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CHAPTER I 

This chapter presents (1) background , (2) problems of the study, (3) objectives of 

the study, and (4) significance of the study. 

1.1 Background  

 Nowadays, people need a language as a tool for communication with 

everyone around the world, or in other words they need a lingua franca as a bridge 

language. Coleman (2006) describes it has been known that English is 

acknowledged as a lingua franca. Every student in Indonesia must learn English in 

school. English is one of the examined subjects in national examination. The aim 

of national examination is to evaluate the students’ performance on each subject 

whether they reach the standardized criteria nationally (Piter, Loeneto, & Jaya, 

2018). English as a foreign language involves four skills there are: listening, 

reading, writing, and speaking. Besides that language  skills, reading is the skill 

that should be mastered by the students because reading is the window of the 

world. This phrase clearly describes the benefits of reading, opening, broadening 

individual insights, and knowledge. Reading makes individuals be able to improve 

intelligence, access information, and also deepen the knowledge within a person. 

United Nations Development Program (UNDP) in 2014 reported that Indonesia's 

Human Development Index (HDI) was ranked 108th out of 187 countries. In this 

case, English is considered to be difficult for most Indonesian students. This is 

supported by numerous researchers that show the ability of Indonesian students in 

reading English texts is very low (Syatriana, 2010).  

 According to the Law of the Republic of Indonesia Law Number 43 the 

Year 2007 on Library that culture of reading interest is done through family, 

educational unit, and society with inter-governmental cooperation to increase 

reading interest, where the government acts as the main responsibility and the 

librarian performs optimally. In 2017, UNESCO released the results of a reading 

culture survey of the population in ASEAN countries. Reading culture in 
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Indonesia is ranked at the lowest with a value of 0.001. That is, from about one 

thousand Indonesians, only one has a high reading culture.  

 Reading is the most important of all skills for most language learners in 

general and for EFL learners in particular (Farhady, Jafarpour & Birjandi, 1994, 

as cited in Inderawati, Agusta & Sitinjak, 2018). According to Pourkalhor and 

Kohan (2013), reading is not only a single skill but also a combination of many 

skills and processes in which the readers interact with printed words and texts for 

content and pleasure. There are some goals of reading such as enabling students to 

know the development of news and information that happens in this world, 

growing their interests in reading such as reading books, novels, newspapers, etc, 

and finding solutions to their problems. It means through reading students can 

improve their vocabulary, their interest in reading, and when they have a problem 

they can solve it by themselves. Also, Simpson (2010) “the quality or state of 

being literate; knowledge of letters; condition concerning education, especially 

ability to read and write” (as cited in Wardhani, Inderawati & Vianty, 2019, pp. 

681-702). 

 According to the Standard of Competence (Standar Kompetensi  / SK) and 

Basic Competence (Kompetensi Dasar / KD) as written in syllabus of the 2013 

curriculum (K13), descriptive text is one of the text genres that must be learned by 

tenth-grade students in Indonesia. In the syllabus of the 2013 curriculum for 

senior high school, they get an education about the descriptive text for the even 

semester or second semester. Description genre is a text which functions to 

describe a particular person, place, or thing. Kemendikbud (2013) states that 

knowing how the text should ideally be composed is essential for the teacher as 

the one who is responsible for delivering it in the classroom and for the students 

who are demanded to master it.  

 The writer interviewed some students of SMA Negeri 10 and found some 

difficulties for students in reading text. There are: the weakness of vocabulary 

mastery, hard to understand the text, and reluctant to read all the text when the 



3 
 

story too long. From those explanations, the teacher should know the strategy that 

is suitable or not for teaching reading in order. to make the learning process. 

effective. and also make the. students easier to understand what they learned. 

Students’ abilities and the condition of the class should be adjusted with the 

strategy itself. 

 Meanwhile, the problems about students’ difficulties in reading text, the 

writer offered a strategy in teaching reading skills because the strategy is suitable 

and can help the students improve their reading. The strategy that can be used by 

teachers in teaching reading skills is TPRC (Think, Predict, Read, and Connect). 

TPRC is the strategy introduced by Rudell, in 2005. TPRC is the strategy that uses 

work in pairs or small group teams and also makes students think and predict 

before they read a passage. According to Lenskoi (2015), “Think, Predict, Read, 

Connect is teaching strategy that facilitates students the opportunity to think 

before reading, to predict, to read independently, and to connect what they learned 

to what they already knew.” Then, Lapp (2008) states that TPRC is a simple 

instructional strategy in the approach to gaining students’ interest in learning 

reading. 

 The purpose of this strategy is to make the students relax and enjoy 

themselves during the learning process. Actually, by applying this strategy the 

students were taught to think, predict, read, and connect the texts. TPRC is good 

to be applied in teaching informational or non-fiction texts, such as recount text, 

report text, and descriptive text. TPRC is one of the effective strategies in 

increasing reading especially descriptive text for tenth-grade students. It has 

advantages through the activity of the TPRC strategy. 

 According to Harmer (2007), EFL learners have serious problems in 

reading since that universities pay more attention to English grammar, reading, 

and vocabulary. Through the TPRC strategy students can think and predict before 

reading a passage, it will be helpful for students, and the result will be more 
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effective because this strategy will help the students have a better way to 

comprehend a passage. 

 Based on the previous study. Ersanda (2015), the TPRC strategy can 

improve students’ reading comprehension. Besides, teaching reading 

comprehension of descriptive text for the students could be joyful for them when 

the researcher used the TPRC strategy in teaching reading. It can be concluded, 

there was an improvement in reading descriptive text after they were taught by 

using the TPRC strategy. Khanza (2017) states TPRC is an alternative strategy to 

learn reading which requires students to be in groups. TPRC helps students to 

understand the text by developing their general knowledge before, during, and 

after reading. Then, Isnaeni (2019) describes the TPRC strategy that can help 

students to understand the text which their personal knowledge about the material 

that they learn. Teaching reading by using this strategy can give a more positive 

impact on students’ reading. It causes the TPRC strategy can make students make 

a list or mind mapping about the subject that they will discuss in their groups and 

it can help them to understand the subject with helping think the next step. 

 In accordance with the descriptions above, the writer will conduct a study 

entitled “Improving Descriptive Text Achievement of The Tenth Grade Students 

of SMA Negeri 10 Palembang Through TPRC Strategy.” 

1.2 The Problems of the Study 

(1) Was there any significant difference in students’ reading descriptive text 

achievement between before and after they were taught by using TPRC 

Strategy? 

(2) Was there any significant difference in reading descriptive text 

achievement between students who were taught by using TPRC Strategy 

and those who were not? 
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1.3 The Objectives of the Study 

The objectives of the study are: 

(1) To find out whether or not there was a significant difference in students’ 

descriptive text achievement between before and after they were taught 

through TPRC strategy.  

(2) To find out whether or not there was a significant difference in reading  

descriptive text achievement between students who were taught through 

TPRC strategy and those who were not. 

 

1.4 The Significance of the Study 

  The result of this study is expected to be useful for the tenth-grade 

students of SMA Negeri 10 Palembang and their English teachers and give 

fine contribution to improve students reading skill in English and in each 

aspect of reading. For the students, they can apply this technique to improve 

their English proficiency especially for their reading achievement. For the 

teacher, this technique can be applied by them to develop the students’ reading 

ability. It is hoped that TPRC strategy can be applied as teaching reading 

decriptive method which motivates the students to read and enrich their 

vocabularies in reading. At the end of research, it is also expected that this 

research can be good examples for the further research or teacher to 

encourage, improve, and motivate students to enjoy reading English. 

 

 

 

 

 

 

 



6 
 

REFERENCES  

Alexander, A. (1998). Teaching Reading. Retrievedon October 20, 2009 from 

website: (www.Nclrc. Org/reading/reindex). 

Anderson, R.C. (1996). More Reading Increases Vocabulary Development. 

Avaliable website http://www.csulb.edu/ Retrieved on January 29, 2013. 

Cavanagh, J. (1998). Text Types. English K-6 Syllabuss. Retrieved at February, 

18th 2013 from 

http://goldfieldsliteracy.wikispaces.com/file/view/Yvonne++Text+Types

+_A_+-+PDF.pdf     

Cehuning, Y. (2015). “The Reading Strategy Investigation For EFL Pre-Class 

students”. 15th International Language, Literature and Stylistics 

Symposium. 67.   

Creswell, J. W. (2012). Educational research: Planning, conducting, and 

evaluating quantitative and qualitative research (4th ed.). Boston, MA: 

Pearson Educational, Inc. 

Coleman, J. A. (2006). English-medium teaching in European higher education. 

Language teaching, 39(1), 1-14. 

Danielle, S., & Namara, Mc. (2007). Reading Comprehension Strategies (3rd ed.). 

New Jersey: Lawrence Erlbaum Associates.   

Diane, L., James, F., & Nancy, F. (2008). Content Area Reading and Learning.  

New York; Taylor & Francis Group, LCC. 

Durkin, D. (1993). Teaching them to read (6th Ed.). Boston: Allyn& Bacon. 

DuBay, W. H. (2007). Smart language: Readers, readability, and the grading of 

text. Costa Mesa, CA: Education Resources Information Center (ERIC). 

Retrieved from https://eric.ed.gov/?id=ED506403. 

Ersanda, E. (2015). The effectiveness of tprc strategy for teaching reading 

comprehension of descriptive texts (a Case of the Tenth Grader of SMA 

Negeri 1 Ungaran in the Academic Year of 2015/2016) (Doctoral 

dissertation, Universitas Negeri Semarang). 



7 
 

Etikan, I., Musa, S. A., & Alkassim, R. S. (2015). Comparison of convenience 

sampling and purposive sampling. American Journal of Theoretical and 

Applied Statistics, 5(1), 1-4. 

Gerot, L., & Wignell, P. (1994). Making Sense of Functiona; Grammar. Australia: 

Gerd Stabler. 

Hatch, E., & Farhady, H. (1982). Research Design and Statistics for Applied 

Linguistics. Los Angeles: Newbury House Publisher. Constructing 

inferences and relations during text comprehension. In T. Sanders & J. 

Schilperoord (Eds), Text representation: Linguistic and phsycolinguistic 

aspects, Vol. 8 (pp. 249-271). Amsterdam, Netherlands: John Benjamins 

Publishing Company. 

Green, B. S., & Salkind, J. N. (2003). Using SPSS for windows and macintosh 

(3rd ed.). New Jersey, USA: Pearson Education. 

Harmer, J. (2007). How to Teach English. New York: Pearson Education Limited. 

Inderawati, R., Agusta, O., & Sitinjak, M. (2018). The Potential Effect of 

Developed Reader Response Strategy-Based Mobile Reading for 

Students’ Establishing Character and Comprehension Achievement. 

Indonesian Journal of Informatics Education, 2(2), 117-126. 

Johana, R., & Radka, W. (2016). Reading Strategies That Active Students critical 

thinking experimental research. Future Academy’s Multidisciplinary 

Cnference.   

Kemendikbud. (2013). Lampiran permendikbud nomor 69 tahun 2013 tentang 

kerangka dasar dan struktur kurikulum sekolah menengah 

atas/madrasah aliyah. Jakarta: Kemendikbud. 

Listiani, N. K. (2014). Improving Reading Comprehension Through Think Pair 

Share at The Eight Grade Students of SMPN 2 ABIANSEMAL in 

Academic Year 2013/2014. 

McMillan, J. H. (1992). Educational research: Fundamental for the consumer. 

New York, NY: Harper Collins Publisher Inc. 

McMillan, J. H., & Schumacher, S. (2010). Research in education: Evidence-

based inquiry (7th ed.). New York, NY: Harper Collins Publisher. 



8 
 

Mikulecky, B. S., & Jeffries, L. (2007). Advanced reading power: Extensive 

reading, vocabulary building, comprehension skills, reading faster. 

Pearson Longman. 

Nunan, D. (1989). Designing Task for the Communicative Classroom. Cambridge: 

Cambridge University Press. 

Nunan, D. (1993). Discouse Analysis. London: Penguin English.  

Nunan, D. (1999). Second Language Teaching and Learning. New York: 

Newbury. 

Nuttal, C. (1985). Teaching Reading Skills in Foreign Language. London: 

Heinemmann Education Book. 

Ornstein, A. C & Lasley, T. J. (2000). Strategies for effective teaching. New 

York, NY:McGraw-Hill. 

Piter, W., Loeneto, B., & Jaya, H. P. (2018). CORRELATION BETWEEN 

STUDENTS’PREFERENCES ON THEIR TEACHERS’CODE-

SWITCHING AND READING COMPREHENSION PERFORMANCE. 

The Journal of English Literacy Education: The Teaching and Learning 

of English as a Foreign Language, 5(2), 182-193. 

Pourkalhor, O., & Khona, N. (2013). Teaching Reading Comprehension Throught 

Short Stories in Advance Classes. Asian journal of social sciences& 

humanities, 2(2). 

Patel, M. F., & Jain, P. M. (2008). English Language Teaching: Methods, Tools & 

Techniques. Jaipur. 

Rudell, M. R. (2005). Teaching Content Reading and Writing. USA: 

WileyJossey-Boss Education. 

Rahmawati, A. (2013). Keefektifan strategi tprc (think, predict, read, connect) 

dalam pembelajaran membaca pemahaman siswa kelas vii smpn 1 

sentolo. 

Sekarini, A. (2017). An Analysis of Students’ Reading Comprehension 

Constraints at The First Year Students of SMAN 1 Bandar Lampung. 



9 
 

Sahardian, R.., Mukarramah., & Hanafiah, A. (2015). A Study on Improving 

students’ Reading Comprehension Using The Number Heads Together 

Technique. Studies in English Language and Education, 2(2), 147-159. 

Shadish, W. R. (2002). Experimental and quasi-experimental designs for 

generalized casual inference. Boston, MA: Houghton Mifflin Company. 

Susan J. L. (2015) “The Sample of What Work Reveal about Secondary Pre-

Service Social Studies Teachers’ Use of Literacy Strategies”, Education 

Faculty Publications and Presentation, 76.   

Syatriana, E. (2010). Developing a Model of Teaching Reading Comprehension 

for EFL Students. In TEFLIN Journal 3821(1), 27-40.  

Triatma, I. N. (2016). Minat baca pada siswa kelas VI sekolah dasar negeri 

delegan 2 prambanan sleman Yogyakarta. E-Jurnal Skripsi Program 

Studi Teknologi Pendidikan, 5(6), 166-178. Retrived from 

http://www.bps.go.id.,http://www.hdr.undp.org.,http://www.perpusnas.go

.id.  

Tuckman, B. W., & Harper, B. E. (2012). Conducting educational research (6th 

ed.). United Kingdom, England: Rowman & Littefield Publishers. 

Wallen, N. E., & Fraenkel, J. R. (1991). Educational research: A guide to the 

process. New York, NY: McGraw-Hill.Inc. 

Whother, Mc, (1986). Strategies for Guiding Content Reading. Boston: Allyn and 

Bacon. 

Woo, C. A. (2008). Developing an expert model of academic language using a 

delphi process. (Doctoral Dissertation). Retrieved April 20, 2016: 

website http://gradworks.umi.com/33/37/3337997.html. 

Wren, S., & Watts, J. (2002). Abecedarian Reading Assessment. Retrieved from 

www.balancereading.com/assessment/. [Accessed on08/13/15]. 

Wardhani, O. K., Inderawati, R., & Vianty, M. (2019). Using Literature-Based 

Approach With Tales With GIGI Application to Improve Literacy 

Achievement of The Eleventh Graders of SMA Negeri 1 Tanjung Batu. 

In Proceeding of The International Conference on Literature 1(1), 681-

702. 

http://www.bps.go.id/
http://www.hdr.undp.org/
http://www.perpusnas.go.id/
http://www.perpusnas.go.id/
http://www.balancereading.com/assessment/


10 
 

Yovanoff, P., Duesbery, L., Alonzo, J., & Tindal, G. (2005). Grade-level 

invariance of a theoretical causal structure predicting reading 

comprehension with vocabulary and oral reading fluency. Educational 

Measurement: Issues and Practice, 24(3), 4-12. 

 

 


