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LEARNING CONTENT KNOWLEDGE THROUGH ENGLISH MEDIUM
INSTRUCTION (EMI) AT THE FACULTY OF ECONOMICS,
SRIWIJAYA UNIVERSITY

ABSTRACT

The objectives of this study are to find out the students’ perception of the EMI program in
learning content knowledge, the support given by the faculty, and the challenges faced by
the students in learning content knowledge at the Faculty of Economics in Sriwijaya
University. The participants of this study were the 1st (2019/2020 academic year) and 3rd
(2018/2019 academic year) semester students of the Accounting Study Program, with the
total sample was 14 students. This study was using a qualitative approach with
questionnaire, focus group discussion, and observation as the technique of collecting the
data. The findings of the study showed that, first, most of the students agreed and had a
positive perception towards English as the medium of instruction in teaching content
(economics) at the Faculty of Economics in Sriwijaya University. Second, the support
given by the faculty was good enough and effective, such as: 1) Experienced lecturer, (2)
The class facilities such as comfortable classrooms, softcopy of the material in pdf,
projectors, and free wifi, (3) Reading room, and (4) a certificate from the faculty. Last,
the challenges faced by students were mostly about their difficulty in understanding the
content, expressed by the students such as: (1) encountering the unfamiliar/difficult word,
(2) getting hard to understand the lecturer, and (3) having trouble to remember some the
words.

Keywords: EMI, Students’ Perception, Support, Challenges
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CHAPTER I

INTRODUCTION

This chapter introduces (1) background of the study, (2) the problem of the
study, (3) the objectives of the study, (4) the significance of the study, and (5) the

limitation of the study.

1.1 Background of the Study

We all agree that English has become a bilingual language needed by our
generation to support their needs to compete internationally. Jenkins (2003) states
that globalization has driven the use of English as a communication tool in many
international contexts. For example, most of the information that students can
obtain for scientific, technological, and academic matters are in English. This
point supported by Doiz, Lasabagaster, and Sierra (2013), which inform English,
has become the most used language of instruction, driven by economic,
educational, and social & political forces. Thus, people who are not using English

as their first language need to understand English in order to access them.

In the educational field, because it has been influenced by globalization,
there is a growing number in the implementation of teaching programs in the
educational institution, for example, EMI, to improve the learners’ English
achievements (Wu, 2006). Tsou and Kao (2017) explain that EMI refers to the
English-taught subject courses offered in non-English Speaking countries. It
should be noted that EMI, the focus of the current study, is a model of the
bilingual teaching program (Baker, 2011). The program will use English as an

educational language.

Rolstad, Mahoney, and Glass (2005) explain that the bilingual program is
effective in promoting students’ academic achievement, and by that, the

educational institution should give permit and even encourage this program



development & implementation of bilingual education programs. Ibrahim (2014)
informs four factors that support the implementation of EMI; 1). Bilingualism
could give cognitive advantages, 2) The critical role of English would motivate
teachers and students to learn the language, 3) EMI would help students and
teachers to get more exposure to English and chance to acquires it, 4) EMI could
help students and teachers received literacy skills and strategies when they
transfer their native language to English.

In response to the needs of using English, the Indonesian government
developed a new act on its Educational system in 2003, under the law no. 20,
which stated: "the government and local government must organize at least one
unit of education at all levels of education, which will be developed as a unit
having the international standard of education.” Therefore, each district needs to
establish at least one 'International Standard School' based on these instruments
authorized above. Doiz, Lasagabaster, and Siera (2013) inform that the aim of
introducing EMI in Indonesia is to facilitate English language learning, and the
goal of the program itself is to improve students' English proficiency (Zacharias,
2013) along with learning the content. The program allowed the students to learn
Mathematics and Science in English, although it was only lasted for some years

and ended in early 2013.

Various reasons lead this program to failure. Whitehead (2010) explains
that teachers' low English proficiency and lack of experience in teaching EMI
could be contributing to the program's lack of success. Based on the early studies
on the effects of EMI, they showed that one of the essential factors in determining
the outcomes of EMI is the students and lecturers' English proficiency (Stryker &
Leaver, 1997; Swain & Johnson, 1997). Hadisantosa (2010) explains that the
process of conveying and receiving information in English or interacting with
their teachers are the big challenges for students, even teachers. Hence, based on
the finding, EMI is regularly used more in Universities than at primary and

secondary schools with the expectation students who already in higher education



will have at least sufficient proficiency in following the class with English as the

medium instruction.

To be able to join the class, the students need to understand English at a
certain level. Therefore, some requirements are required to apply for the course.
Hu, Li, and Lei (2014) express out of concern, the students who do not have
strong English proficiency will have difficulties coping with the language
demands of EMI class in the future. On the contrary, based on Dearden’s study in
2013, she claims that in most countries, there is no standardization that the faculty
sets as a requirement to get into the class that the subject taught using English.
She also quoted one of the teachers saying they intentionally left out the standard
as required because it is difficult enough to encourage faculty to teach in English.

If there is no requirement to get into the class, it is evident that there are
students who get into the class with low English proficiency. This situation will
create more challenges for students to follow the learning process, which usually
in their linguistic part. Tsou and Kao (2017) express that many students have
problems comprehending the text and the technical terms in the textbook. They
explain further that the students' incompetence in English Proficiency made it
difficult for them to express their thoughts, whether written or oral. Those who
find it hard to listen quickly in English will find it hard to understand, and those
who are incompetent in speaking will find it difficult to ask if they do not know
about something. Ibrahim (2014) expresses that aside from speaking and listening,
failing to understand the reading or being called incompetent in reading can also
lead to another failure in the learning and teaching process. It prevented them
from performing or getting any satisfactory result of their teaching and learning

process.

The quality of the EMI class and the learning difficulties have become one
of the significant issues that deserve more attention, and understanding students’
perspectives of the EMI course, in particular, could help the faculty to improve the
teaching practices and effectiveness of EMI. Hong, Ridzuan, and Kuek (2003)

explain that perception is when someone thought about something that they



learned, and to measure how their attitude when using something, whether they
agree or not about the method they are using. It shows that the students have their
opinion toward something which they get from their learning process and how
they react and reach toward that. Students’ perceptions, expectations, and their
way of coping with the academic requirements can be considered important
factors for students’ retention (Thomas, 2002). Students’ point of view towards
the class is essential to improve the EMI class. As explained by Sidhu (2003), the
students’ perspectives could be considered as students’ points of view towards
something in their learning and teaching process. He added, in the end, it produces
some suggestions or arguments to the educators or for their classmates who can

help to improve their learning process.

Based on the matters above, the faculties could provide some support for
their students through the facilities and extra programs. In Focal University, for
example, as reported by Hu, Li, and Lei (2014) — they state that they provided the
students with extra sheltered intensive instruction in English. They give the
students four weekly hours of English reading instruction for first-year
undergraduates, two hours for English listening instruction, and another two hours
for English speaking instruction. According to Tinto (2012), it is essential to
provide the students with academic support at the beginning of their studies.
Therefore, it is suggested that universities support students in developing
academic competencies as early as possible through personalized programs and
adaptive service (Mah & Ifenthaler, 2018). According to Wyatt (2011),
personalized programs and adaptive services offer the opportunity to meet
learners’ needs. These days, we are evolved in revolution industry 4.0, which
exposes more about technologies, and this could also be a significant potential to
support the students learning process in the class like online tutorials, online class,
and even online sources material. The supports could be in the form of facilities or

even programs, as mentioned above.

As stated above, the Indonesian government had implemented the EMI

class in some universities as a step to improve the students’ language proficiency,



and Sriwijaya University is one of them. There are two faculties that are
implementing this program at Sriwijaya University, and they are; the Faculty of
Economics and Computer Science. This study focused on the Faculty of

Economics.

As the site of the research, the researcher conducted a preliminary
interview with one of the lecturers in Economic faculty, named Fera Widyanata,
SE. M.Si. She teaches some classes in EMI class, which; Introduction to Micro
Economics, Introduction to Macro Economics, and Introduction to Development
Economics. Fera explained that she has been teaching in the EMI class for two
years and still counting. Although she did not know when exactly the program
established, she guessed it around three or four years ago. In the faculty, EMI is
called as IC (international Class). The class is implemented for the whole semester
and separated from the regular one. It is also open only for some main subjects,
not every course. Fera admitted that to get into the IC class, the students’ English
proficiency needs to be considered, although she also admitted that it was harder
to teach economic formally in English than in a regular class. She also expressed
that although the students were good with speaking and writing skills, their

listening skills still not sufficient. She frankly said:

.....No no. they might be good with speaking and writing
but they lack of listening skill. So, sometimes they ask me
to repeat it in bahasa. When | said do you understand the
material so far or when iam explaining, they will ask me to

repeat it in bahasacause they don’t understand that....

Then Fera explained that the teachers also need to fulfill some
requirements to teach the IC class; for example, they need to at least score 500 in
TOEFL or 6.6/6.7 in IELS. So, she concluded that both teachers and students are
capable of IC class, although we cannot ignore the apparent challenges in the

actual teaching and learning process.



Based on the description above, it can be seen that the challenges in
implementing the EMI class could not be avoided, especially in the non-English-
speaking country. Therefore, this research aimed to investigate the process of
implementing EMI in the class, specifically in Economics Faculty at Sriwijaya
University, and more focused on the students' perception towards the class,
support given by the faculty to push the program, and the challenges that students
faced in the classroom in the learning process. The researcher wanted to find out
whether the same thing happened to EMI class in the Faculty of Economics at

Sriwijaya University or not.

1.2 The Problems of the Study

Based on the background above, the problems of this study formulated

into the following questions:

a) What is the students’ perception of learning content through EMI at the
Faculty of Economics, Sriwijaya University?

b) How is the support given to the students in learning content through EMI at
the Faculty of Economics, Sriwijaya University?

c) What challenges do the students face in learning content through EMI at the

Faculty of Economics, Sriwijaya University?

1.3 The Objectives of the Study
In the relation to the problem, the objectives of the study are:

a) To find out what is the students’ perception of learning content through EMI
at the Faculty of Economics, Sriwijaya University?
b) To find out how is the support given to the students in learning content

through EMI at the Faculty of Economics, Sriwijaya University?



c) To find out what challenges do the students face in learning content through

EMI at the Faculty of Economics, Sriwijaya University?

1.4 The Significance of the Study
It is expected that this study would provide some benefits for:

a) The Students

This study enabled the students to be aware of the main purpose of the
implementation of EMI class in the Economics Faculty of Sriwijaya University.
Some of the students were not even really aware of the actual aim of the EMI
class itself in the university. The only thing they know was the class using
English. The minimum knowledge of the subject could lead some of them to think
the class is tough to follow and make them anxious before they even started.
Students need to understand the purpose, what to expect, and even what kind of
learning strategies they need to use. These things were essential to make the class

more enjoyable, and the students and teachers could reach the same goal.

b) The Lecturers

This study gave more knowledge on how the implementation of the EMI
class in the Economics Faculty of Sriwijaya University. It was also relevant to the
lecturers to understand the application of EMI in their class. Thus, they could
choose the suitable teaching and learning strategies. Not just the students, but the
lecturers themselves need to improve themselves before they teach in EMI class
because some experts explained most of the teachers that teach EMI in Asia is not

done by the qualified teacher.

c) The Faculty

This study gave some suggestions to the faculty on what to improve about
the EMI class, which is going to lead to a more successful learning process. The
faculty needs to hear what the students' view of the EMI class. It helped them

understand the students' and teachers' needs in order to provide the best support



that will help improve the EMI class, which could lead to successful teaching and

learning processes of content knowledge through EMI.

1.5 The Limitation of the Study

In line with the identification of the problem, there was three main focus of
this study, and it was limited to: First, on students’ perception towards the class
which was wrapped in their perception towards teaching Economics in English
policy, students’ and lecturers’ linguistic competence in English, and students
linguistic competence in Bahasa Indonesia. Second, the supports that the faculty
gives to support the implementation of the EMI class, which in the form of
facility, programs, even token. Last, about the challenges that the students faced
during the teaching and learning process. This challenge is the difficulties that
students encounter during the class, which interferes with the learning process.
This study is only up to identifying the challenges students faced during the
teaching and learning process. However, this study does not provide any

solutions.



REFERENCES

Adediwura, A., & Tayo. (2007). Perception of teacher knowledge, attitude, and
teaching skills as predictor of academic performance in Nigerian
secondary schools. Educational Research and Review, 2(7), 165-171.

Al-Bakri, S. (2013). Problematizing English medium instruction in Oman.
Journal of Bilingual & Multilingual Teachers of English, 1(2), 55-69. doi:
10.12785/ijobmte/010203

Allport, GW. (1996). Pattern and growth in personality. London: William Clowes
and Sons, Ltd.

Ammon, U. (2001). The dominance of English as a language of Science effects on

other languages and language communities. Berlin: Mouton de Gruyter.

Ashwin, P., Boud, D., Calkins, S., Coate, K., Hallett, F., Light, G., ... Tooher, M.
(2005). Reflective Teaching in Higher Education (2" ed). London:

Bloomsberry.

Baker, C. (2011). Foundations of bilingual education and bilingualism (5th ed.).
North York, Ontario: Multilingual Matters.

Babbie, E. (2010). The practice of social research. Belmont, CA: Wadsworth

Cengage Learning.

Bertram, D. (2008). Likert Scales: Are the Meaning of Life. Retrieved from
http://poincare.matf.bg.ac.rs/~kristina//topic-dane-likert.pdf.

Brown, H. (2014). Contextual factors driving the growth of undergraduate
English-medium instruction Programmes at universities in Japan. Asian
Journal of Applied Linguistics, 1(1), 50-63.

Brumfit, C. (2004). Language and higher education: Two current challenges. Arts
and Humanities in  Higher Education, 3, 163-173. doi:
10.1177/1474022204042685


https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.12785%2Fijbmte%2F010203
http://poincare.matf.bg.ac.rs/~kristina/topic-dane-likert.pdf
https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.1177%2F1474022204042685

Centra, J. A., & Gaubatz, N. B. (2005). Student Perceptions of Learning and
Instructional Effectiveness in College Courses. ETS Student Instructional
Report (SIR). Retrivied from
https://www.ets.org/Media/Products/Perception.pdf.

Chang, Y. Y. (2010). English-medium instruction for subject courses in tertiary
education: Reactions from Taiwanese undergraduate students. Taiwan
International ESP Journal, 2(1), 55-84. doi: 10.6706/TIESPJ.2010.2.1.3

Cho, S., & Hwang, S. (2013). Consideration of current states of college-level
English medium instruction and exploration of future direction: With a
special reference to students’ perception and satisfaction classified as their

English proficiency level. Studies in Modern Grammar, 71, 175-194.

Coleman, J. A. (2006). English-medium teaching in European higher education.
Language Teaching, 39, 1-14. doi: 10.1017/S026144480600320X

Corbin, J., & Strauss, A. (2008). Basics of qualitative research: Techniques and
procedures for developing grounded theory (3™ ed.). Thousand Oaks, CA:

Sage Publication.

Costales, F. A. (2018). Assessing students ’ perceptions regarding English
Medium Instruction in Higher Education. Didactica. Lengua y literature,
43-63. doi: 10.5209/DIDA.57129

Creswell, J. W. (2013). Research Design: Qualitative, Quantitative and Mixed
Methods Approaches (4" Ed.). London, Sage Publications, Inc.

Creswell, J. W. (2012). Qualitative inquiry and research design: Choosing among

five approaches (3" Ed.). London, Sage Publications, Inc.

Dale, L., & Tanner, R. (2012). CLIL Activities: A resource for subject and

language Teachers. Cambridge: Cambridge University.

Dang. T, Nguyen, H., & Le, T. (2013). The impacts of globalization on EFL

teacher education through English as a medium of Instruction: An example


https://www.ets.org/Media/Products/Perception.pdf
https://doi.org/10.6706/TIESPJ.2010.2.1.3
https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.1017%2FS026144480600320X

from Vietnam. Current Issues in Language Planning, 14(1), 52-73. doi:
10.1080/14664208.2013.780321

Dang, Q. A. (2015). The Bologna process goes East? From ‘third countries’ to
prioritizing inter-regional cooperation between the ASEAN and EU. In A.
Curaj, L. Matei, R. Pricopie, J. Salmi, & P. Scott (Eds.), The European
higher education area: Between critical reflections and future policies,
(pp. 763-783). Cham: Springer.

Dearden, J. (2014). English as a medium of instruction- A growing global

phenomenon. London: British Council.

Dewi, A. (2017). English as a medium of instruction in Indonesian higher
education: A study of lecturers’ perceptions. In B. Fenton-Smith, P.
Humphreys, & 1. Walkinshaw (Eds.), English-medium instruction in
higher education in Asia Pacific: From policy to pedagogy. Dordrecht:

Springer.

Doiz, A., Lasagabaster, D., & Sierra, J. M. (2013). English-medium instruction at

universities: Global challenges. Bristol: Multilingual Matters.

Emerson, R. W. (2017). Likert Scales. Journal of Visual Impairment & Blindness,
111(5), 488. doi: 10.1177/0145482x1711100511

Government of Republic Indonesia. (2003). Undang-Undang Republik Indonesia
No 20 Tahun 2003 tentang Sistem Pendidikan Nasional [Indonesian
Government Law No. 20, 2003 on the System of National Education],

Jakarta, Indoneisa.

Government of Republic Indonesia. (2005). Peraturan Pemerintah No 19 Tahun
2005 tentang Standar Nasional Pendidikan. [Indonesian Government
Decree No 19, 2005, on the National Standards for Education], Jakarta,

Indonesia.

Gill, S. K., & Kirkpatrick, A. (2013). English in Asian and European higher
education. In C. Chapelle (Eds.), The encyclopedia of applied linguistics,
1916-1920. Oxford: Wiley Blackwell.



Graaff, R., Koopman, G.J., Anikina, Y., & Westhoff, G.J. (2007). An observation
tool for effective L2 pedagogy in Content and Language Integrated
Learning (CLIL). International Journal of Bilingual Education and
Bilingualism, 603-624. doi: 10.603-624. 10.2167

Grabe, W., & Stoller, F. L. (1997). Content-based instruction: Research
foundations. In M.A. Snow & D.M. Brinton (Eds.), The content-based
classroom: Perspectives on integrating language and content, 5-21. White
Plains, NY: Addison-Wesley Longman.

Graddol, D. (2006). English next: Why global English may mean the end of

‘English as a foreign language’. London: British Council.

Hadisantosa, N. (2010). Insights from Indonesia. In R. Johnstone (Eds.), Learning
through English: policies, challenges, and prospects. Malaysia: British

Council.

Hallack, J. (1999). Education and globalisation. Journal of Educational Planning
and Administration, 13(3), 295-313.

Haryanto, E. (2013). Language policy: Administrators and teachers’ view on
English as medium of instruction implementation in Indonesia. Journal of
Education and practice, 4(2), 48-57.

Hong, K. S., Ridzuan, A. A., & Kuek, M-K. (2003). Students’ attitudes toward the
use of the internet for learning: A study at university in Malaysia.
Educational Technology & Society, 6(2), 45-49.

Huang, D. F. (2015). Exploring and assessing effectiveness of English medium

instruction courses: The students’ perspectives. Procedia - Social and
Behavioral Sciences, 173, 71-78. doi: 10.1016/j.sbspro.2015.02.033.

Huang, Y.P. (2011). English-medium instruction (EMI) content-area teachers’
(CATs’) pedagogical content knowledge of Scaffolding: A Vygotskian
Perspective. Taiwan Journal of TESOL, 8(1), 35-66.


https://doi.org/10.603-624.%2010.2167
https://doi.org/10.1016/j.sbspro.2015.02.033

Hu, G. (2007). The juggernaut of Chinese—English bilingual education. In A. W.
Feng (Eds.), Bilingual education in China: Practices, policies and
concepts (pp. 94-126). Clevedon, UK: Multilingual Matters.

Hu, G. (2019). English-medium instruction in higher education: Lessons from
China. Journal of Asia  TEFL, 16(1), 1-11. doi:
10.18823/asiatefl.2019.16.1.1.1

Hu, G., Li, L., & Lei, J. (2014). English-medium instruction at a Chinese
university: Rhetoric and reality. Language Policy, 13(1), 21-40. doi:
10.1007/s10993-013-9298-3

Ibrahim, J. (2014). The Implementation of EMI (English Medium Instruction) in
Indonesian Universities: its Opportunities, its Threats, its Problems, and its
Possible Solutions. KATA, 3,7-10.

IEAA. (2015). The increasing pull of China. Retrieved from

http://www.ieaa.org.au/blog/the-increasing-pull-ofchina#.

Jenkins, J. (2003). World Englishes: A resource book for students. London:
Routledge.

Lee, J., Choi, W., Son, N., & Kang, B. (2013). Learning benefits of EMI in
university major courses, and effective study strategies and teaching
methods. Journal of Research in Curriculum & Instruction, 17(3), 729—
748.

Lodico, M.G., Spaulding, D.T., & Voegtle, K.H. (2006). Methods in educational

Research: From theory to practice. San Francisco: John Wiley.

Joe, Y., & Lee, H.-K. (2013). Does English-medium instruction benefit students
in EFL contexts? A case study of medical students in Korea. Asia-Pacific
Education Research, 22(2), 201-207. doi:10.1007/s40299-012-0003-7.

Joen, J. (2002). Learners’ evaluation on English-medium lectures. Foreign
Language Education, 9(4), 233-251.


https://doi.org/10.18823/asiatefl.2019.16.1.1.1
https://doi.org/10.18823/asiatefl.2019.16.1.1.1
https://doi.org/10.1007/s10993-013-9298-3
https://doi.org/10.1007/s10993-013-9298-3
http://www.ieaa.org.au/blog/the-increasing-pull-ofchina

Joppe, M. (n.d). The Research Process. Retrieved from

http://www.ryerson.ca/~mjoppe/rp.htm

Kang, S., & Park, H. (2005). English as the medium of instruction in Korean
engineering education. Korean Journal of Applied linguistics, 21(1), 155—
174.

Kang, S.-H., Suh, H., Shin, S.-K., Lee, J., Lee, H.-J., & Choi, J. (2007). Pre-
service teachers’ evaluation on English-medium lectures. Journal of
Research in Curriculum & Instruction, 11(2), 637-656.

Kayaoglu, N. M. (2012). The use of mother tongue in foreign language teaching
from teachers’ practice and perspective. Pamukkale University Journal of
Education, 3(2), 25-35. doi: 10.9779/puje492

Keuk, C. N., & Tith, M. (2013). The enactment of English-medium instruction
(EMI) undergraduate program in Cambodia: Students' voices.
International Journal of Innovation in English Language Teaching and
Research, 2(2), 159-175.

Kim, E. (2002). Voices of learners from English-medium lectures. The Korean
Journal of Applied Linguistics, 18(2), 145-163.

Klimova, B. (2012). The teaching of foreign languages. Procedia - Social and
Behavioral Sciences, 31, 202—-206. doi: 10.1016/j.sbspro.2011.12.042.

Knight, J. (2003). GATS, trade and higher education perspective 2003: Where are

we?. London, UK: The Observatory on Borderless Higher Education.

Koksal, D., & Tercan, G. (2019). English as medium of instruction and
international posture: From the perspective of students. Journal of
Language and Linguistic Studies, 15(2), 362-375.
doi:10.17263/jl1s.547763

Kym, I., & Kym, M. H. (2014). Students’ perceptions of EMI in higher education
in Korea. Journal of Asia TEFL, 11(2), 35-61.


http://www.ryerson.ca/~mjoppe/rp.htm
https://doi.org/10.9779/puje492

Lee, K.-H., & Hong, J.-Y. (2015). Study on the situations and learning effect of
English medium instruction at Korean universities. The Journal of Local
Education Management, 18(1), 1-22.

Lei, J., & Hu, G. (2014). Is English-medium instruction effective in improving
Chinese undergraduate students’ English competence? International
Review of Applied Linguistics in Language Teaching, 52(2), 99-126. doi:
10.1515/iral-2014-0005

Macaro, E. (2018). English medium instruction: Content and language in policy
and practice. Oxford, UK: Oxford University Press.

Mackay, M., & Shaxton, L. (2005). Understanding and applying basic public
policy concepts. In Pal, A. L. (Eds.), Beyond policy analysis: Public issue
management in turbulent time, (3 ed.). Australia: Nelson Collage

Indegenous.

Mah, D.-K. & Ifenthaler, D. (2018). Students' perceptions toward academic
competencies: The case of German first-year students. Issues in
Educational Research, 28(1), 120-137.

Margono, S. (2007). Educational research methodology. Jakarta: Rineka Cipta.

Marsh, D. (2006). English as medium of instruction in the new global linguistic

order: Global characteristics, local consequences. METSMaC, 29-38.

Marsh, H. W., Hau, K.-T., & Kong, C.-K. (2000). Late immersion and language
of instruction in Hong Kong high schools: Achievement growth in
language and nonlanguage subjects. Harvard Educational Review, 70(3),
302-346.

Melati, 1., & Arief, S. (2018). The implementation of English medium instruction
(EMI) for Economics students in Bilingual class: Challenges and solutions.
SSRN Electronic Journal. doi: 10.2139/ssrn.2924020

Ministry of Education, Culture, Sports, Science and Technology (MEXT). (2014).
Press release: Selection for the FY 2014 Top Global University Project.


https://doi.org/10.1515/iral-2014-0005
https://doi.org/10.1515/iral-2014-0005
https://doi.org/10.2139/ssrn.2924020

Retrieved from
http://www.mext.go.jp/b_menu/houdou/26/09/__icsFiles/afieldfile/2014/1
0/07/1352218_02.pdf.

MEXT. (2014). Selection for the FY 2014 Top global university project (Press
Release).
http://www.mext.go.jp/b_menu/houdou/26/09/__icsFiles/afieldfile/2014/1
0/07/1352218_0 .pdf. Accessed December 22, 2019.

Mirizon, S., Wadham, B., & Curtis, D. (2019). Integrated Content and Language
Instruction: Lecturers’ Views and Classroom Instructional Practices.
Australian Journal of Teacher Education, 44(3), 42-60. doi:
10.14221/ajte.2018v44n3.3

Mirizon, S., Wadham, B., & Curtis, D. D. (2016).Teaching mathematics and
science in English at a university in Indonesia. In J. Orrell and D. D. Curtis
(Ed.). Publishing higher degree research: Making the transition from
student to researcher (pp. 127-136). Aw Rotterdam, The Netherlands:

Sense Publisher.

OECD. (2015). Education at a glance 2015: OECD indicators. OECD Publishing.
doi: 10.1787/eag-2015-en

Pie News. (2015). OECD: Half of world’s mobile students from Asia in 2013.
Retrieved from http://thepienews.com/news/oecd-half-of-worlds-mobile-

students-from-asia-in-2013/.

Piller, 1., & Cho, J. (2013). Neoliberalism as language policy. Language in
Society, 42, 23-44. https://doi.org/10.1017/S0047404512000887

Rahmadani, D. (2016). Students’ perception of English as a medium of instruction
(EMI) in English classroom. Journal on English as a Foreign Language,
6(2), 131. doi: 10.23971/jefl.v6i2.432

Ridwan. (2004). Accessible learning research for teacher-employees and

beginner researchers. Bandung: Alfabeta.


http://www.mext.go.jp/b_menu/houdou/26/09/__icsFiles/afieldfile/2014/10/07/1352218_0%20.pdf
http://www.mext.go.jp/b_menu/houdou/26/09/__icsFiles/afieldfile/2014/10/07/1352218_0%20.pdf
https://doi.org/10.1787/eag-2015-en
https://doi.org/10.1017/S0047404512000887

Rivas, C. (2012). Coding and analysing qualitative data. In C. Seale (Eds.),

Researching society and culture (3" ed.). London: Sage Publications.

Roh, S. (2012). A study of the perception regarding English-identity and English-
only class of Korean college students. The Journal of English Education,
43, 84-112.

Shim, Y.-S. (2010). Korean university students’ perception of English medium
instruction. English Language and Linguistics, 16(3), 47-67.

Sidhu, G. K. (2003). Literature in the language classroom: Seeing through the
eyes of learners. In Ganakumaran & Edwin, M. (Eds.), Teaching of
literature in ESL/EFL context (Pp. 88-110). Petaling Jaya: Sasbadi-Melta
ELT Series.

Silverman, D. (2011). Interpreting qualitative data. London: Sage Publications,
Ltd.

Simbolon, N. E. (2016). Lecturers’ perspectives on English medium instruction
(EMI) practice in Indonesian higher education. (Doctoral dissertation,

Curtin University, Perth, Australia).

Simbolon, N. E. (2018). Emi in Indonesian higher education: Stakeholders’
perspectives. TEFLIN Journal, 29(2). doi:
10.15639/teflinjournal.v29i1/108-128

Sivaramana, I., Al-Balushib, A., & Rao, D. H. (2014). Understanding Omani
students’ (University) English language problems. International Journal of
Sciences: Basic and Applied Research (IJSBAR), 4(9), 34-39.

Smith, F. B., Humphreys, P., & Walkinshaw, 1. (2017). EMI issues and challenges
in Asia-Pacific higher Education: An introduction. In Smith, F. B.,
Humphreys, P., & Walkinshaw, I. (Eds.), English medium instruction in
higher education in Asia-Pacific: From policy to pedagogy. Cham,

Switzerland: Springer International Publishing AG.



Stoller, F. (2002). Promoting the acquisition of knowledge in a content-based
course. In J. Crandall & D. Kaufman (Eds.), Content-based instruction in
higher education settings (case studies in Tesol practice) (pp. 109-123).
Alexandria, VA: TESOL.

Stryker, S., & Leaver, B. (1997). Content-based instruction in foreign language
education: Models and methods. Washington D.C.: Georgetown
University Press.

Sugiyono, (2013). Quantitative and qualitative research methods. Bandung:
Alfabeta.

Swain, M., & Johnson, R. K. (1997). Immersion education: A category within
bilingual education. In R. K. Johnson & M. Swain (Eds.), Immersion

education: International perspective (pp. 1-16). Cambridge: Cambridge
University Press.

Tan, M. (2009). Changing the language of instruction for Mathematics and
Science in Malaysia: The PPSMI policy and the washback effect of
bilingual high-stakes secondary school exit exams (Unpublished doctoral
Dissertation). McGill University, Canada.

The Jakarta Post. (2015). Bilingual curriculum to be compulsory in universities
starting from 2016. Retrieved from
https://www.thejakartapost.com/news/2015/11/30/bilingual-curriculum-be-

compulsory-universities-starting-2016.html

Thomas, M. T. (2003). Blending qualitative and quantitative research methods in

theses and dessertations. Thousand Oaks: Corwin Press, Inc.

Tinto, V. (1986). Theories of student departure revisited. In J.C. Smart (Eds.),
Higher Education: Handbook of Theory and Research, (2" ed., pp. 359-
384). New York: Agathon Press.

Tinto, V. (2012). Completing college: Rethinking institutional action. Chicago;
London: The University of Chicago Press.



Tsou, W., & Kao, S. M. (2017). English as a medium of instruction in higher
education: Implementations & classroom practices in Taiwan. Singapore:

Springer Nature Singapore Pte Ltd.

Tsui, A. P.,, & Ngo, H. (2016). Students’ perceptions of English-medium
instruction in a Hong Kong university. Asian Englishes, 19(1), 57—78. doi:
10.1080/13488678.2016.1230484

Walgito. (2010). Pengantar psikologi umum. Yogyakarta: C.VV Andi

Whitehead, M. (2010). The concept of physical literacy. In M. Whitehead (Eds.),
Physical literacy throughout the life course, (pp. 10-20). Abingdon,
Oxford: Routledge.

Wijayatunga, A. (2018). English as a Medium of Instruction in Secondary Schools
in Sri Lanka: Challenges. Proceeding of the 4th International Conference
on Education, 151-161. doi: 10.17501/icedu.2018.4117

Williams, D. G. (2015). A systematic review of English medium instruction
(EMI) and implications for the South Korean higher education context.
ELT World Online-Special Issue on CLIL, 1-23.

Wu, W. S. (2006). Students’ attitude toward EMI: Using Chung Hua University as

an example. Journal of English and Foreign Literature, 4(1), 67-84.

Whyatt, L. G. (2011). Nontraditional student engagement: Increasing adult student
success and retention. The Journal of Continuing Higher Education, 59(1),
10-20. doi: 10.1080/07377363.2011.544977

Yun, M.-H. (2009). A study on art theory education in the art & design college
using English medium instruction (EMI). Art Education Review, 34, 1-39.

Zacharias, N. T. (2013). Navigating through the English-medium-of-instruction
policy: voices from the field. Current Issues in Language Planning, 14(1),
93-108. doi: 10.1080/14664208.2013.782797

Zainura, S. (2019). Students’ perception on the use of English as medium of

instruction. Skripsi. University of Ar-Raniry.


https://doi.org/10.1080/13488678.2016.1230484
https://doi.org/10.1080/13488678.2016.1230484
https://doi.org/10.17501/icedu.2018.4117
http://dx.doi.org/10.1080/07377363.2011.544977
https://doi.org/10.1080/14664208.2013.782797

