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ABSTRACT 

As a foreign language in Indonesia, English is taught by relying on traditional 

approaches, including learning grammar. Grammar rules are taught to students 

directly from the textbook, and then students are asked to complete a number of 

activities in their workbooks to demonstrate understanding and application of the 

rules. It leads to a lack of student exposure to technology learning tools. Thus, this 

research is an attempt to get student responses after using Google Docs (a web-based 

application that allows documents to be written, edited and stored online) in learning 

grammar taught by their lecturers for the aim of finding out the effectiveness of the 

application in building a collaborative learning environment. Data were obtained 

from 39 third-semester English education students who took the Grammar course at 

Sriwijaya University Palembang through questionnaires and selected 10 students for 

semi-structured interviews. The research findings show that according to students, 

Google Docs helps to build a collaborative learning environment as it supports 

teacher-to-student and student-to-student interactions and most of them prefer to use 

this tool for future courses since they can get benefit from the availability of written 

feedback from their teacher/lecture and easy access to the subject materials. 

 

Keywords: Google Docs, collaborative learning, learning grammar 
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CHAPTER 1 

INTRODUCTION 

1.1 Background of Study 

Since the beginning of 2020, Indonesia and almost all countries in the world 

are in very serious virus problem, COVID-19. The government makes policies to 

carry out social distancing. They ask everyone to stay away from the crowd, pray 

from home, and work from home. The school also implements a system for 

conducting online teaching and learning at home. Google Classroom, Google 

Scholar, and Google Docs are often used by teachers to support their online learning 

process. One of the Google platforms used for online collaboration is Google Docs. 

This application is one of the social networks that designed to connect both teachers 

and students in the online teaching and learning process.  

Learning is a social process, where successful learning must occur in a 

conducive collaborative environment. Learners have audiences and authentic tasks 

similar to the real world. Therefore, it can create the necessary optimal conditions for 

successful learning. The theory of Vygotsky (1986) has become the principle of 

collaborative learning which assumes that learning is a social act and cannot be 

successful if it is done alone. The theory mentioned above believes that in order to 

learn content and skills, learners cannot learn them separately from their background 

knowledge and life experiences. In contrast, when they interact socially with peers 

and reflect on their own experiences, students have learned new skills and concepts. 

The term collaboration resulted from Vygotsky's description of the role of social 

interaction in learning and the concepts underlying the communicative approach in 

second language learning. As he said, collaborative writing could be one of the 

opportunities for collaboration during learning. This type of collaborative provides 
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the opportunity for students to write as part of a community where support and 

guidance can be obtained from one another. 

Collaborative learning is learning that results from peer interaction who is 

involved in a joint task. One of the goals of collaborative learning is the completion 

of a group project. In this study, collaborative learning helps students to solve 

grammar tasks collaboratively in class through the use of Google Docs as a learning 

platform. The collaboration discussed in this study can also be considered as writing 

collaboration, which refers to the activity of producing the results of grammar tasks 

between students in the classroom. The term collaborative writing can be defined as 

cooperation between students to solve writing problems. Every student in the class 

has access to the same documents posted on Google Docs. They are able to solve the 

grammar tasks in small groups. 

Currently, online learning is most widely used as a medium that supports 

education. Online learning is one type of learning that is carried out not only in the 

classroom but also through online. As mentioned by Khan (1997), online instruction 

serves as an innovative approach to delivering teaching and learning materials to 

audiences using the web as a medium. The use of online learning could be used for 

students who are in remote areas. Not only that, but also it can be used in all corners 

of the country. 

During online learning, both students and teachers have many challenges. 

Amadea & Dahesihsari (2015) said that some of the problems in online learning were 

the limited implementation of online learning. It is only used when deliver and submit 

assignments, and the most common challenge is a bad internet connection. Lack of 

understanding of features through online learning is one of the causes. Lack of 

connectivity is also a major concern of students and teacher while doing online 

learning. This can reduce student motivation to learn using online learning. 

The use of computers is generally recognized as an increase that affects 

teaching and learning activities. Computers also have a function as a supporting 
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instrument for the learning process as well as a platform for providing learning 

materials. The development of Information Communication Technology (ICT) 

provides benefits to the world of education, especially in Computer-Supported 

Collaborative Learning (CSCL). Collaborative learning is a learning process among 

students who have been confirmed to achieve certain instructional goals. CSCL offers 

students and educators a flexible online collaborative teaching setting. Liu and Lan 

(2016) state that when working collaboratively, students will be more able to think 

critically. So, the use of Google Docs has an important role in promoting 

collaborative learning, it can increase students’ motivation and engagement in 

learning. Mentioned by Balakrishnan (2015), the development of Web 2.0 technology 

found a way for the use of this latest web technology at CSCL. Google Docs allows 

its users to work on collaborative projects by importing current documents efficiently 

and flexibly or creating new documents. This application promotes collaborative 

learning because of its characteristics. 

Collaborative learning using online tools as a platform can help students see 

doing grammar assignments as a dynamic process and help them focus on meaning in 

their work. Newer technology has also increased the use of these tools beyond just 

online learning as is often the case with online discussion boards and chats. 

Implementing collaborative grammar learning using an online platform is certainly an 

important step in directing education for the needs of the 21st century. 

The learning process and motivation have a close relationship. The core of 

human aspirations and achievements is motivation (Gopalan, et al., 2017). Therefore 

motivation is very important in success in the world of education. Nothing is 

impossible if we have high fighting spirit, not only in education but also in real life. 

The learning process is a never ending process, and to achieve high motivation is 

very important in it. Motivation will provide encouragement that encourages students 

to face all difficult and challenging situations. 
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Traditional teaching methods refer to methods of teaching that apply or use a 

paper-based pencil system. The monotonous system in this traditional method seems 

to cause boredom in students. Today, technology offers teachers to carry out teaching 

and learning activities in writing class more interesting. Google Docs is one of the 

media that can be used to carry out teaching and learning activities in writing class 

interestingly. It was made by Google, which provides four main alternatives; Google 

Docs, Google Spreadsheets, Google Presentations, and Google Picture. Moving to 

Google Docs might be a daunting task for some students as they will discover a lot of 

new features and editing documents that might seem unfamiliar. Learning more about 

the tools' features will help with your work on Google Docs. To get started with 

Google Docs, you can follow this few simple steps.  

The first step you need to do is get ready with your Google account. Google 

Docs requires you to register for a Google account. Besides being easy to do, your 

account will also give you direct access to your Gmail, Google Maps, YouTube, and 

the entire Drive suite. To create a Google account, go to the registration page. After 

that, enter the information and follow the instructions on the screen. If you already 

have an account, simply log in as usual. The second step is to create a document. To 

create a document file, users can click the file menu and select Document to start the 

document. After that, the user needs to click on the blank document to start it and the 

untitled document will appear. The untitled documents can be renamed by simply 

clicking on them. It can easily organize documents according to user requirements 

and the document is ready to be used. 

 The next step is to share Google Docs access to collaborators. The user can 

share documents with others with three options; edit, comment, and view. “Can edit” 

means that invited people will be able to write, edit, comment on and reply to the 

document. If the option is “can comment”, they will not be able to edit or write the 

documents, they just can give comment on it. “Can view” means that they are able to 

see all the activities that's happening on the document, but they won't be able to write, 
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edit, comment, or reply to it. The last step is to download the document. The 

document can be downloaded to pdf, word, HTML, and other formats. Users can 

download documents according to their needs. When a user is invited as an editor, all 

activities displayed in Google Docs will be visible in the downloaded document. 

Google Docs promotes their features, which can be used to collaborate with others. 

After creating and inviting others to the document, Google Docs is ready to use. 

Google Docs is an excellent platform for collaboration learning (Dekeyser & 

Watson, 2006). Not only that, but also they have suggested using Google Docs for a 

collaborative learning tool. They said Google Docs is a lightweight application, 

supports simultaneous editing work, and enables multiple editors. They use Google 

Docs to collaborate on this paper, as well as on other papers and slides. They 

mentioned several limitations of Google Docs since the research was conducted in 

2006, such as it does not support offline editing of documents, mathematical 

formulas, citations, figures, tables, and bibliography. Meanwhile, nowadays, some 

improvements have been made to this platform. Offline document editing, 

mathematical formulas, quotations, numbers, tables, and bibliography are already 

available on Google Docs.  

The use of Google Docs as a medium for teaching and learning is still rare 

and limited to teaching grammar in Indonesia. As mentioned by Jannah in his 

research (2017), integrating technology such as Google Docs into the learning 

process can improve students' writing skills. But as far as he knows, there are still few 

studies that apply grammar learning using Google Docs. Therefore, this study will 

discuss the use of Google Docs as an online collaboration tool in advanced English 

grammar class. Considering that Google Docs has several features that can support 

students to collaborate with others, it is assumed that using Google Docs can make it 

easier for students to do assignments in groups. 

To acquire students' knowledge and experience with Google Docs in their 

Grammar course, the researcher carried out some preliminary research using 
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questionnaire. The answers revealed through this question are what, how, and how 

much; not why. The questionnaire showed they all came from two different classes. 

20 participants came from class B Palembang and 19 participants came from class A 

Indralaya. Participants consisted of 4 men and 35 women.  

 The first question in this section asks if each student has a Gmail account, and 

all of them answered with 'yes'. This indicates that all students (100%) had a Gmail 

account before being introduced to Google App. The second question asked if 

students used Google Docs or other online learning tools before. Same as the 

previous answer, all participants answered 'yes'. Since the previous question all 

participants answered yes, then, the next question was applied to all of them. The 

next question was whether they used online learning tools to complete the task, and 

all of them answered 'yes'. They found these online learning tools in a variety of 

ways. 16 students said they learned about it from Google, 7 students from YouTube 

and social media, and the rest of them were recommended by their friends and 

lecturers. 

Google Docs is a social network that connects teachers and students to carry 

out teaching and learning activities. In addition, it also helps teachers use online 

media when they are in difficult situations to carry out teaching and learning 

processes directly. Online learning activities may take place continuously for an 

unexpected time depending on this virus issue. Therefore, identifying the best 

platform for teaching students is important. This is shown by knowing students' 

perceptions of the use of this platform that has been used during online learning 

activities for the Advanced English Grammar course and its relationship toward 

students’ motivation to learn. 

1.2 Research Question 

The research questions are formulated in the following question: 
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1) What are students’ perceptions towards Google Docs in advanced English 

grammar class? 

2) Do students feel motivated to use Google Docs and prefer it as a collaborative 

learning tool in future studies? 

1.3 Research Objectives 

Based on the previous explanation, this research tries to find out students' 

responses to the use of Google Docs in the classroom. This research will be 

conducted on students of the English Education study program at Sriwijaya 

University. To investigate how students perceived the use of Google Docs in 

grammar class, this research aimed: 

1. To identify students’ perceptions and experiences of using Google Docs in the 

advanced English grammar class. 

2. Whether they feel motivated to use Google Docs and prefer it as a 

collaborative learning tool in future studies. 

1.4 The Significance of the Study 

1.4.1 The Lecturers 

The application of collaborative learning in the teaching and learning process 

of English grammar with a help of technology platform can help students to improve 

their grammar skills. In the same way, during class discussions, they have a lot of 

opportunities to turn their passive knowledge of grammar rules into active use. The 

possibility benefits of Google Docs in improving writing are also felt by both 

teachers and students, especially in terms to its collaborative characteristics through 

features; sharing, working with other authors, and getting feedback (Yim, et. al., 

2016). By using Google Docs as an alternative approach to traditional grammar 

teaching and learning methods, students can learn collaboratively and consider some 

feedback from both teachers and peers for the progress of their grammar skills. 

Furthermore, the majority of students enjoyed using Google Docs because of its ease 



8 
 

of management and convenience. Therefore, teachers can now feel more comfortable 

with the effects of using Google Docs in the classroom as this study demonstrates the 

positive impact from this online learning tool when teaching grammar 

collaboratively. 

1.4.2 The Students 

Students reduced the use of traditional communication tools (Facebook and 

text messaging) and increased in using of Google Docs when using that application. 

With Google Docs, students were less dependent on email, course management 

systems, and face-to-face meetings (Zhou, et. al., 2012). Students adapt their 

communication tools to take advantage of the tools they find most effective for 

collaboration. In addition, the need for their tools is less when using Google Docs. 

Zhou, et al. Al. (2012) also found that students informed an interest in using Google 

Docs for their future studies, indicating that Google Docs will always be a useful 

application for collaborative learning.  

Positive perceptions of the use of Google Docs among students in their study 

revealed the potential benefits of using Google Docs for writing activities outside the 

classroom, in addition to traditional in-class assignments. One of the benefits of 

Google Docs is that it is free and browser-based, which allows users to create great-

looking documents anywhere (Firth & Mesureur, 2010). Nowadays, students rarely 

meet face-to-face for group projects, but they found effective ways to collaborate 

such as via email, instant messaging, video conferencing, and so on (Koch, 2010). 

Thus, Google Docs is a perfect fit as a tool for collaborative assignments outside of 

the classroom. 
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