiring the abilities needed to function successfully in the new
approach (Bridges, 2011). In other words, they are more receptive to new
information, have more energy, and are more devoted to their position. In terms of
student transitions, this is the time at which students acquire confidence as they go
through university and acclimate to the learning routines of the institution.
Furthermore, the rapid move to online learning modes reveals a substantial
decline in course completion and an increase in dropout rates (Hernando-Malipot,
2021). According to Mahyoob's (2020) research, the most difficult barrier for
learners was technical challenges with instrumental accompaniment. Some people
have difficulty accessing course materials and troubleshooting, while others have
difficulty joining online synchronous classes. On occasion, students were unable to
open their tests on their mobile devices. Pastor (2020) discovered the similar
findings, with students citing a lack of appropriate understanding of the teachings,
feeling misunderstood by their lecturers, and bad or sluggish internet access as
major issues. Similarly, Dayagbil et al., (2021) discovered in their study that
technological issues are frequently attributed to poor internet access and an inability
to acquire essential gadgets. This demonstrates that not all learners have access to
the tools required for online learning. One may have purchased a smartphone but
been unable to afford an internet connection. Stoian et al (2022) focused on
students’ voices in terms of the benefit of online learning after transmitting back to

face-to-face learning with the quantitative design used, a survey. The findings
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revealed several preferences among the targeted students, including teachers'
support for electronic educational resources, the use of online educational platforms
to access resources and take tests, easier and more personalized communication
with teachers, and peer connectivity in common projects. However, a study case
from Julien and Dookwah (2020) highlighted the voice of students regarding
learning transition from offline to online learning. The data found that to a certain
subject which is math, face to face is more convenient as it is also very essential for
human interaction yet online learning (ONL) is a feasible instructional alternative.
Soesanto and Dirgantoro (2021) emphasized the topic on students’ perceptions
about previous emergency learning, limited face-to-face transition, and
expectations from teachers towards the transition. Conducting a cross sectional
survey to gather all the information needed revealed the result that the learning
transition was welcomed by the participants which was accompanied by the
optimism that teachers would properly develop educational tactics. Furthermore, it
provided opportunities for fresh discoveries from all education stakeholders, which
will improve a positive learning environment. Various studies have been discussing
the transition from offline to online however the transition from online to offline
have not been majorly discussed.

While offline learning is not a new concept, the fact that both teachers and
students have developed a new normal habit in the online mode makes the re-
transition difficult for some (Amri, et al., 2021). Russell, 2020; Zhang, Liu, & Lee,
2021; and Liang et al., 2020 are just a few of the studies that have found that
teachers and students struggle with issues like a bad internet connection,
complicated home situations, low engagement/participation, low motivation, lack
of confidence and digital readiness, and mental health problems. However, with
clear indications that the epidemic is nearing an end, campuses and schools are
eager to welcome instructors and students back to traditional classrooms. This is
because they have become accustomed to the limitations of online learning. In any
case, returning to (physical) school or campus could not be seen as a return to
previous ways of doing things. During online learning, both teachers and students

have gathered and packed up a lot of fresh experiences and developed new methods
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of doing things. Comfort has already been created to some extent, so leaving that
comfort zone will take some re-navigation. Moreover, in the preliminary study that
was conducted, it is known that the students of English Education in Sriwijaya
University also experienced some troubles in online learning as well as the offline
learning especially the students from academic year of 2020 where they went to
online learning since the first day of their college and stayed online until 2 years
and went back again to offline for the first time. Therefore, a study focusing on the
learning transition from online mode back to offline from the perspective of the
students is worth conducting as it influences the effective learning process. In
relation to it, this study focuses on students of English Education’s experience in
learning transition from online learning to offline learning, and the adjustment
students make to survive the learning transition.
1.2 The Problems of the Study

Based on the background above, the problems of this study are formulated
into the following questions;

1. How do the students of English Education perceive learning transition
from Covid-19 Pandemic to Post Pandemic era at Sriwijaya University?

2. What challenges do the students of English Education experience in the
learning transition from Covid-19 Pandemic to Post Pandemic era at
Sriwijaya University?

3. How do the students of English Education adjust in learning transition
from Covid-19 pandemic to Post Pandemic era at Sriwijaya university?

1.3 The Objectives of the Study
The objectives of this study are;
1. to find out students' perceptions toward learning transition after the
pandemic,
2. tofind out the challenges rising from the learning transition,
3. and to find out the adjustments that the students do to deal with the learning

transition.

16



1.4 The Significance of the Study

This study is expected to be beneficial for the students, the lecturers, and the
further researchers.

For students of English Education especially who experience the transition, it
Is expected that they are able to understand that transition is an inevitable thing
which can actually benefit them as it assists the students in moving smoothly
between activities so that they can remain focused and engaged with each task.

For English lecturers, it is expected that they are aware of the students' voices
so that it helps the learning process better as the lecturer can adjust the learning
process based on the students' needs as they experience the transition.

For the further researchers, this study can be a reference in conducting further

research related to the topic.

17



REFERENCES:

Abbasi, S., Ayoob, T., Malik, A., & Memon, S.I. (2020). Perceptions of students
regarding E-learning during COVID-19 at a private medical college. Pak. J.
Med. Sci, 36, pp. 57-61. [DOL:
https://dx.doi.org/10.12669/pjms.36.COVID19-S4.2766] [PubMed:
https://www.ncbi.nlm.nih.gov/pubmed/32582315]

Agustina, D., Matra, S. D., & Karimah, S. (2020). Challenges of Having Online
Learning Activities: University Students’ Perspectives. INELTAL
Conference Proceedings The International English Language Teachers and
Lecturers Conference, 9-14.

Akande, S. 0. (2009). Knowledge, perception, and attitudes of library personnel
towards preservation of information resources in Nigerian federal university
libraries. Library and Phylosophy Practice eJournal. 303. Retrieved from
http://digitalcommons.unl.edu/libphilprac/303//. Accessed at: June 03rd
2023.

Aliant,a Nat,ionald a Organizat,iilor Student,es,ti din Romania. Available online:
https://www.anosr.ro (accessed on 20 August 2022).

Almossa, S.Y. (2021). University Students’ Perspectives toward Learning and
Assessment during COVID-19. Educ. Inf. Technol, 26. 7163-7181.

Al Sulaimi, S. (2022). Teacher-student rapport in emergency remote teaching:
Autoethnography. Stud. Technol. Enhanc. Learn, 2. 172367.

Amrullah, A., & Nanzah, Z. (2022). Student-student interaction in an online
learning during the covid-19 pan-demic. J. Appl. Stud. Lang, 6. 37-45.
Argaheni, N. B. (2020). A systematic review: The impact of online lectures during

the COVID-19 pandemic against Indonesian students.

Aristovnik, A., Kerzi“c, D., Ravselj, D., Tomazevi'c, N., & Umek, L. Impacts of
the COVID-19 Pandemic on Life of Higher Education. Students: A Global
Perspective. Sustainability,12. 8438.

Arminio, J. L., & Hultgren, F. H. (2002). Breaking out from the shadow: The
question of criteria in qualitative research. Journal of College Student
Development, 43(4), 446-460.

Ayanbode, O.F., Fagbe, A., Owolabi, R., Oladipo, S., & Ewulo, O.R. (2022).
Students’ interactions, satisfaction and perceived progress in an online class:
Empirical evidence from Babcock university Nigeria. Cogent Educ, 9.
2060783.

Bandura, A. (1997) Self-Efficacy: The Exercise of Control. W.H. Freeman and
Company, New York.

Barrot, J. S., Llenares, I. 1., & Del Rosario, L. S. (2021). Students’ online learning
challenges during the pandemic and how they cope with them: The case of
the Philippines. Education and Information Technologies, 1-18.
https://doi.org/10.1007/s10639-021-10589-x

Bisht, R.K., Jasola, S., & Bisht, I.P. (2020). Acceptability and Challenges of Online
Higher Education in the Era of COVID-19: A study of Students’ Perspective.
Asian Educ. Dev. Stud, 11, 401-414.

18


https://dx.doi.org/10.12669/pjms.36.COVID19-S4.2766
https://www.ncbi.nlm.nih.gov/pubmed/32582315

Benson, A. (2002). Using online learning to meet workforce demand: A case study
of stakeholder influence. Q. Rev. Distance Educ.

Burns, J., Durkin, L., & Nicholas, J. (2009). Mental health of young people in the
United States: What role can the internet play in reducing stigma and
promoting helpseeking? Journal of Adolescent Health, 45, 95-97.

Bridges, W. (2011) Managing transitions: Making the most of change. 3rd Edition,
Nicholas Brealey Publishing, London, UK/Boston, USA.

Charmaz, K. (2006). Constructing Grounded Theory: A Practical Guide through
Qualitative Analysis. London: Sage Publications.

Chen, L. (1997). Distance delivery systems in terms of pedagogical considerations:
A revolution. Educational Technology, 37(4). 34-37.

Conrad, C., Deng, Q., Caron, I., Shkurska, O., Skerrett, P., & Sundararajan, B.
(2022). How student perceptions about online learning difficulty influenced
their satisfaction during Canada’s Covid-19 response. Br. J. Educ. Technol,
53. 534-557.

Crotty, M. (1998). The Foundations of Social Research: Meaning and Perspective
in the Research Process. London: SAGE Publications Inc.

Crouch, M., & McKenzie, H. (2006) The Logic of Small Samples in Interview-
Based Qualitative Research. Social Science Information, 45(18).
https://doi.org/10.1177/0539018406069584

Dayagbil, F. T., Palompon, D. R., Garcia, L. L., & Olvido, M. M. J. (2021).
Teaching and learning continuity amid and beyond the pandemic. Frontiers
in Education, 6. doi:10.3389/feduc.2021.678692

Denovan, A., & Macaskill, A. (2013). An Interpretative Phenomenological
Analysis of Stress and Coping in First Year Undergraduates. British
Educational Research Journal, 39, 1002-1024.
https://doi.org/10.1002/berj.3019

Doolan, K. et al. (2021). Student life during the COVID-19 pandemic lockdown.
Europe-wide insights. Bruxels: ESU - European Students’ Union (ESU).

Accessed in July 15 2021, https://www.esu-online.org/?publication=student-
life-during-the-covid-19-pandemic-lockdown-europe-wide-insights

Drane, C., Vernon, L., & O’Shea, S. (2020). The impact of ‘learning at home’on
the educational outcomes of vulnerable children in Australia during the
COVID-19 pandemic. Literature Review Prepared by the National Centre for
Student Equity in Higher Education. Curtin University, Australia.

Dresel, M., Schmitz, B., Schober, B., Spiel, C., Ziegler, A., Engelschalk, T., Jostl,
G., Klug, J., Roth, A., Wimmer, B., & Steuer, G. (2015). Competencies for
successful self-regulated learning in higher education: Structural model and
indications drawn from expert interviews. Studies in Higher Education,
40(3), 454-470. https://doi.org/10.1080/03075079.2015.1004236 [Taylor &
Francis Online], [Web of Science ®], [Google Scholar]

Duncan, T. G., & McKeachie, W. J. (2005). The Making of the Motivated Strategies
for Learning Questionnaire. Educational Psychologist, 40(2), 117-128.
https://doi.org/10.1207/s15326985ep4002_6

Espasa, A., Mayordomo, R.M., Guasch, T., & Martinez-Melo, M. (2022). Does the
type of feedback channel used in online learning environments matter?

19


https://www.esu-online.org/?publication=student-life-during-the-covid-19-pandemic-lockdown-europe-wide-insights
https://www.esu-online.org/?publication=student-life-during-the-covid-19-pandemic-lockdown-europe-wide-insights
https://doi.org/10.1080/03075079.2015.1004236
https://www.tandfonline.com/doi/10.1080/03075079.2015.1004236
https://www.tandfonline.com/doi/10.1080/03075079.2015.1004236
https://www.tandfonline.com/servlet/linkout?suffix=cit0012&dbid=128&doi=10.1080/10790195.2022.2056097&key=000350804300005
http://scholar.google.com/scholar_lookup?hl=en&volume=40&publication_year=2015&pages=454-470&issue=3&author=M.+Dresel&author=B.+Schmitz&author=B.+Schober&author=C.+Spiel&author=A.+Ziegler&author=T.+Engelschalk&author=G.+J%C3%B6stl&author=J.+Klug&author=A.+Roth&author=B.+Wimmer&author=G+Steuer&title=Competencies+for+successful+self-regulated+learning+in+higher+education:+Structural+model+and+indications+drawn+from+expert+interviews&doi=https://doi.org/10.1080/03075079.2015.1004236

Students’ perceptions and impact on learning. Act. Learn. High. Educ,23.
49-63.

Elalouf, A., Edelman, A., Sever, D., Cohen, S., Ovadia, R., Agami, O., & Shayhet,
Y. (2022). Students’ perception and performance regarding structured query
language through online and face-to-face learning. Front. Educ, 7, 935997.

Fadilla, A.N; Relawati, A.S, Ratnaingsih, N. (2021). Problematika pembelajaran
daring masa pandemi covid-19. Jurnal Jendela Pendidikan, 1(2), 145-
150. https://doi.org/10.32505/tarbawi.v8i2.2562

Feast, V., & Bretag, T. (2005). Responding to crises in transnational education:
New challenges for higher education. High. Educ. Res. Dev, 24, 63-78.

Fine, P.D., Leung, A., Tonni, 1., & Louca, C. (2022). Teachers’ feedback practices
in COVID-19: Has anything changed? J. Dent, 120. 104087.

Gamage, K. A. A,, de Silva, E. K., & Gunawardhana, N. (2020) Online Delivery
and Assessment during COVID-19: Safeguarding Academic Integrity. Educ.
Sci, 10,301.

George Saadé, R., & Kira, D. (2006). The emotional state of technology
acceptance. Issues in Informing Science and Information Technology, 3, 529-
5309. https://doi.org/10.28945/913

Gu, Q, Schweisfurth, M and Day, C. (2010). Learning and Personal Growth in a
'Foreign'Context: Intercultural Experiences of International Students.
Colchester, Essex.

Hagwane, O., & Tekade, S. (2022). A Study of challenges faced by students while
switching from online to offline classes. International Journal of Advanced
Research in Science, Communication and Technology (IJARSCT), 2(1).
https://doi.org/10.48175/568

Hrastinski, Stefan & Keller, Christina & Carlsson, Sven. (2010). Design exemplars
for synchronous e-learning: A design theory approach. Computers &
Education, 55. 652-662. 10.1016/j.compedu.2010.02.025.

Hernando-Malipot, M. (2021). No fail policy amid the pandemic ‘not good’ for
students — DepEd. Manila Bulletin. https://mb.com.ph/2021/02/01/no-fail-
policy-amid-the-pandemic-not-good-for-students-deped/

Hollister, B, Nair, P, Hill-Lindsay, S & Chukoskie, L. (2022). Engagement in online
learning: Student attitudes and behavior during COVID-19. Frontiers in
Education,7. DOI: https://doi.org/10.3389/feduc.2022.851019

Honicke T., Broadbent J. (2016). The relation of academic self-efficacy to
university student academic performance: a systematic review. Educ. Res.
Rev. 17 63-84. 10.1016/j.edurev.2015.11.002 [CrossRef] [Google Scholar]

Horvath, D., Asvanyi, K., Cosovan, A., Csordas, T., Faludi, J., Galla, D., & Simay,
A. E. (2022). Online only: Future outlooks of post-pandemic education
based on student experiences of the virtual university. Soc. Econ, 44, 2-21.
[DOI: https://dx.doi.org/10.1556/204.2021.00026]

Hrastinski, S., Keller, C., & Carlson, S. (2010). Design exemplars for synchronous

e-learning: A design theory approach. Comput. Educ, 55. 652-662.

Igbal, S. A., Ashig, M., Rehman, S. U., Rashid, S., & Tayyab, N. (2022). Students’

perceptions and experiences of online education in Pakistani universities

20


https://doi.org/10.32505/tarbawi.v8i2.2562
https://doi.org/10.28945/913
https://doi.org/10.48175/568
https://mb.com.ph/2021/02/01/no-fail-policy-amid-the-pandemic-not-good-for-students-deped/
https://mb.com.ph/2021/02/01/no-fail-policy-amid-the-pandemic-not-good-for-students-deped/
https://doi.org/10.1016/j.edurev.2015.11.002
https://scholar.google.com/scholar_lookup?journal=Educ.+Res.+Rev.&title=The+relation+of+academic+self-efficacy+to+university+student+academic+performance:+a+systematic+review.&author=T.+Honicke&author=J.+Broadbent&volume=17&publication_year=2016&pages=63-84&doi=10.1016/j.edurev.2015.11.002&
https://dx.doi.org/10.1556/204.2021.00026

and higher education institutes during COVID-19. Educ. Sci, 12, 166. [DOI:
https://dx.doi.org/10.3390/educsci12030166]

Jindal-Snape, D. (Ed.) (2009). Educational transitions: Moving stories from
around the  world. (Routledge research in education).
Routledge. https://doi.org/10.4324/9780203859124

Julien, G., & Dookwah, R. (2020). Students' transition from face to face learning to
online learning at higher education: A case study in trinidad and tobago.
Educational Research and Reviews, 15(8), 487-494. https://doi.org/
10.5897/ERR2020.4005

Kamalipour, H.; Peimani, N. (2022). Sustaining place transformations in urban
design education. In The Wiley Handbook of Sustainability in Learning and
Teaching in Higher Education; Gamage, K., Gunawardhana, N., Eds.; Wiley:
Hoboken, NJ, USA.

Kauffman, H. (2015). A review of predictive factors of student success in and
satisfaction with online learning. Research in Learning Technology, 23(1), 1-
13. https://doi.org/10.3402/rlt.v23.26507

Kebritchi, M., Lipschuetz, A., & Santiague, L. (2017). Issues and challenges for
teaching successful online Courses in Higher Education. Journal of
Educational Technology Systems, 46(1), 4-29.

Khalaf, K., El-Kishawi, M., Moufti, M., & Al Kawas, S. (2020). Introducing a
comprehensive high-stake online exam to final-year dental students during
the COVID-19 pandemic and evaluation of its effectiveness. Med. Educ.
Online, 25, 1826861.

Kirkup, G., & Jones, A. (1996). New technologies for open learning: The
superhighway to the learning society? In P. Raggatt R. Edwards, & N. Small
(Eds.), adult learners, education and training 2: The learning society —
Challenges and trends (pp.272-291). London: Routledge.

Lazarus, R., & Folkman, S. (1984). Stress, Appraisal, and Coping. New York:
Springer.

Lei, S. I., & So, A. S. I. (2021). Online teaching and learning experiences during
the COVID-19 pandemic—a comparison of teacher and student perceptions.
J. Hosp. Tour. Educ, 33, 148-162. doi: 10.1080/10963758.2021.1907196

Li, X., Fu, P., Fan, C., Zhu, M., & Li, M. (2021). COVID-19 stress and mental
health of students in locked-down colleges. Int. J. Environ. Res. Public
Health, 18. 771.

Lincoln, Y. S.,, Guba, E. G. & Pilotta, J. J. (1985). Naturalistic
inquiry. International Journal of Intercultural Relations: 1JIR, 9(4), 438—
439. doi:10.1016/0147-1767(85)90062-8

Liu, X., Zhang, Y., & Zhao, D. (2022). What Is the Status of Interactions in
University Online Teaching? A Survey on 371 Students. In Proceedings of
the 2022 the 7th International Conference on Distance Education and
Learning (ICDEL), Beijing, China, 20-23. May 2022; pp. 150-156.

Malkawi, E., Bawaneh, A. K., Bawa'aneh, M. S. (2021). Campus Off, Education
On: UAEU Students' Satisfaction and Attitudes towards E-Learning and
Virtual Classes during COVID-19 Pandemic. Contemporary Educational
Technology, 13(1), ep283. https://doi.org/10.30935/cedtech/8708

21


https://dx.doi.org/10.3390/educsci12030166
https://doi.org/10.30935/cedtech/8708

Mathew, L. (2015). The Effect of multitasking and grade performance of
undergraduate nursing students. Open Access Library Journal, 2(11), 1.
Maya, M., Anjana, V.M. & Mini, G.K. (2022). University students' perceptions of
shifting between online and offline learning: lessons from Kerala, India,
Asian Association of Open Universities Journal,17(3), 213-228.

https://doi.org/10.1108/AAOUJ-03-2022-0031

May K., & Elder, A. (2018). Efficient, helpful, or distracting? A literature review
of media multitasking in relation to academic performance. International
Journal of Educational Technology in Higher Education, 15(13), 1-17.

Merriam, S. B. (1998). Qualitative Research and Case Study Applications in
Education. Jossey-Bass Publishers, San Francisco.

Merriam, S., Johnson-Bailey, J., Lee, M., Kee, Y., Ntseane, G., & Muhamad, M.
(2001). Power and positionality: Negotiating insider/outsider status within
and across cultures. International Journal of Lifelong Education, 20(5), 405-
416. doi:10.1080/02601370120490

Miles, D., Mesinga, J., & Zuchowski, I. (2018). Harnessing opportunities to
enhance the distance learning experience of MSW students: An appreciative
inquiry process. Social Work Education, 37(6), 705-717.

Molotsi, A. R. (2020). The university staff experience of using a virtual learning
environment as a platform for e-learning. Journal of Educational Technology
& Online learning, 3(2), 133-151. https://doi.org/10.31681/jetol.690917

Montague, M. (1997). Student perception, mathematical problem solving, and
learning disabilities. Pennsylvania State Univ, 8(1).

Mouly, G. J. (1973). Psychology for effective teaching. New York: Holt Rinehart
& Winston.

Nelson, T., & Narens, L. (1990). Metamemory: A theoretical framework and new
findings. In G. Bower (Ed.), The psychology of learning and motivation (\Vol.
26, pp. 125-141). New York: Academic Press.

Nurtaat, L., Fadjri, M., & Nanzah, Z. (2022). Student-Student Interaction in Online
Learning during the COVID-19 Pandemic: A Case Study. Educ. Q. Rev, 5.
180-191.

Octaberlina, L.R., & Muslimin, A.l. (2020). EFL Students Perspective Towards
Online Learning Barriers and Alternatives Using Moo dle/Google Classroom
During COVID-19 Pandemic. Int. J. High. Educ, 9. 1-9.

Palloff, R. M., & Pratt, K. (2013). Lessons from the virtual classroom: The realities

of online teaching (2nd ed.). San Francisco, CA: Jossey-Bass.
Panadero, E. (2017). A review of self-regulated learning: Six models and four
directions  for  research. Frontiers in  Psychology, 8, Article
422. https://doi.org/10.3389/fpsyq.2017.00422

Pandey, D., Gul, R., Canete, J.J., Rocha, I.C., Gowwrii, G., Pandey, B.K., & Peter,
S. (2021). Mental stress in online learning during the pandemic: An
assessment of learners’ perception.

Parker, M., & Martin, F. (2010). Using virtual classrooms: Student perceptions of

features and characteristics in an online and a blended course. MERLOT
Journal of Online Learning and Teaching, 6. 135-147.

22


https://doi.org/10.31681/jetol.690917
https://psycnet.apa.org/doi/10.3389/fpsyg.2017.00422

Patton. M. Q. (2002). Qualitative research and evaluation methods (3rd ed.).
Thousand Oaks, CA: Sage Publications.

Peimani, N., & Kamalipour, H. (2021). Online education and the COVID-19
outbreak: A case study of online teaching during lockdown. Educ. Sci, 11,
72.

Perry, C. & Allard, A. (2003). Making the connections: Transition experiences for
first-year education students. Journal of Educational Enquiry, 4 (2). 74-89.

Pelletier, K., Brown, M., Brooks, D.C., McCormack, M., Reeves, J., Arbino, N.,
Bozkurt, A., Crawford, S., Czerniewicz, L., Gibson,R. et al. (2021).
EDUCAUSE Horizon Report: Teaching and Learning Edition;
EDUCAUSE: Boulder, CO, USA.

Pettigrew, J.E., & Howes, P.A. (2022). COVID-19 and Student Perceptions toward
a Swift Shift in Learning Format: Does Experience Make a Difference? Am.
J. Distance Educ. 1-18.

Piyatamrong, T., Derrick, J., & Nyamapfene, A. (2021). Technology-Mediated
Higher Education Provision During the COVID-19 Pan-demic: A
Qualitative Assessment of Engineering Student Experiences and
Sentiments. J. Eng. Educ. Transform,34, 290-297.

Puspitasari, P. I., Suwastini, N. K. A., Blangsinga, G. W. K. A. A,, Dantes, G. R.,
& Tuerah, 1. J. C. (2021). Boomers’ perception towards the implementation
of online learning amidst Covid-19 outbreak. Proceedings of the 2nd
International Conference on Technology and Educational Science (ICTES
2020), 540(Ictes 2020), 128-134. Atlantis Press.

Qureshi, J. A. (2019). Advancement in Massive Open Online Courses (MOOQOCs) to

revolutionize disruptive technology in education: A case of Pakistan. Journal
of Education and Educational Development, 6(2), 219-234.

Ramachandran, N. T. (2011). Enhancing international students’ experiences: An
imperative agenda for universities in the UK. Journal of Research in
International Education, 10(2), pp. 201-220.

Redmond, P. (2015). A pedagogical continuum: The journey from face-to-face to

online teaching. DOI:10.1057/9781137468611.0019
Riessman, C. K. (2008) Narrative Methods for the Human Sciences. Sage:
Thousand Oaks.

Riessman, C. K. (1993). Narrative analysis. Sage Publications, Inc.

Ritchie L. (2016). Fostering self-Efficacy in Higher Education Students. London:
Palgrave MacMillan. [Google Scholar]

Russell, V. (2020). Language anxiety and the online learner. Foreign Language
Annals, 53, 338-352.

Rossman, G. B., & Rallis S. F. (1998). Learning in the field: An introduction to

qualitative research. Thousand Oaks, CA: Sage Publications.
Saade, R., & Kira, D. (2006). Emotional state of technology acceptance model.
Issues in Informing Science and Information technology, 3, 403-409.

Schunk D., Pajares F. (2010). “Self-efficacy beliefs,” in International Encyclopedia
of Education, 3rd Edn, eds Peterson P., Baker E., McGaw B. (New York, NY:
Elsevier; ), 668-672. [Google Scholar]

23


http://dx.doi.org/10.1057/9781137468611.0019
https://scholar.google.com/scholar_lookup?title=Fostering+self-Efficacy+in+Higher+Education+Students.&author=L.+Ritchie&publication_year=2016&
https://scholar.google.com/scholar_lookup?title=International+Encyclopedia+of+Education&author=D.+Schunk&author=F.+Pajares&publication_year=2010&

Setyaningsih, E. (2022). Returning to offline teaching and learning: What it means
for Indonesian students and teachers. Academic Journal PERSPECTIVE:
Language, Education and Literature, 10(2), 82-91.
https://doi.org/10.33603/perspective.v10i2.7220

Sockman, B. R., & Sharma, P. (2008). Struggling toward a transformative model
of instruction: It's not so easy. Teaching and Teacher Education, 24(4),

1070-1082. DOI: 10.1016/j.tate.2007.11.008

Soesanto, R. H., & Dirgantoro, K. P. S. (2021). Commemorating one-year of the
COVID-19 Pandemic: Indonesian and international issues of secondary and
tertiary mathematics learning. International Journal of Studies in Education
and Science (1JSES), 2(1), 18- 35. DOI: https://doi.org/10.46328/ijses.3

Stoian, C.E., Farcasiu, M.A., Dragomir, G., & Gherhes, V. (2022). Transition from
Online to Face-to-Face Education after COVID-19: The Benefits of Online
Education from Students’ Perspective. Sustainability.

Suryaman, M., Cahyono, Y., Muliansyah, D., Bustani, O., Suryani, P., Fahlevi, M.,
& Munthe, A. P. (2020). COVID-19 pandemic and home online learning
system: Does it affect the quality of phar-macy school learning? Systematic
Reviews in Pharmacy, 11, 524-530.

Tarigan, R.N., Nadlifatin, R., & Subriadi, A.P. (2021). Academic Dishonesty
(Cheating) In Online Examination: A Literature Review. In Proceedings of
the 2021 International Conference on Computer Science, Information
Technology, and Electrical Engineering (ICOMITEE), Banyuwangi,
Indonesia, 27-28 October 2021; pp. 148-153.

Thurber, C. A., & Walton, E. A. (2012). Homesickness and Adjustment in
University Students. Journal of American College Health, 60, 415-4109.
https://doi.org/10.1080/07448481.2012.673520.

Tsang, J. T., So, M. K., Chong, A. C., Lam, B. S., & Chu, A. M. Higher education
during the pandemic: The predictive factors of learning

Ullah, A., Ashraf, M., Ashraf, S., & Ahmed, S. (2021). Challenges of online
learning during the COVID-19 pandemic encountered by students in
Pakistan.J.  Pedagog.  Sociol.  Psychol, 3, 36-44. [DOL:
https://dx.doi.org/10.33902/JPSP.2021167264]

Warfvinge, P., Lofgreen, J., Andersson, K., Roxa, T., & Akerman, C. (2022). The
rapid transition from campus to online teaching—How are students’
perception of learning experiences affected? Eur. J. Eng. Educ, 47, 211
229.

Watermeyer, R.; Crick, T.; Knight, C.; Goodall, J. COVID-19 and digital disruption
in UK universities: Afflictions and affordances of emergency online
migration. High. Educ. 2021, 81, 623-641.

Wilson, S.; Tan, S.; Knox, M.; Ong, A.; Crawford, J.; Rudolph, J. Enabling Cross-
Cultural Student Voice During COVID-19: A Collective Autoethnography.
J. Univ. Teach. Learn. Pract. 2020, 17, 3. [CrossRef]

Wong, J., Khalil, M., Baars, M., de Koning, B., & Paas, F. (2019). Exploring
sequences of learner activities in relation to self-regulated learning in a
massive open online course. Computers & Education, 140,
103595.https://doi.org/10.1016/j.compedu.2019.103595

24


https://doi.org/10.33603/perspective.v10i2.7220
https://doi.org/10.1016/j.tate.2007.11.008
https://doi.org/10.46328/ijses.3
https://dx.doi.org/10.33902/JPSP.2021167264

Wood, R., & Bandura, A. (1989). Social cognitive theory of organizational
management. Academy of Management Review, 14, 361-384.

Wrench, A, Garrett, R and King, S (2013) Guessing where the goal posts are:
managing health and well-being during the transition to university studies,
Journal of Youth Studies ,16 (6), pp 730-746.

Yeung, M\W., & Yau, A.H. (2022). A thematic analysis of higher education
students’ perceptions of online learning in Hong Kong under COVID-109:
Challenges, strategies and support. Educ. Inf. Technol, 27. 181-208.

Yumatov, E A, Kuz'menko, V A, Badikov, V I, Glazachev, O S and Ivanova, L I.
(2001). Emotional Stress in Students during Examinations, Human
Physiology, 27 (2), pp 221-227.

Zeqiri, J., Kareva, V., Alija, S.& Bach, M.P. (2022). Challenges and opportunities
for higher education in North Macedonia during the COVID-19 pandemics:
A survey of student satisfaction and gender-related anxiety. Int. J. Technol.
Enhanc. Learn, 14. 163-179.

Zimmerman, B. J. (2002). Becoming a Self-Regulated Learner: An Overview.
Theory into Practice, 41, 64-70.
http://dx.doi.org/10.1207/s15430421tip4102_2

Zhang, Z., Liu, T., & Lee, C. B. (2021). Language learners’ enjoyment and emotion
regulation in  online collaborative  learning.  System, 98,
102478. doi:10.1016/j.system.2021.102478

Zumbrunn, S., Broda, M., Varier, S., & Conklin, S. (2019). Examining the
multidimensional role of self-efficacy for writing on student writing self-
regulation and grades in elementary and high school. Br. J. Educ. Psychol,
10. 1111/bjep.12315

25



