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CHAPTER I 

INTRODUCTION 

 

This chapter presents the background, the problems, the objectives, and the 

significance of the study. 

 

1.1 Background  

In relation to language as a tool for communication, Harlig (2007) says, 

“Language is primarily used for communication and does not exist without 

language users” (p.57). It means that a language like English has an essential 

function as a tool for communication among its users. However, not every English 

user especially student who learns English wants to learn English as a tool to 

communicate. They just want to pass English test without knowing how important 

English is. It is in line with the finding of a study conducted by Noonan (2005). 

The study found that there are so many students who just want to pass the English 

test, so they can get their bachelor’s degree. 

Indonesian students’ English Proficiency is not satisfactory yet. The data 

shows that English Proficiency Index (IPI) of Indonesia is not good enough 

(Education First, 2015). Indonesia is in 32 position out of 70 countries with score 

52, 91. The score is higher compared to previous year, but the rank has decreased 

from 28 to 32. This score drives Indonesia in moderate position. If we look at 

from the region score, South Sumatera stands on moderate position. South 

Sumatera gets lower score than some cities in Java.  

Unfortunately, English is a compulsory major for high school students and 

they have to pass it. English is one of the requirements to continue to the next 

education level (Department of National Education, 2006). To master it, the 

teacher of English has to follow the curriculum used at the school that consists of 

four skills: listening, speaking, reading, and writing.  

Reading is one of literacy skills that must be mastered by students because 

reading is a means to open the world by understanding knowledge in form of 
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symbol. It has been defined by referring to specific skills such as reading books, 

understanding directions, or answering questions about text (Afflerbach, Pearson, 

& Paris, 2008, p. 364). However, students’ reading comprehension achievement 

in Indonesia is not really in a good level. It is in line with the study conducted by 

Riswanto, Risnawati, and Lismayanti (2014) at one of Junior High Schools in 

Palembang. Based on the observation and interview conducted by those 

researchers to the teachers of English, it is showed that the students’ ability in 

comprehending reading texts is at the average level. It happens because various 

strategies are seldom used in teaching and learning process of English in the 

classroom.  

Another literacy skill related to reading is writing (Martin & Jones, 2000). 

It is a kind of productive skills. Therefore, writing can be a way to show 

someone’s feeling. Fageeh (2011, p. 31) informs that writing is an outlet for 

emotions and thoughts. However, writing becomes a problem in teaching and 

learning activity at school in Indonesia. It can be seen from a study conducted by 

Riza (2013). She found that students’ ability in writing English was still low and 

they have not motivated in writing because they did not enjoy learning writing. 

Thus, they failed to reach the target of teaching. It is reflected from students’ 

English score. The average score was 56.61. It was lower than Minimum Mastery 

Criteria (Kriteria Ketuntasan Minimal, KKM) of English at that school. The KKM 

is 70. It is similar to the finding of a study done by Pamuji (2015) at one of Junior 

High Schools in Palembang. He reported that there were 44% students who were 

in very weak level in writing and there were 2 % students who were in fail level in 

writing. 

A preliminary study through interview and test done by the writer at SMA 

Azzahrah Palembang showed several facts related to the students’ reading 

comprehension and writing skills. The teacher explained that the students’ reading 

comprehension achievements were not bad, but they still needed improvement to 

make sure that they could pass the KKM, 75. Not all of the students could reach 

Minimum Mastery Criteria, so the teacher had to work hard in enhancing 

students’ achievements. The teacher also argued that most of the tenth graders did 
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not like to write in English. Thus, their writing achievements were not good 

enough. The teacher also said that the students’ reading achievement was better 

than writing. In the end of the interview, the teacher suggested the writer to 

enhance their reading comprehension and writing achievements. The Informal 

Reading Inventory (IRI) test was also given to the students to find out the 

students’ reading level. The results of the test showed that the students’ reading 

level is in level 5.    

Technology can be used to help teachers of English overcome problems in 

teaching English. It is line with a research conducted by Inderawati (2011). She 

says, “Teaching English literacy by the implementation of ICT will be more 

interesting due to their creativity in using sophisticated media and can encourage 

the learners to develop their ability in listening, speaking, reading, and writing. It 

is not a new topic in using technology for teaching and learning. It has been 

implemented for years. However, it is still discussed for many times to find useful 

tools dealing with language teaching. Technology helps both teacher and student 

in the process of teaching and learning English. It is line with Sari and Inderawati 

(2014). They said that the use of technology in creating learning internet-based 

environment is closely related to the development of students’ literacy ability. Not 

only for preparing the materials, technology also gives opportunity for the teacher 

to assess the student through internet. Technology can enhance the classroom by 

conducting different teaching strategies that make their classes interesting and 

challenging. Alias, Rahman, Ujang, Gelamdin, and Said (2013, p. 763) found that 

the process of learning and improving students’ performance by using appropriate 

technological processes and resources have been the need of the day. It also gives 

high motivation to the learners to learn English.  

Technological applications such as Webquest, Wiki, Facebook, Hot 

Potatoes, and Moodle can be applied to enhance reading comprehension and 

writing achievement. It is not only applicable in the class but also outside the 

class. Some studies (Alshumaimeri & Almasri, 2012; Fageeh, 2011; 

Suthiwartnarueput & Wasanasomsithi, 2012) found that using technology is very 

useful to enhance students’ achievements in learning English. In line with the 
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previous studies, this current study focuses on using Moodle to enhance reading 

comprehension and writing achievement. 

Moodle is acronym of Modular Object-Oriented Dynamic Learning 

Environment. This platform helps the teacher to prepare good materials by using 

some tools prepared there. According to Hon (2013), “ Moodle helps teachers to 

enhance the effectiveness, breadth, and depth of classroom teaching by giving 

students more exercises on preparation, revision, intensive drilling, and 

assessment” (p. 6). In other words, Moodle can be a good alternative tool to 

enhance and assess students’ achievement. 

Moodle is used as a medium for teaching and learning English material. 

Students of English can learn the material in the class and at home by connecting 

their gadget or computer to the internet. Moodle lets the students explore them in 

learning English. They also can interact and discuss each others by using platform 

Chat and Forum. Moodle’s features reflect this social constructionist approach in 

various design aspects, such as making it possible for students to comment on 

entries in a database or to work collaboratively in a Wiki (Wu, 2008, p. 48). 

Indeed, the discussion technique is a good way in teaching and learning English 

that uses Moodle as a medium. 

 Based on some findings of the previous studies, Moodle is very useful to 

enhance students’ reading comprehension achievement ( Dwiningsih, 2012; Hsieh 

& Ji, 2013). Moodle can also be used to enhance students’ writing achievement 

(Wu, 2008; Lien, 2015). Students’ motivation in learning English increased after 

Moodle is used in their class (Al-Ani, 2013). The students’ perception about 

Moodle also supports the advantages of using Moodle in the class. However, the 

obstacles still appear such as the students never known about the platform in 

Moodle, there is no internet connection, and so on.  

Moodle can be applied to enhance both reading comprehension and 

writing because reading and writing are closely connected each others. Therefore, 

it should be taught together. Reading is taught first, and then writing is given later. 

Reading gives effects in improving writing and reading skill and writing can 

influences the development of reading and writing skill. Reading can do far more 
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in the teaching of writing than ask the students for discussion and composition 

topics (Raimes, 1983, p. 50). Krashen (1993) also argues, “A substantial amount 

of research strongly suggests that we learn to write by reading” (p.27). Al-Saadat 

(2004) also states, “Reading and writing should not be sequenced in linear fashion 

so that reading necessarily precedes writing” (p.227). Reading habit can improve 

someone’s writing style. The learners knew how to write by analyzing the reading 

text. They analyze the language of writing, the grammar, vocabulary, and other 

things.  

This study used descriptive text because it was appropriate with 2006 

curriculum used in the school. Mukarto, Sujadmiko, Jesophine, and Kiswara 

(2007) argue, “Descriptive text is a kind of text to describe something, someone 

or place” (p. 140). The students could easily describe based on what they see and 

feel. Descriptive text consists of two text organization: (1) Identification (mention 

the participant such as name, occupation, and so on), (2) Description (mention 

about the physical features, personality, characteristic, and so on) (Sudarwati & 

Grace, 2007).  

In relation to the explanation above, the writer decided to conduct a 

research entitle “Using Moodle as a medium for discussion to enhance reading 

comprehension and descriptive writing achievements of the tenth graders of SMA 

Azzahrah Palembang.”  

 

1.2 The Problems of the Study 

The research problems in this study are formulated in the following 

questions:   

1. Was there any significant difference in reading comprehension 

achievement of the tenth graders between before and after they were 

taught by using Moodle? 

2. Was there any significant difference in reading comprehension 

achievement between the tenth graders who were taught by using Moodle 

and those who were not taught by using Moodle? 
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3. Was there any significant difference in writing achievement of the tenth 

graders between before and after they were taught by using Moodle? 

4. Was there any significant difference in writing achievement between the 

tenth graders who were taught by using Moodle and those who were not 

taught by using Moodle? 

5. What was the students’ feedback towards the use of Moodle in learning of 

reading and writing?  

 

1.3 The Objectives of the Study 

Based on the problems above, the objectives of this study were:  

1. to find out whether or not there was significant difference in reading 

comprehension achievement of the tenth graders between before and after 

they were taught by using Moodle. 

2. to find out whether or not there was significant difference in reading 

comprehension achievement between the tenth graders who were taught 

by using Moodle and those who were not taught by using Moodle. 

3. to find out whether or not there was significant difference in writing 

achievement of the tenth graders between before and after they were 

taught by using Moodle. 

4. to find out whether or not there was significant difference in writing 

achievement between the tenth graders who were taught by using Moodle 

and those who were not taught by using Moodle. 

5. to know the students’ feedback towards the use of Moodle in learning 

reading and writing. 

 

1.4 Significance of the Study 

This study was significant because it could give contribution in teaching 

and learning English especially to enhance students’ reading comprehension and 

writing achievements. This study gave more information to the teachers of 

English especially where the research was conducted. The teacher knew a new 

medium that could be used in the class to enhance students’ reading 
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comprehension and writing achievements. For the students, this study was 

beneficial to motivate them in learning English well. They got new experience in 

learning English, so they wanted to improve their English especially reading 

comprehension and writing achievements continuously. For the writer, this study 

enlarged the writer’s experience in doing research. Therefore, the writer could 

anticipate the weaknesses for the future research. It also became a source of 

information or reference to the other researchers who had similar theme with this 

study. It could help them in conducting their study. 
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