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ABSTRACT 

The notion of mindset in psychology has been adopted in diverse fields including education. However, there has been 

limited study that measured mindset in English language teaching area. This study was aimed at investigating non-

English major pre-service teachers’ mindset in learning English as a foreign language. An English Language Mindset 

Survey (ELMS) was used to collect the data. It consisted of six factors with 5 Likert scale responses. It has very good 

reliability with the Cronbach’s Alpha 0.95. The ELMS was distributed to more than 600 non-English major pre-

service teachers in two teacher education programs in Palembang, Indonesia and Khartoum, Sudan. The results show 

that growth mindset of non-English major pre-service teachers from a teacher education program in Palembang, Indonesia 

is high when their classmates succeed in the English class (M=4.24) and from a teacher education program in 

Khartoum, Sudan is high when they felt challenged in learning English (M=4.13). The growth mindset of pre-service 

teachers from both teacher education programs is low when they met obstacles in terms of meeting difficulty in learning 

English (M=2.40 and 2.06 respectively). Among factors of ELMS, the students are neutral-minded in other factors. 
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1. INTRODUCTION 

In this globalized world where technology plays 

crucial role in human being life, foreign language 

mastery is needed to support their daily or official 

activities. Yet still not many people find learning a 

foreign language is their prior need. In academic life, 

poor foreign language skills might be caused by various 

factors. Researchers have been studying possible 

obstacles and challenges second language learners have 

encountered. Pedagogues have long been involved in 

offering and practicing innovative strategies to assist 

teachers and learners in foreign language learning. 

Psychologists have also been active in searching for 

predictors of academic achievement such as 

intelligence, motivation, interest, etc. 

Mindset is one of the strong predictors that learners 

adopt in learning a foreign language. Mindset is a set of 

attitudes and beliefs about abilities, such as intelligence. 

In specific, [1] classified mindsets into two different 

types as fixed and growth mindsets. She also proposes 

that someone’ achievement and success may be affected 

by the way he thinks about himself and his life. In other 

words, mindset can be determinant factor in someone’s 

success or failure. 

One of the mindsets someone may have is a fixed 

mindset. Someone with this kind of mindset usually 

wants to appear smart and tend to get rid of challenges 

[1]. This kind of person thinks that his intelligence 

cannot be grown or adjusted due to his belief in natural 

talent. He disbelieves that hard work and practice can 

make a different. Extremely, he believes that making 

mistakes is a part of someone’s failure. Ragan [2] points 

out that someone with a fixed mindset expects simple 

and effortless life that excludes any struggle. He feels 

secure in his comfort zone to appear perfect.    

On the other hand, someone with a growth mindset 

values mistakes and accepts challenges due to his desire 

to learn from experience. Growth mindset person 

accepts any change and growth which come with 

mistake or challenge [1]. This kind of person believes 

that process and effort are crucial and can determine the 

result. Dweck [1] wrote, “Those with the growth 

mindset found success in doing their best, in learning 

and improving. Those with the growth mindset found 

setbacks motivating. They’re informative. They’re a 
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wake-up call”. In line with this, Ragan [2] argues that 

someone learns a lot from experiencing his abilities, 

although with hardship, and full of challenge. A growth 

mindset is about how someone is able to achieve at high 

levels.  

In relation to these two kinds of mindsets, everyone 

has a choice in which mindset to adopt. Ragan [2] 

claims that most people choose a fixed mindset because 

the stories and labels addressed to each other. This label 

is usually taken for granted. In line with this, Yeager 

and Dweck [3] reported that students do not expect such 

label to respond spiritedly when meeting challenges. 

They need a mindset that helps to meet the challenges. 

A mindset that can bring them to achieve their fullest 

potential. Dweck [3] proposes that people have a 

mixture of fixed and growth mindsets. She states that it 

is necessary to identify what triggers a growth mindset 

since it allows for higher achievement. 

Given the fact that students’ mindset plays role in 

their academic learning including in learning English as 

a foreign language which will give impact on their 

performance and success, it is interesting to investigate 

non-English major students’ mindset towards learning 

English whether they have fixed mindset, growth, or 

may be neutral mindset. 

The concept of fixed-and growth-mindset in 

psychology have been applied in various disciplines 

including education. However very limited studies have 

been conducted in applied linguistics, specifically in 

English language teaching. This current study tries to 

investigate pre-service teachers’ mindset in learning 

English as a foreign language at two teacher education 

programs, the Faculty of Teacher Training and 

Education, Sriwijaya University (FTTESU), Indonesia 

and the Faculty of Education, Omdurman Islamic 

University (FEOIU), Sudan. Since the two faculties are 

dealing with the teaching of English as a foreign 

language to non-English major, it is necessary to find 

out how the pre-service teachers’ mindset. Moreover, 

the majority of the pre-service teachers from these two 

countries are Muslims who fundamentally should put 

priority on Arabic as the language they must learn and 

master. Knowing their mindset about English learning 

would provide necessary finding as English is one of the 

international languages as Arabic is. There may be some 

similarities and differences in terms of findings. 

Therefore, it is worth investigating to find out the 

typical characteristics of each. One could learn from the 

expertise of the other or vice versa. Therefore, each 

could benefit from the other.  

The study was aimed at investigating non-English 

major pre-service teachers’ mindset in learning English 

as a foreign language. Specifically, the aim was to find 

out the current mindsets of the non-English major pre-

service teachers in two teacher education programs in 

Palembang Indonesia and Khartoum, Sudan toward 

fixed, neutral, or growth mindset in learning English as 

a foreign language. 

2. METHOD 

This article is a part of a study focusing on the pre-

service teachers at the two teacher education programs 

both in Indonesia and Sudan. Specifically, the study 

investigated the mindset of non-English major pre-

service teachers in learning English as a foreign 

language at FTTESU, Indonesia and FEOIU, Sudan.  

The data of this proposed study were obtained 

through survey questionnaire. Survey was conducted to 

511 pre-service teachers of FTTESU and 150 pre-

service teachers of FEOIU. An English Language 

Mindset Survey (ELMS) Questionnaire developed by 

Puvacharonkul and Wilang [4] ywas used to collect the 

data (See Appendix A). This questionnaire has six 

factors (challenges, obstacles, effort, criticism, success 

of others, and general viewpoint on own ability) with 5 

Likert scale responses (strongly disagree, disagree, 

neutral, agree, and strongly disagree). It has very good 

reliability with the Cronbach’s Alpha 0.95. The EMLS 

questionnaire points of the Likert scale responses were 

classified into three to suit the mindset conditions— 

from 1.00-2.33 (fixed mindset), from 2.34-3.66 (neutral 

mindset), and from 3.67-5.00 (growth mindset). To find 

out the kinds of mindsets of the non-English major pre-

service teachers of both teachers’ education programs in 

the two countries in learning English as a foreign 

language the descriptive statistics was used in the data 

analysis. 

3. RESULTS AND DISCUSSION  

3.1. Results  

Based on the analysis of the data from the EMLS 

questionnaire, the overall mean (M) for the mindset of 

the pre-service teacher of FTTESU is 3.30, SD 1.01 (see 

Table 1). The internal consistency ( ) of EMLS 

calculated using Analysis of Variance yields a high 

value of 0.95. The following is the results of the means 

of the six factors of the pre-service teachers of 

FTTESU. 

It is found that four items are in growth mindset 

condition (items 5, 7, 8, 12). These suggest that pre-

service teachers from FTTESU assess themselves 

positively. When looking at the counterpart items in the 

same categories of these four items, the self-report 

results and means also have the tendencies toward the 

growth mindset condition. In contrast, only the item on 

Criticisms (item 11) tends toward the fixed mindset 

condition.   
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Table 1. Results of the Individual Means of the Six Factors of the Pre-service Teachers, FTTESU 

Factor Factor Details M 
Mindset 

Condition 

Challenges 
Item 4 3.13 Neutral 

Item 8 4.01 Growth 

Obstacles 
Item 6 2.40 Neutral 

Item 7 3.98 Growth 

Effort 
Item 9 2.42 Neutral 

Item 12 3.82 Growth 

Criticisms 
Item 10 3.36 Neutral 

Item 11 2.74 Neutral 

Success of others 
Item 2 3.04 Neutral 

Item 5 4.24 Growth 

General Viewpoint on Own Ability 
Item 3 3.27 Neutral 

Item 1 3.23 Neutral 

 

 

 

Figure 1. Means of the six factors into fixed, neutral, and growth mindsets of the Pre-service Teachers, FTTESU 

Table 2. Results of the Individual Means of the Six Factors of the Pres-service Teachers, FEOIU 

Factor Factor Details M 
Mindset 

Condition 

Challenges 
Item 4 3.72 Growth 

Item 8 4.41 Growth 

Obstacles 
Item 6 2.06 Fixed 

Item 7 4.28 Growth 

Effort 
Item 9 2.60 Neutral 

Item 12 4.06 Growth 

Criticisms 
Item 10 2.47 Neutral 

Item 11 3.04 Neutral 

Success of others 
Item 2 2.78 Neutral 

Item 5 3.67 Growth 

General Viewpoint  
on Own Ability 

Item 3 3.24 Neutral 

Item 1 3.67 Growth 

 

These 12 items’ in Table 1 means are averaged to six 

factors shown in Figure 1. At the factor level, results 

show that one-sixth of participants fall into the growth 

mindset and the other five-sixth into the neutral mindset. 

They report being growth-minded only on factors of 

Success of Others. There is no group where the 

participants report being fixed-minded. 

On the other hand, the overall mean (M) for the 

mindset of the pre-service teachers of FEOIU is 3.34, 

SD 1.01 (see Table 2). The internal consistency ( ) of 

EMLS calculated using Analysis of Variance yields a 

high value of 0.95. 

Based on the data Table 2, six items are in growth 

mindset condition (items 1, 4, 5, 7, 8, 12). These suggest  

that the students assess themselves positively. When 

looking at the counterpart items in the same categories of 

these six items, the self-report results and means also 

have the tendencies toward the growth mindset 

condition. In contrast, only the item on Obstacles (item 

6) tends toward the fixed mindset condition. 

These 12 items’ means are averaged to six factors 

shown in Figure 2. At the factor level, results show that 

one-sixth of participants fall into the growth mindset and 

the other five-sixth into the neutral mindset. They report 

being growth-minded only on factor of Challenges. 

There is no group where the participants report being 

fixed-minded. 
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Figure 2. Means of the six factors into fixed, neutral, and growth mindsets of the Pre-service Teachers, FEOIU 

When both data are paired it is found that both 

pre-service teachers of FTTESU and their counterparts 

of FEOIU in majority have the neutral mindset with a 

tendency toward the growth mindset. The following 

Table 3 gives the comparison of the mean score between 

both groups. 

 

Table 3. Results of the Individual Means of the Six Factors of the Pres-service Teachers of FTTESU and FEOIU 

Factor 
Factor 

Details 

Mean
 

Mindset
 
condition 

FTTESU FEOIU 

Challenges 
Item 4 3.13 3.72 Neutral/Growth 

Item 8 4.01 4.41 Growth 

Obstacles 
Item 6 2.40 2.06 Neutral/Fixed 

Item 7 3.98 4.28 Growth 

Effort 
Item 9 2.42 2.60 Neutral 

Item 12 3.82 4.06 Growth 

Criticisms 
Item 10 3.36 2.47 Neutral 

Item 11 2.74 3.04 Neutral 

Success of others 
Item 2 3.04 2.78 Neutral 

Item 5 4.24 3.67 Growth 

General Viewpoint on Own Ability 
Item 3 3.27 3.24 Neutral 

Item 1 3.23 3.67 Neutral/Growth  

 

 

Figure 3. Means of the six factors into fixed, neutral, and growth mindsets, FTTESU and FEOIU 

Data from Table 3 and Figure 3 indicate that of the 

six factors, pre-service teachers of FTTESU have 

growth mindset in success of others factor, while their 

counterparts, pre-service teachers of FEOIU in 

Challenges factor. 

3.2. Discussion 

As it was mentioned earlier, the objective of this 

study was to find out the current mindsets of the non-

English major pre-service teachers in two teacher 

education programs FTTESU, Indonesia and FEOIU, 

Sudan toward fixed, neutral, or growth mindset in 

learning English as a foreign language. The results of 

the data analysis revealed that non-English major pre-

service teachers from the two teacher education 

programs in general had growth mindsets on challenges 

(M=4.01 and 4.04), obstacles (M=3.98 and 4.28), efforts 

(M=3.82 and 4.06), and success of others (M=4.24 and 

3.67) respectively. However, when it is noticed 

separately pre-service teachers of FTTESU 

demonstrated more growth mindset on success of others 
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factor, while their counterparts, pre-service teachers of 

FEOIU demonstrated more growth mindset on 

challenges factor. These results informed that those pre-

service teachers from both teacher education programs 

welcome challenges, obstacles, efforts, and success of 

others as opportunities to improve themselves in 

learning English as a foreign language. They had a 

predisposition to perceive other factors—criticisms and 

their own ability as beneficial factors to the English 

learning process. In other words, they saw them as 

factors to improve rather than to prove their ability in 

learning English. 

The tendency towards growth mindset indicated by 

the respondents’ response in the questionnaire may be 

influenced by the reality that most of those pre-service 

teachers are new to the undergraduate study and were 

still enthusiastic and optimistic in pursuing knowledge 

in the university level. They were not really exposed yet 

to the courses’ challenges. Most of them might have 

good experience in learning English at their secondary 

schools and look forward to undergoing similar 

experience at the undergraduate study. Also a possible 

account for this tendency for pre-service teachers of 

FTTESU is that they were inspired when they see other 

students’ succeed in English language class as shown in 

item 5 (the highest mean), while their counterparts pre-

service teacher of FEOIU did not mind making mistakes 

in the English language class because they can learn 

from their mistakes as shown in item 7 (the highest 

mean). 

The results of this study are in line with the findings 

of previous studies that also measured students’ growth 

mindsets [5],[6],[7]. The results showed the highest 

mean of pre-service teachers’ responses from FTTESU 

(M=4.24) is in item 5 (When other students succeed in 

our English language classes, I feel inspired), while in 

the highest mean of pre-service teachers’ responses 

from FEOIU (M=4.41) is in item 8 (Feeling challenged 

in learning English makes me want to try harder). The 

results also showed that the lowest mean of pre-service 

teachers’ responses from FTTESU and FEOIU (M=2.40 

and M2.06 respectively) is in item 6 (I usually quit when 

something gets difficult in the English language class). 

The big difference between the highest and lowest 

means may indicate that the more respondents see their 

abilities as malleable which means that the greater 

growth mindset they possess [3]. 

4. CONCLUSION 

In the investigation of the current mindsets of the 

non-English major pre-service teachers of FTTESU and 

FEOIU, it was found that most of the respondents have 

the neutral mindsets in learning English as a foreign 

language with strong indication to the growth mindsets. 

Four of the six factors signify growth mindset, while 

criticism and general viewpoint on own ability factors 

tend towards the neutral mindset. Some possible 

explanations have been argued towards this tendency of 

the respondents’ current mindsets in learning English as 

a foreign language. This preliminary study recommends 

that further study is best sought for the more plausible 

answers in terms of qualitative method as to why the 

respondents have such a tendency towards growth 

mindsets in learning English as a foreign language.   
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