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Abstract

The key goal of studying a foreign language is to be capable of communicating
effectively both inside and outside the classroom. Unwillingness to communicate is
an act of avoiding verbal communication and treating the situation as something
useless. This study was carried out to investigate the potential factors affecting EFL
learners’ unwillingness to communicate inside and outside the classroom. The data
were gathered from total population and sample was 74 participants of 6" semester
learners of English Education at Sriwijaya University and narrowed to 22
participants to be interviewed based on the mean score. The data were analyzed
quantitatively using SPSS 26 and qualitatively using narrative inquiry approach
and thematic analysis strategy. The findings showed that major factors that affect
learners’ unwillingness to communicate were linguistic, psychological, and
interlocutor factors, and of all major factors listed, linguistic factors were
suggested to be the most significant factors that affected learners’ unwillingness to
communicate in English inside and outside the classroom in FKIP at Sriwijaya
University.

Keywords: English as a Foreign Language (EFL), Unwillingness to
communicate, Narrative inquiry

Xi



CHAPTER |

INTRODUCTION

This chapter discussed about (1) background of the study, (2) the problems
of the study, (3) the objectives of the study, and (4) significance of the study.

1.1  The Background of the Study

Since the late 19th century, English has been referred to as an
international lingua franca. Lingua franca itself is a language used between
two groups of people, and these two groups do not speak the same native
language or mother tongue to communicate. English has evolved into a
universal language that is widely used in variety of fields, such as for
aviation and maritime, hospitality, and even in knowledge exchange. That
is why English is currently the most commonly used language for

communication as a foreign language.

Communication is an act of transferring information from one place,
individual or group to another by speaking, writing, or using some other
medium and it is the purpose of language learning. The true measure of
English teaching and learning achievement is when learners can
communicate in English both within and outside of the classroom. The aim
of learning a foreign language is to improve contact and comprehension
between people who speak various languages and from various ethnic
backgrounds. Communicating, especially in foreign language is not that
easy, there are many learners that are unwilling to communicate due to many
factors. The learner’s unwillingness to communicate in English both inside
and outside the classroom is a common issue in English as a foreign

language (EFL) classes.

Unwillingness to communicate is an act of avoiding verbal
communication and treating the situation as something useless. It may occur

due to variety of causes, such as apprehension, low self-esteem, lack of



communication skills, introversion, socio-cultural, and others. The
willingness of English as a foreign language (EFL) learners to communicate
in English throughout the time and process of learning is critical in the
development and realization of their reliable, fluent, and meaningful English
communication abilities. Introverts tend to be quieter and unwilling to
communicate. Anxious learners may also remain silent and unwilling to
participate in communication. Willingness to communicate (WTC) can be
influenced by individual and social factors such as self-confidence,
personality, attitude, international posture, gender and age, as well as social
and learning background. Linguistic and non-linguistic aspects play an
important roles in communication, according to Mahdi (2014, p.17).
Particularly in a second or foreign language context, psycholinguistic and
socio-cultural factors are very important for willingness to communicate in
English. The experts considered linguistic, communicative and
psychosocial factors in determining unwillingness to communicate in a
foreign language. It stresses, first and foremost, that the decision of the
learner to speak or not to speak is determined by who they are
communicating with and the level of the speakers’ self-confidence in
communication. Furthermore, the learners’ preference of spoken language

is influenced by stable variables, such as personality.

Willingness to communicate is classified into two types: the trait
WTC and the situational WTC. It has been discovered that function WTC
and contextual WTC are mutually beneficial. Previous study indicates that
trait WTC prepares people for communication by increasing their likelihood
of putting themselves in circumstances where communication is expected.
In contrast, in such cases, situational WTC affects the decision to begin
communication. In the classroom, foreign language learners exhibit various
WTC concentrations which their teachers and peers can interpret positively
or negatively. As a result, it is critical to identify and assess the construct of

WTC in FL classrooms. Situational WTC in the classroom environment was



discovered to be influenced by situational factors such as class interactional
pattern (teacher-led situation, small group, etc.), interlocutor involvement,
task type and subject.

The key goal of studying a foreign language is to be capable of
communicating effectively both within and outside the classroom. Learners
tend to avoid every chance where they have to communicate in English both
within and outside of the classroom. When learners are able to communicate
inside the classroom, does not mean that they are capable of doing so outside
the classroom and they become more apprehensive and tense and thus more
unwilling to participate in a conversation. In accordance with this, Kang
(2005) suggests that learners with high WTC will have access to learning
resources and will participate in learning experiences both inside and
especially outside the classrooms. A study conducted by Pakpahan et al.
(2017) examined potential factors influencing EFL learners’ unwillingness
to communicate in campus. The results of this study have shown that
linguistic, psycholinguistic, socio-cultural, and institutional factors were
they key factors influencing the learners’ unwillingness to communicate in
English during their study. Of the major factors listed, socio-cultural and
institutional factors were found to be the most influential ones in influencing
the participants’ unwillingness to communicate in English in campus.
Another study was conducted by Cetinkaya (2005), in her dissertation, she
examined whether Turkish college students who were learning English as a
foreign language were willing to communicate in English when they had the
opportunity to do so. She further examined whether the WTC model,
developed by Maclntyre et al. (1998), explained the relations among social-
psychological, linguistic and communication variables in Turkish EFL
context. Maclintyre, Baker, Clément, and Conrod (2001) examined the
influence of social support and language learning orientations on L2 WTC
in 79 grade nine students of L2 French immersion from a junior high school

in Canada. They found that social support from parents and teachers led to



students” WTC inside class, while support from peers was related to their
WTC 18 outside class. Another study was by Cao and Philp (2006) who
investigated learners’ perceptions of factors influencing WTC in the
classroom context among eight language learners and the findings indicated
the typical factors influencing WTC were group size, familiarity with
interlocutor(s) and interlocutor participation. Lack of self-confidence was
reported as the main antecedent of low participation in a whole-class
discussion. Topic familiarity and interest were also identified as factors
affecting WTC behaviors. Furthermore, Yesim (2005) examined WTC of
EFL students in Turkey using both quantitative and qualitative methods. In
the qualitative study, 15 students out of 365 students who answered the
questionnaires were randomly selected for an interview. Lack of
opportunity to use English in daily life was the main reason why the students
were reluctant to use English when given the opportunity. Although students
were able to communicate in English, they did not want to use English with
other Turks because they thought that communicating in English with Turks
was “absurd”. This value indicated the cultural reflections of the Turkish

students.

The problem of the current study can be noticed in almost every EFL
students. As the writer noticed, the common scenario is that most of the EFL
learners in FKIP Sriwijaya University, including students of high levels, do
not usually communicate in English inside and outside the classroom even
when they are able to. Outside the classroom situations are totally different
with inside the classroom because they have to speak whether they are
willing or unwilling to communicate in the classroom, but outside, they
avoid verbal communication and engage in conversation as little as they can.
In actual circumstances which writer experienced as EFL learners, the writer
felt unwilling to communicate in English because the writer was afraid that
people might judge the way the writer speak and for the mistakes the writer

might produce. Outside the classroom, the writer’s unwillingness to
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communicate was getting high because the writer was afraid about other
person’s perception. Communicating in English outside the classroom made
the writer felt like the writer was being show off to other people who does
not speak English. Therefore, the writer remain silent and communicate in
English as little as writer can. Some of writer’s friends also felt the same,

and some faced different reasons.

Given that the purpose of language instruction is to enable learners
to interact successfully, it is critical to understand why certain learners are
hesitant to do so. Such unwilling will cause learners to lose confidence in
mastering the language. Since there are few chances for learners to practice
their language, the problem would worsen. As a result, it is critical to figure
out what makes some learners unwilling to communicate, particularly in an
English as foreign language setting where learners do not receive enough
exposure to the target language outside the classroom. The writer examined
potential causes and enduring situation-specific factors underlying EFL
learners’ unwillingness to communicate both w and outside of the classroom

through quantitative (questionnaire) and qualitative (interview).

Based on the description of the problems that EFL learners faced in
communicating inside and outside of the classroom, the writer decided to
seek for reasons and factors affecting it through this study entitled, “Factors
Affecting EFL Learners’ Unwillingness to Communicate in English

inside and outside the Classroom in FKIP at Sriwijaya University”.
The Problems of the Study

Based on the explanation above, the current study formulated the

problems into this question:

1. What are the factors affecting EFL learners' unwillingness to
communicate inside and outside the classroom in FKIP at Sriwijaya

University?
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1.4

The Objectives of the Study

Referring to the problems above, the study aims to:

. To find out the factors affecting EFL learners' unwillingness to

communicate in English inside and outside the classroom in FKIP at

Sriwijaya University.

The Significance of the Study

This study is expected that it would be beneficial for:

Learners in the formation and attainment an effective, fluent and meaningful
English speaking skills as well as in the enhancement of their English

communication skills.

Learners in improving the willingness to communicate inside and outside

the classroom.

Teacher as the reference and guidance to encourage EFL learners to speak

and communicate in English.
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