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ENGAGEMENT IN LEARNING AND ITS CORRELATION WITH THE
ACADEMIC ACHIEVEMENT OF STUDENTS OF ENGLISH EDUCATION
STUDY PROGRAM OF SRIWIJAYA UNIVERSITY

ABSTRACT

This study was carried out to find the correlation between students’ engagement in
learning and their academic achievement. The sample used for the study was selected
from the students of Faculty of Teacher Training and Education, English Education Study
Program, Sriwijaya University year 2015, 2016, and 2017. A total number of two hundred
and thirty-one students were selected. This study provided not only the correlation but
also the survey of the students’ engagement and academic achievement of the students as
well as the contribution of the students® engagement to their academic achievement. The
instruments used in this study were questionnaire and documentation. The results of the
study highlighted that the students could be classified as active students as 70% of the
students chose active option while 30% chose a passive option. Then, the academic
achievement of the students fell mostly in middle achiever for 84% which is between
>2.67 - <3.66. Moreover, about the correlation, there was a very weak correlation
between those two variables and a small contribution of the students’ engagement to their
academic achievement for about 3%.
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CHAPTER I
INTRODUCTION

This chapter presents (1) background of the study, (2) the problems of the
study, (3) the objectives of the study, and (4) significance of the study.

1.1.Background of the study

Participating in activities and being an active person in life are difficult tasks
that every person has to learn and experience since he/she was a child. The biggest
part of the experience occurs when they are still students in school, specifically, when
the teacher asks them to be active in class. Therefore, classroom participation or also
called students’ engagement has been a well-known matter for decades because
whether or not the students successfully become active is depending on the teachers
and the strategy they use in the classroom. In line with that explanation, Martin,
Heisel, and Valencic (2001) state, “Teachers who are assertive, responsive,
immediate, and friendly have students who report communicating for relational,
functional, and participatory motives (p.4)”. Moreover, as the way the teachers
communicate or the way the students understand the teachers may influence the
students’ motives (Cayanus, Martin, Goodboy, 2009). In general, students are divided
into two types, active and passive. Passive students may not interact, share their
insight, or communicate and those will influence other participants even the most
enthusiastic one (Emelo, 2013). Therefore, teachers need to make passive students

become active and active students maintain their activeness.

Moreover, Cross (1987) also states that when the students actively contribute
to the learning task, they learn more rather than when they are passive recipients of
instruction. In addition, Cayanus, Martin, and Goodboy (2009) highlight, “One of the
important things of learning is the students’ engagement in the topic (p.1)”. The more

time the students involved with a topic (e.g., reading, working on the project,



participating in class and outclass discussions), the more they learn about the
subjects. Therefore, they do not become passive students that only wait for others to
take a lead.

The National Survey of Students Engagement (2008) states, “Engagement
means creating habits of mind (p.4)”. Habit will affect the future of the students. In
addition, in education, student engagement refers to the degree of attention, curiosity,
interest, optimism, and passion that students show when they are learning or being
taught, which extends to the level of motivation they have to learn and progress in
their education (Students Engagement, 2016). However, creating a habit especially a
good one is not as easy as it says. Therefore, teachers have to put a lot of effort to
engage the students to be active because activeness is beneficial for personal and
social while being passive, on the other hand, is unfavorable. The teacher will
consider the passive students as a matter of problems that they should handle because
the brains of passive students do not do the job of processing effectively or retaining
information efficiently (Biggs, 2011). Therefore, teachers need to use the appropriate
form as argued by Biggs (2003) that the learning activity depends on the level of
student-student interaction and student-teacher interaction in a conducive-learning
environment. Moreover, the concept of “student engagement” is predicated on the
belief that learning improves when students are inquisitive, interested, or inspired, in
other words being active and that learning tends to suffer when students are bored,
dispassionate, disaffected, or otherwise “disengaged,” in other words being
passive. Stronger student engagement or improved student engagement are common

instructional objectives expressed by educators (Students Engagement, 2016).

Teachers need to make sure that their students get the point of the learning so
the students will get a good academic achievement by themselves. As Khandai and
[llahi (2015) highlight, “Academic achievement occupies a very important place in
education as well as in learning process and has become an index of child’s future in

this highly competitive world (p.1)”. Almost all the students want to have a better



academic achievement and perhaps some do not really want it as long as they get the
knowledge. However, the students who only want the knowledge not the academic
achievement is unfavorable because the students’ performance (academic
achievement) takes a crucial part in producing the best quality graduates who will
likely become a great leader and manpower for the development of the country’s
economic and social (Ali, Jusof, Ali, Mohktar, Salamat, 2009). Therefore, it will be
great if the teachers can reduce the influence from the idea of “Academic

achievement is not important” in the students’ thinking.

Although every type of students, passive or active, in the classroom, can get
grades above average or so, Biggs (2003) further suggest that active learners are able
to obtain a further level of engagement and thus a higher level of cognitive learning in
their academic work. In addition, Appleton, Christenson, and Furlong (2008) claim
that many studies have connected students’ engagement with enhanced performance
and it has repeatedly demonstrated to be a strong predictor of achievement and
behavior in schools. The passive recipients will only achieve the knowledge, not the
performance. Even though passive students can achieve a good result from the paper
test, they will eventually encounter problems when they are required to use the skills
they learn. As it is suggested that a lot of scholars consider class participation as
evidence of active learning or engagement that benefits learning, critical thinking,
writing, appreciation of cultural differences, time management and interpersonal,
listening and speaking skills (Howard & Henney 1998; Peterson 2002; Petress 2006).
Therefore, active learners will highly become the best graduates from the learning
outcomes as they are supported with great result both in academic achievement and in
academic performance. This is supported by the study conducted by Kumar (2007) in
Fiji Island, which concluded that student-student and teacher-student interactions in
the teaching and learning process work in many rewarding ways. This is in line with
the finding in a study carried out by Biggs (2003) who found student participation in

the teaching and learning environment leads to better learning outcomes.



Even though it is widely claimed that active students’ participation in the
college classroom facilitates both acquisitions of knowledge and development of
problem-solving skills, the lacking of the actual evidence can either confirm or deny
this hypothesis (Hill, 2007, Murray & Lang, 1997). Sometimes it is hard to say if the
students are truly actively engaged in the lesson or not. In the first meeting, teachers
or instructors may happen to tell the students to become active such as asking the
question, or giving an opinion during the lesson as it will affect the students’ grades
in the future. Using that kind of treatment to foster the students’ academic
achievement is an unfavorable move for teachers as Bergquist and Phillips (1975)
highlight,

The weakest form of encouragement is to tell the students “I want or I
expect you to participate in the class and part of your grade will be
based on such participation.” The problems this present are: A) What
specific on the student’s part count as participation? Asking questions,
answering questions, giving a report, sharing information? B) How
much of the student’s grade is affected by participation? And C) What

are specific consequences of not participating? (p.3)

It means that there are some kinds of threat for the students to be active. Probably
a number of students react positively to this but how about the others. It is just as if it
IS necessary to be active in order to get a high score in that subject. They just do what
they consider is active, such as asking questions, answering questions, raising hands,
and be talkative. Even though they do not know what they are talking or questioning
about. They just think as long as they speak, they can be considered active so their
score will be better. As a result, the students will do get a higher level of academic
achievement however they do not actively engage because of the lesson but instead, it
is because they merely want a better grade for the final result. Not only that, there are
also many factors that can affect academic achievement such as students’

performance, communication, learning facilities, proper guidance, and family stress



(Mushtag & Khan, 2012). Moreover, if the teacher treats the active students
differently, Hill (2007) claims “The fear of embarrassment or of being labeled a
“know-it-all” or teacher’s pet” may very well prevent the types of interactions that
most teachers desire (p.1)”. If that happens, it will surely affect students’ life in the
future and probably build an idea that being active is not as good as they think.

In higher education, students’ engagement in learning is becoming
increasingly crucial (Handelsman, Briggs, Sullivan, & Towler, 2005). In a national
survey of Bloomington, Indiana, only 54% of first-year students reported
participating in classroom. Moreover, Kuh (2001) states that universities try to use
student” engagement towards learning as a significant part of higher education
assessment. In addition, Murray and Lang (1997) highlight that higher education
emphasizes the limitations of the lecturing method of teaching and need for more
engagement from the students in the classroom. Because the traditional lecturing-only
is losing its charm in the classroom and students play too passive in lectures. In
contrast, students nowadays are being prepared to face with mixed delivery methods,
which exploit group discussion, dyadic work, and peer review which all of which
reduce lecturing (Rocca, 2010). Moreover, the study conducted by Murray and Lang
in 1997 showed that at least in certain conditions, active participation in the college
classroom does, in fact, improve student learning of course content and development

of problem-solving skill.

In addition, in elementary school until high school, students have already been
taught by using lecturing and have seen it as a safer, easier and more reliable
methods than others while it is true that lecturing may benefit the students in some
other ways, it alone cannot guarantee that the students are able to be active (Friesen &
Kristjanson, 2007). Hence, this college stage is the last stage for learners to improve
their behavior of being active, as there will be many opportunities for the learners to
speak up in front of the public, argue, and debate with others. Moreover, Fritschner

(2000) also states that faculty has shown to perceive six levels of participation from



learners, moving from simply attending class to giving an oral presentation. It can be
assumed that, in general, faculty in college has six level of participation. However, it
is also possible for the fact that each faculty has its own standard how to measure
participation from the students.

Scholars know that Bloom taxonomy is somewhat effective in teaching and
learning process especially those who have been used it as a framework for
formulation objectives and as a basis for evaluating students learning. However,
Bell and Kahrhoff (2006) argue that different kinds of learning that are not stated in
Bloom taxonomy are needed for parties who are involved in higher education. For
example, learning how to learn, adapting to change, interpersonal skKills,
communication skills, character tolerance, and others are the types of learning that go
beyond the cognitive domain of Bloom’s taxonomy. Therefore, from the examples
above, students who involved in higher education will likely to receive a special
treatment for them to achieve their goals. If the students are usually spoon-fed by the
teachers, in higher education, they need to find a way to feed themselves as the
teachers will give less information about the study and the students need to find their

own way to understand the study.

From all the explanation above, it can be concluded that students’ engagement
has an important role for students to achieve success, as it will affect the academic
achievement of the students. Many scholars believe that the more active the students
in learning, the more the knowledge they get, and the better their chance to be
successful in the future. Even though, sometimes it is not the things that people
expected as some scholars argue that being active is not the only thing to be a
success. The way the teachers teach their students may also affect the students, as
there are many kinds of students in one classroom. Moreover, the higher education
will need to be more engaged in learning and be active as suggested above.
Nonetheless, participating, engaging, and contributing in terms of learning in the

classroom can be considered as the top priority in order to have a great achievement



in their life and one step closer to be a success in the future. In this case, what the

writer wants to find is the engagement in learning of the students, the academic

achievement and the correlation between those variables also the contribution of

students engagement in learning towards academic achievement.

1.2. The Problems of The Study
The problems of the study were formulated in the following questions:

1.

What was the engagement in learning of English Education Study Program
students of Sriwijaya University?

What was the academic achievement of English Education Study Program
students of Sriwijaya University?

What was the correlation between students’ of English Education Study
Program engagement in learning and their academic achievement?

What was the contribution of engagement in learning to the academic

achievement of students of English Education Study Program?

1.3. The Objectives of the Study

In relation to the problems of the study above, the objectives of this study

include:

1.

To find out what was the engagement in learning of English Education Study
Program students of Sriwijaya University.

To find out what was the academic achievement of English Education Study
Program students of Sriwijaya University.

To find out what was the correlation between students of English Study
Program engagement in learning and their academic achievement.

To find out what was the contribution of the engagement in learning to the

academic achievement of students of English Education Study Program.



1.4. The Significance of the Study

The study will participate in the existing body of researchers towards solving
the problem of poor performance of students when learning. Furthermore, the
findings from this study would provide empirical information on the students’
engagement in learning, the academic achievement, the correlation, and also the
contribution of students’ engagement in learning to their academic achievement.
Finally, the study would be a great help for teachers, students and even the future
researchers that is intrigued with this study.



References:

Abdullah, M. Y., Bakar, N. R. A., & Mahbob, M. H. (2012). Student's Participation
in Classroom: What Motivates them to Speak up?. Procedia-Social and
Behavioral Sciences, 51, 516-522.

Active or Passive Learner Questionnaire. (n.d). Retrieved July 15, 2017, from
http://lifeskiller.com/wp-content/uploads/2012/03/Learning-study-memory-
skills-Resource-9.pdf

Administration methods. (2010). Retrieved August 21, 2017, from Student Voice
Website: https://www.studentvoice.com/app/wiki/

Ali, N., Jusof, K., Ali, S., Mokhtar, N., & Salamat, A. S. A. (2009). The Factors
Influencing Students’ Performance at Universiti Teknologi Mara Kedabh,
Malaysia. Management Science and Engineering, 3(4), 81-90.

Appleton, J.J., Christenson, S.L., & Furlong, M.J. (2008). Student engagement with
school: Critical conceptual and methodological issues of the construct.
Psychology in the Schools, 45, 369-386. doi: 10.1002/pits.20303.

Bass-Dolivan, D. W. (2011). Students’ Engagement with Second Language Learning:
A Sociocultural Approach. Doctor of Philosophy Thesis, Faculty of
Education: University of Wollongong.

Bell, D., & Kahrhoff, J. (2006). Active learning handbook. Louis, Missouri:
Copyright Webster University.

Bergquist, W.H. & Phillips, S.R. (1975). A Handbook for Faculty Development.
Council for the Advancement of Small Colleges (pp. 114-17.)

Biggs, J. (2003). ‘Changing University Teaching’ In Teaching for Quality Learning at
University London, 2" Edition. Society for Research into Higher Education
and Open University Press.

Biggs, J. (2011). Teaching for Quality Learning at University: What The Student
Does. McGraw-Hill Education (UK).

Cayanus, J. L., Martin, M. M., & Goodboy, A. K. (2009). The Relation between
Teacher Self-Disclosure and Student Motives to Communicate.
Communication Research Reports, 26(2), 105-113.

Creswell, J. W. (2012). Educational research: Planning, conducting, and evaluating
guantitative and qualitative research. Boston: Pearson.

Cross, P. (1987). Teaching for Learning. AAHE Bulletin, 39(8), 3-7

37



Del Greco, L., Walop, W., & McCarthy, R. H. (1987). Questionnaire development: 2.
Validity and reliability. CMAJ:  Canadian  Medical  Association
Journal, 136(7), 699.

Emelo, R. (2013). Engage Passive Learners. Chief Learning Officer, 12(1), 30-33.

Evans, J.D. (1996). Straightforward statistics for the behavioral sciences. Pacific
Grove: Brooks/Cole Pub. Co.

Fakeye, D. O., & Amao, T. A. (2013). Classroom Participation and Study habit as
Predictors of Achievement in Literature-in-English. Cross-Cultural
Communication, 9(3), 18-25. doi: 10.3968/j.ccc.1923670020130903.2741.

Fraenkel, J. R., & Wallen, N. E. (2008). How to design and evaluate research in
education (7th ed.). New York, NY: McGraw Hill.

Fredricks, J. A., Blumenfeld, P. C., & Paris, A. H. (2004). School engagement:
Potential of the concept, state of the evidence. Review of educational
research, 74(1), 59-1009.

Friesen, E., & Kristjanson, C. (2007). A Handbook: Teaching at the University of

Manitoba. University of Manitoba.

Fritschner, L. M. (2000). Inside The Undergraduate College Classroom: Faculty and
students differ on The Meaning of Student Participation. The Journal of
Higher Education, 71(3), 342-362.

Gravetter, F.J., and Wallnau, L.B. (2008). Statistics for the behavioral sciences (8th
ed.). Belmont, CA: Wadsworth/Thomson Learning.

Handelsman, M. M., Briggs, W. L., Sullivan, N., & Towler, A. (2005). A Measure of
College Student Course Engagement. The Journal of Educational
Research, 98(3), 184-192.

38



Hijazi, S. T., & Naqvi, S. M. M. (2006). Factors Affecting Students’ Performance.
Bangladesh e-journal of sociology, 3(1).

Hill, T. M. (2007). Classroom Participation. An article submitted to United States
Military Academy. Retrieved from:
http://www.usma.edu/cfe/Literature/Hill_07. pdf.

Howard, J. R. & Henney, A. (1998). Student participation and instructor gender in the
mixed-age college classroom. The Journal of Higher Education, 69(4), 384-
405.

[llahi, B.Y. & Khandai, H. (2015).Academic Achievement and Study Habits of
College Students of District Pulwama. Journal of Education and Practice,
6(31), 1-6.

Jimerson, S.R., Renshaw, T.L., Stewart, K., Hart, S., & O’Malley, M. (2009).
Promoting school completion through understanding school failure: A multi-
factorial model of dropping out as a developmental process. Romanian
Journal of School Psychology, 2, 12-29.

Kaur, S. P. (2013). Variables in research. Indian J Res Rep Med Sci, 4, 36-8.

Kuh, G. D. (2001). Assessing What Really Matters to Student Learning: inside The
National Survey Of Student Engagement. Change: The Magazine of Higher
Learning, 33(3), 10-17.

Kumar, R. D. (2007). Students' Classroom Participation for Improved Learning in an
English Language Skills Course: An Action Research Report. AIS St Helens,
Centre for Research in International Education.

Liu, J. (2001). Asian students classroom communication patterns in U.S. universities:
an emic perspective Westport, CT. U.S.A: Greenwood Publishing Group, Inc.

Major, C., and B. Palmer. (2001). Assessing the Effectiveness of Problem-Based
Learning in Higher Education: Lessons from the Literature. Academic
Exchange Quarterly, 5(1).

Martin, J. & Torres, A. (n.d). WHAT IS STUDENT ENGAGEMENT AND WHY IS
IT IMPORTANT?. User’s Guide and Toolkit for the Surveys of Student

39



Engagement: The High School Survey of Student Engagement (HSSSE) and
the Middle Grades Survey of Student Engagement (MGSSE).

Martin, M. M., Valencic, K. M., & Heisel, A. D. (2001).The relationship between
studentzs’ motives for communicating with their instructors and perceptions of
instructor nonverbal immediacy. Paper presented at the Eastern
Communication Association Convention, Portland, ME.

Murray, H. G. & Lang, M. (1997). Teaching and Learning in Higher Education.
Newsletter of The Society for Teaching and Learning in Higher Education.
(20)

Mushtaq, I & Khan, S. N. (2012). Factors Affecting Students’ Academic
Performance.Global Journal of Management and Business Research, 12(9),
17-22.

National Survey of Student Engagement. (2000). The NSSE 2000 report: National
benchmarks of effective educational practice. Bloomington, IN: Center for
Postsecondary Research.

National Survey of Student Engagement. (2008). Promoting Engagement for All
Students: The Imperative to look within. Bloomington, IN: Center for
Postsecondary Research.

National Survey of Student Engagement. (2016). Retrieved August 21, 2017, from:
nsse.iub.edu/html/survey_instruments.cfm

Nichols, R. (2014). Motivating English Language Learners: An Indonesian Case
Study. Master of Education Program Theses. Paper 52

Pace, C. R. & Kuh, G. D. (1998). College Student Experiences Questionnaire.
Retrieved July 15, 2017, from: http://cseq.indiana.edu/cseq_generalinfo.cfm

Peterson, R. M. (2001). Course Participation: An Active Learning Approach
Employing Student Documentation. Journal of Marketing Education, 23(3),
187-194.

Petress, K. (2006). An operational definition of class participation. College Student
Journal, 40(4), 821-823.

Polit, D. F., & Beck, C. T. (2004). Nursing research: Principles and methods.
Lippincott Williams & Wilkins.

Rocca, K.A. (2010). Student Participation in the College Classroom: An Extended
Multidisciplinary Literature Review. Communication Education, 59(2), 185-
213.

40



Stinson, M., Long, G., Reed, S., Kreimeyer, K., Sabers, D. & Antia, S.D. (2006).
Classroom  Participation  Questionnaire-Revised Dead/Hard-of-Hearing
Students. Retrieved July 15, 2017, from:
http://adevantage.com/uploads/CPQ.pdf

Student Engagement. (2016). Retrieved from https://www.edglossary.org/student-
engagement/

Tashakkori, A., & Teddlie, C. (Eds.). (2003). Handbook of mixed methods in social &
behavioral research. Thousand Oaks, CA: Sage

Value of Teams Survey. (2001). Retrieved July 15, 2017, from:
https://www.utmb.edu/psychiatry/Education/Undergraduate/VValueofTeams%2
OSurvey.pdf

Walker, C.O., Greene, B. A., & Mansell, R.A. (2006). Identification with academics,
intrinsic/extrinsic motivation, and self-efficacy as predictors of cognitive
engagement. Learning and Individual Differences, 16, 1-12. doi:
10.1016/j.1indif.2005.06.004

41



