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Mentorship in Teacher Profession Education Program (Program Pendidikan
Profesi Guru) At Sriwijaya University: In-Service Teachers’ Expectations

from Their Teacher-Mentor

ABSTRACT

This research presents the in-service teachers’ of the Teacher Profession
Education Program at Sriwijaya University expectations from their teacher-
mentor during the teaching practice. It was conducted with a qualitative research
approach. Data were gathered from the written interview with 24 in-service
English teachers of the Teacher Profession Education Program at Sriwijaya
University academic year 2020. The data obtained ware analyzed using the
thematic approach and shows that most of the in-service teachers expected the
teacher-mentor to be the guide who provides the guidance; they were also
expected the teacher-mentor could give their opinion or feedback during the
teaching practice. The participants’ expectations from the roles of teacher-mentor
were the same as the actual roles of teacher-mentor that they found during the
teaching practice and it was stated from the in-service English teacher based on
their experience during teaching practice. The in-service English teacher thought
that, in general, the teacher-mentor was already good and the same as what they
were expected. However, there is a thing that needs to be improved from the
teacher-mentor; they should manage to spend more time guiding the participants

during the teaching practice.

Keywords: Teaching Practice, In-Service Teacher, Teacher-Mentor
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CHAPTER I

INTRODUCTION

This chapter introduces the background of this study, the problem of the
study, the objectives of the study, and the significance of the study.

1.1 Background of the Study

Teachers are one of the important components of educational goals. They
are the most influential people in teaching who handle learning activities and
atmosphere. In education and learning, teachers have an essential role to play to
enhance students’ outcomes and to achieve continued and accumulative effects on
learning (Meiers, 2007). The teacher profession is a professional role that has a
major duty in the classroom activities. National Education System Law Number
14/2005 from The Ministry of Education and Culture of the Republic of Indonesia
(2005), regarding teachers and lecturers, stated that teachers and lecturers have a
highly crucial function, role and position in national education development to
improve the teacher as a respected profession. The preparation of teachers as
professions is stated in Article 2 of Government Regulation Law Number
74/2008, which states that the teachers must have academic education, skills and
teacher's certificates, be competent physically and mentally and enhance the
standard of national education (The Ministry of Education and Culture of the
Republic of Indonesia, 2008).

It is documented in the literature the importance of teacher qualifications,
performance, active participation in professional development, the engagement of
knowledge with current questions, ethically conducting their tasks, and showing
commitment and responsibilities in teaching practices at school (Tanang & Abu,
2014). Tanang and Abu (2014) also add that students' academic success is
dependent on teachers' ability to engage in learning practices that are facilitated by
the teacher's experience and abilities, temperament, and practice. In line with this,
Hamre & Pianta (2005 as cited in Abdullah, 2015) point out that the quality of the

teacher is one of the predictors of student academic performance. So, to help



teachers improve their professionalism that is expected to produce a better quality
of education, the Indonesian government in 2015 has launched the Teacher

Professional Education Program or Program Pendidikan Profesi Guru (PPG).

There are 75 tertiary institutions or universities that conduct the Teacher
Profession Education Program (Indonesian Ministry of National Education, 2021).
Sriwijaya University is one of the institutions given the authority by the
Indonesian government to implement the Teacher Profession Education Program
for both pre-service and in-service teachers. The teacher Profession Education
Program for Pre-service teachers is aimed to train the graduates of the
undergraduate study of both educational and non-educational background who
want to become a teacher to completely learn the teacher competencies in
compliance with national education requirements to receive the teacher
certificates. The Teacher Profession Education Program for the in-service teachers
is designed for those teachers who have been teaching for more than five years at

the education units organized by the government or private education institution.

The Teacher Profession Education Program is governed by a curriculum
designed by the Indonesian government by referring to the principle of the
activity-based curriculum or experience-based curriculum (Ministry of Research,
Technology and Higher Education, 2017). The implication of this is that the
lessons of The Teacher Profession Education Program are activities that are in the
form of workshops on the development of learning tools as a form of
implementation of the technological pedagogical content knowledge (Mishra &
Koehler, 2008). According to the Regulation of The Ministry of Reseach,
Technology (2017), or Peraturan Menteri Riset dan Teknologi Pendidikan Tinggi
(Permenristekdikti), Number 55/2017, Article 20 Paragraph 11, the total credit for
the PPG Program for In-service teachers is 24 credits which divided into of 24
credits is divided into following activity: Lokakarya Pengembangan Mata
Kegiatan Umum (MKU) or Workshop on General Activity, Lokakarya
Pengemangan Perangkat Pembelajaran or Workshop on Lesson Instrument

Development, and Praktik Pengalaman Lapangan (PPL) or Teaching Practice.



Similarly, for the pre-service teachers of the PPG program, it is stated in
the Teacher Profession Education Program administration guidelines that the
learning activities are implemented in 36-40 credits for two semesters
(Nurwandani et al., 2018). They include Lokakarya Pengembangan Mata
Kegiatan Umum (MKU) or Workshop on General Activity, Lokakarya
Pengembangan Perangkat Pembelajaran or Workshop on Lesson Instrument
Development, and Praktik Pengalaman Lapangan or Teaching Practicum
(Ministry of Research Technology and Higher Education, 2017). As mentioned
previously, both pre-service and in-service teacher would have the Teaching
Practice or Praktik Pengalaman Lapangan (PPL) as a course that must be taken,
which means that they have to go to a partner school to observe and put into

practice their knowledge by conducting the teaching practice at that school.

Practical learning and not learning activities are included in the teaching
practice for the pre and in-service teachers under the Teacher Profession
Education Program. From the Teacher Profession Education Program
administration guidelines Nurwandani et al. (2018), the overall goal of school
learning and non-learning practical activities is that students in the teacher
vocational education program have real and situational experience in applying a
series of knowledge, attitudes and skills. These knowledge, attitudes and skills can
support the realization of teaching ability and personality ability, social skills, and
the ability to fully grasp topics in the research field. During their teaching
practice, the students of the Teacher Profession Education Program would
experience the teaching practice in the real educational environment. For the in-
service teacher-student, they will have additional experience in teaching that helps
them to train and develop professionalism and keep up to date with the changes
that have occurred in the field of teaching and learning process (Omar, 2014). It
can also be concluded that teaching practice activities can provide experience to
students in competency development in the field of education, provide
opportunities for students to learn and get to know all the problems in school

related to the learning process, it provides students with the opportunity to apply



the knowledge and skills learned in a real school environment, and can promote a
good partnership between the university and the school (Dasmo & Sumaryati,
2015).

In the study conducted by Sunaryo et al. (2020) they argue that the success
of students in teaching practice is affected by many factors, one of which is the
role of teacher-mentor and supervisor. Teacher-mentors are responsible for
advising students during their studies in the teacher professional education
program when they are conducting teaching practice. The process of guiding,
directing, and teaching others about how to achieve a certain career direction or
goal by teacher-mentor is known as mentoring (Petrovska et al., 2018). The
mentoring relationship between teacher-mentors and student teachers is one of the
most critical facets of the practicum experience. The mentoring relationship in
teaching practice is very beneficial for both pre-service and in-service teachers as
their evaluation and their reflection and referenced for them to make a better
performance in the future and it can be helpful for their individual development.

During the practicum process, the role of teacher-mentors is important in
the professional training and/or development of student teachers because they
actively advise and encourage them on their path to being professional teachers
(de Dios Martinez Agudo, 2016). In short, the teacher-mentor is considered to be
the most influential individual in the professional development of student
teachers. Teacher-mentors are approached to evaluate instructional patterns and
behavior in which data are directly extracted from the actual educational
environment. It means, when the students of the Teacher Profession Education
Program went to partner school for doing the teaching practice, they would be
observed and assessed by a teacher-mentor. According to the Teacher Profession
Education Program administration guidelines teachers with a bachelor's degree or
higher, have a professional educator certificate, have a functional teacher position
at the lowest possible level of middle teacher, and have the same educational
background field of study or subject being taught are assigned as a teacher-mentor
to assist in workshops, research, and teaching practice (Nurwandani et al., 2018).



A mentor is a person who helps with his or her expertise, experience, and
perspectives; the basic concept is that the mentor offers support to the mentee in
their personal and professional growth (Peiser et al., 2018). This helps teachers in
the assessment of strengths and weaknesses; investigates preparation strategies to
assess that there is a connection between goals and actions; and provides teachers
with the ability to evaluate the effect of the change in teaching behavior.

From the internet search engine, the researcher found many other
researchers have focused on Indonesian pre-service teachers' professionalism as
well as the factors that affect their formation and their perception about this on
their research. However, only little researches about in-service teachers’
expectations from their mentor-teacher on their performance during their teaching
practice. One of the most important resources in curriculum development is to
determine the expected personal needs, which can be assessed as personal needs
are important for policy making to ensure the success of the curriculum (Braimoh,
2008). Nevertheless, in the teacher education programs of classroom teaching,
teaching practice is regarded as the most important curriculum by student
(Kiggundu & Nayimuli, 2009). Therefore, this present study was designed to
focus on the expectations of In-Service teachers of The Teacher Profession
Education Program Sriwijaya University from their teacher-mentor which
constitute the main components of the teaching practice curriculum. This research
is worth doing because relevant previous studies focused mostly on the pre-
service teachers. Examining In-service teachers' expectations on their teacher-
mentor can fill in the gap of the existing literature about the teaching practice

mentorship with regard of those who have already got experience as teachers.

1.2 The Problem of the Study

Based on the explanation above the problem of the study is formulated
into this question: What were the in-service English teachers' of Teacher
Profession Education Program Sriwijaya University expectations on their teacher-

mentor mentorship during the teaching practice?



1.3 The Objective of the Study

In relation to the problem above, this study is aimed to find out the in-
service English teachers' of Teacher Profession Education Program Sriwijaya
University expectations on their teacher-mentor mentorship during the teaching

practice.

1.4 The Significance of the Study

Educational research is essential to provide scientific basis for exploring
the strengths and weaknesses of educational institutions and their future
development. The role of the Teacher Profession Education Program is vital in
promoting government efforts to increase the quality of teachers. To be able to
deliver high-quality instruction, teachers must be prepared with the expertise and
skills required to educate them; one example of this is the teaching practice. In
this teaching activity, the assessment of in-service teachers by their teacher-
mentor is required because it will lead to better learning outcomes. The findings
of the study would be beneficial for the teacher-mentors as an evaluation to
improve their performance. Considering the limited amount of mentoring research
for in-service teachers in Indonesia, the results of this study can be used as an
additional guide for other researchers who want to make research in the same area
because the previous studies focused mostly on the pre-service teachers.



REFERENCES
Abdullah, U. (2015). Learning through Teacher Professional Training: English

Teacher Certification Program in Indonesia. Ohio State University.

Ambrosetti, A., & Dekkers, J. (2010). The interconnectedness of the roles of

mentors and mentees in pre-service teacher education mentoring

relationships. Australian Journal of Teacher Education, 35(6), 42-55.

https://doi.org/10.14221/ajte.2010v35n6.3

Bouquillon, E. A., Sosik, J. J., & Lee, D. (2005). ‘It’s only a phase’: examining
trust, identification and mentoring functions received across the mentoring
phases. Mentoring & Tutoring: Partnership in Learning, 13(2), 239-258.

https://doi.org/10.1080/13611260500105808

Braimoh, D. (2008). Lifelong learning through mentoring process and its
operational dimensions in society. Turkish Online Journal of Distance

Education, 9(2), 16-25. https://doi.org/10.17718/tojde.86673

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology.
Qualitative Research in Psychology, 3(2), 77-101.

https://doi.org/10.1191/1478088706gp0630a

Brounéus, K. (2011). In-Depth interviewing: The process, skill and ethics of
interviews in peace research. Understanding Peace Research: Methods and
Challenges, January 2011, 130-145. https://doi.org/10.4324/9780203828557

Creswell, J. W., & Cresswell, J. D. (2018). Research design : qualitative,
quantitative, and mixed methods approaches (Ffth Editi). SAGE Publication,

Inc.

Dasmo, D., & Sumaryati, S. (2015). Peran Guru Pamong dan Dosen Pembimbing

Terhadap Keberhasilan Program Pengalaman Lapangan (PPL) Mahasiswa.

Formatif:  Jurnal lImiah  Pendidikan ~ MIPA,  4(1), 56-64.

31



https://doi.org/10.30998/formatif.v4i1.139

de Dios Martinez Agudo, J. (2016). What type of feedback do student teachers
expect from their school mentors during practicum experience? The case of
Spanish EFL student teachers. Australian Journal of Teacher Education,
41(5), 36-51. https://doi.org/10.14221/ajte.2016v41n5.3

Etikan, I. (2016). Comparison of Convenience Sampling and Purposive Sampling.
American Journal of Theoretical and Applied Statistics, 5(1), 1.
https://doi.org/10.11648/j.ajtas.20160501.11

Halai, A. (2006). Mentoring in-service teachers: Issues of role diversity. Teaching
and Teacher Education, 22(6), 700-710.
https://doi.org/10.1016/j.tate.2006.03.007

Hasfiah. (2020). Uin Alauddin Makassar. In Uin Alauddin Makasar.
http://repositori.uin-alauddin.ac.id/1178/1/rezki.pdf?cv=1

Heirdsfield, A. M., Sue, W., Kerryann, W., & Lynn, W. (2008). Peer mentoring
for first-year teacher education students: the mentors’ experience. Mentoring
&  Tutoring: Partnership in Learning, 16(2), 109-124.
https://doi.org/10.1080/13611260801916135

Hoffman, A. (2019). Why SafeGraph Does Written Interviews <« | (and Why Your

Company Should Do Them Too). https://www.safegraph.com/blog/why-
safegraph-does-written-interviews-and-why-your-company-should-do-them-

too#:~:text=A written interview is not,Doc with 4-8 questions.

Huang, H. B. (2010). What is good action research?: Why the resurgent interest?
Action Research, 8(1), 93-109. https://doi.org/10.1177/1476750310362435

Humairoh, S. (2019). Efektivitas pelaksanaan kegiatan pendidikan profesi guru
(ppg) di fkip unsri dalam menghasilkan guru profesional [Sriwijaya
University].
https://repository.unsri.ac.id/5241/8/RAMA _87205_06051281520060 0021

32



126302_0015116901 01_Front_ref%5B1%5D.pdf

Indonesian Ministry of National Education. (2021). Pendidikan Profesi Guru.
https://ppg.kemdikbud.go.id/Iptk/

Igbal, M. N., & Nuraeni. (2017). MENTORING PROCESS OF PRE-SERVICE
TEACHERS DURING TEACHING PRACTICE. 20(September), 30-39.

Jones, L. P. (2003). SKILLS FOR SUCCESSFUL MENTORING : Competencies of
Outstanding Mentors. 1-12.

Kafai, Y. B., Desai, S., Peppler, K. A., Chiu, G. M., & Moya, J. (2008).
Mentoring partnerships in a community technology centre: A constructionist
approach for fostering equitable service learning. Mentoring & Tutoring:
Partnership in Learning, 16(2), 191-205.
https://doi.org/10.1080/13611260801916614

Kiggundu, E., & Nayimuli, S. (2009). Teaching practice: A make or break phase
for student teachers. South African Journal of Education, 29(3), 345-358.
https://doi.org/10.15700/saje.v29n3al29

Kog, E. M. (2011). Development of mentor teacher role inventory. European
Journal of Teacher Education, 34(2), 193-208.
https://doi.org/10.1080/02619768.2010.539199

Kothari, C. R. (2002). Research Methodology: Method &amp; Techniques. vii.
http://www.newagepublishers.com/samplechapter/000896.pdf

Maphosa, C., Shumba, J., & Shumba, A. (2007). Mentorship for students on
teaching practice in Zimbabwe: Are students teachers getting a raw deal?
21(2), 296-307.

Meiers, M. (2007). Handbook of Teacher Education. In Handbook of Teacher
Education (Issue January 2007). https://doi.org/10.1007/1-4020-4773-8

Ministry of Research Technology and Higher Education. (2017). PEDOMAN

33



PENYELENGGARAAN PENDIDIKAN PROFESI GURU.

Mishra, P., & Koehler, M. J. (2008). Introducing Technological Pedagogical
Content Knowledge. Paper Presented at the Annual Meeting of the American

Educational Research Association, 1-16.

Mukhibat, H., & Susilowati, N. (2010). Studi Evaluasi Kompetensi Mengajar
Mahasiswa Praktek Pengalaman Lapangan (PPL) Jurusan Akuntansi
Universitas Negeri Semarang. Lembaran limu Kependidikan, 39(2), 112—
124.

Munthe, A. P. (2016). Peran Guru Mentor Dalam Facilitating Learning Bagi
Mahasiswa Pgsd Saat Praktek Pengalaman Lapangan 1. Jurnal Dinamika
Pendidikan, 9(1), 1. https://doi.org/10.33541/jdp.v9i1.133

Nurwandani, P., Junaidi, A., Wahidin, D., Mulyono, E., Sunarni, R. R,
Ambarukmi, S., Bintoro, T., Paidi, Samini, M., Khafid, Mu., Rohandi,
Suryanto, H., Susanti, E., & Yektiningtyastuti. (2018). Penyelenggaraan
program pendidikan profesi guru (1st ed.). Direktorat Jenderal Pembelajaran

dan Kemahasiswaan Kementerian Riset, Teknologi, dan Pendidikan Tinggi.

Omar, C. M. Z. C. (2014). Need for In-Service Training for Teachers and It’s
Effectiveness In School. International Journal for Innovation Education and
Research, 2(11), 1-9. https://doi.org/10.31686/ijier.vol2.iss11.261

Osamwonyi, E. F. (2016). In-Service Education of Teachers: Overview, Problems
and the Way Forward. Journal of Education and Practice, 7(26), 83-87.

Peiser, G., Ambrose, J., Burke, B., & Davenport, J. (2018). The role of the mentor
in professional knowledge development across four professions.
International Journal of Mentoring and Coaching in Education, 7(1), 2-18.
https://doi.org/10.1108/IIMCE-07-2017-0052

Petrovska, S., Sivevska, D., Popeska, B., & Runcheva, J. (2018). Mentoring in

teaching profession. International Journal of Cognitive Research in Science,

34



Engineering and Education, 6(2), 47-56.
https://doi.org/10.5937/ijcrsee1802047P

Pratama, B., Lutfiyani, N., & Nugrahaini, 1. (2015). Pengaruh Prestasi Praktik
Pengalaman Lapangan (Ppl), Penguasaan Kompetensi Profesional, Dan
Motivasi Mahasiswa Terhadap Kesiapan Menjadi Guru Mata Pelajaran
Ekonomi/Akuntansi Yang Profesional (Studi Kasus Mahasiswa Program
Studi Pendidikan Akuntansi Ta. Jurnal Penelitian Pendidikan Unnes, 32(1),
126073. https://doi.org/10.15294/jpp.v32i1.5702

Putri, F. V., & Fatimah, S. (2020). Journal of English Language Teaching In-
Service English Teachers  Perception of Teacher Certification Program.

9(3), 538-552. https://doi.org/10.24036/jelt.v9i3.44110

Reis, K. M. Dos. (2012). Exploring the Challenges Pre-Service Teachers Face
While Learning To Teach Accounting in the Context of Mentoring. 5th
International Conference of Education, Research and Innovation, November,
4443-4453.

Semiyu, A., S., G. D.,, & Laura, C.-G. (2018). Understanding the nature of
mentoring experiences between teachers and student teachers. International
Journal of Mentoring and Coaching in Education, 7(1), 54-71.
https://doi.org/10.1108/1JIMCE-04-2017-0028

Sunaryo, H., Zuriah, N., & Handayani, T. (2020). Kesiapan Mahasiswa
Pendidikan Profesi Guru (PPG) Dalam-Jabatan untuk Menempuh Program
Praktik Pengalaman Lapangan. Jurnal Pendidikan Profesi Guru, 1(1), 29-38.
http://ejournal.umm.ac.id/index.php/jppg%0Ahttp://202.52.52.22/index.php/j
ppg/article/view/12430

Suter, W. (2014). Qualitative Data, Analysis, and Design. Introduction to
Educational Research: A Critical Thinking Approach, 342-386.
https://doi.org/10.4135/9781483384443.n12

Tanang, H., & Abu, B. (2014). Teacher Professionalism and Professional

35



The

The

The

The

Development Practices in South Sulawesi, Indonesia. Journal of Curriculum
and Teaching, 3(2). https://doi.org/10.5430/jct.v3n2p25

Ministry of Education and Culture of the Republic of Indonesia. (2005).
Undang-Undang Republik Indonesia Nomor 14 tentang Guru dan Dosen
(National Education System Law Number 14 regarding teachers and
lecturers). https://peraturan.bpk.go.id/Home/Details/40266/uu-no-14-tahun-
2005

Ministry of Education and Culture of the Republic of Indonesia. (2008).
Peraturan Pemerintah Nomor 74 tentang Guru (Government Regulation Law
Number 74 regarding Teacher).
https://peraturan.bpk.go.id/Home/Details/4892/pp-no-74-tahun-2008

Ministry of Education and Culture of the Republic of Indonesia. (2013).
Peraturan Menteri Pendidikan dan Kebudayaan Republik Indonesia Nomor
87 Tentang Program Pendidikan Profesi Guru Prajabat (Regulation of the
Minister of Education and Culture of the Republic of Indonesia No. 87 about
About the Pre-service Teacher Professio.
https://luk.staff.ugm.ac.id/atur/Permendikbud87-
2013PendidikanProfesiGuru.pdf

Ministry of Reseach, Technology, and H. E. (2017). Peraturan Menteri
Riset, Teknologi, dan Pendidikan Tonggi Republik Indonesia Nomor 55
Tentang Standar Pendidikan Guru (Regulation of The Minister of Research
and Technology of Higher Education About Teacher Education Standards).
https://peraturan.bpk.go.id/Home/Details/140978/permen-ristekdikti-no-55-
tahun-2017

Yiiksel, P., & Yildirinm, S. (2015). Theoretical Frameworks, Methods, and

Procedures for Conducting Phenomenological Studies. Turkish Online
Journal of Qualitative Inquiry, 6(1). https://doi.org/10.17569/t0jqi.59813

36



