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Students’ Attitude toward Reading Literary Texts at the English Education 
Study Program of Sriwijaya University 

 

ABSTRACT 

 The objectives of the study were to find out: (1) the students’ attitude 
toward reading literary texts, (2) the factors that influence the students’ attitude 
toward reading literary texts, and (3) the activities that facilitated students in 
reading literary texts. The samples of the study were the fifth semester students 
that were chosen by employing purposive sampling technique. To collect the data 
the class observation was conducted and the students were given a questionnaire 
and interview about reading literary texts. The questionnaire data were analyzed 
by using Microsoft Office Excel 2007. The interview data were analyzed by 
recording, transcribing, coding, and interpreting. The observation was analyzed 
from notes and documentation. The results of the study revealed that the students 
of English Education Study Program of Sriwijaya University generally have good 
attitude toward reading literary texts. The main factors that influence their 
attitudes toward reading literary texts are unfamiliar vocabulary and the reading 
time. The activities of reading literary class were character analysis, critical 
reading, hot seat interview, silence reading, and script reading. Concisely stated, 
the students have positive responses toward reading literary texts. 
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 CHAPTER I 

INTRODUCTION 

1.1 Background 

English is an important language in this modern era. Almost every country 

in the world takes English as a second language and foreign language. In 

Indonesia, English is one of the main subjects to be taught to the students, and it is 

a requirement to national examination. At the university level, English is also 

taught for specific purpose to the students who are not taking the English major. 

There are four skills in learning English, they are listening, speaking, reading, and 

writing. 

Reading is one of the skills that a learner of a foreign language should 

acquire. In the language classroom it is most often taught by careful reading. The 

goal of reading is usually complete and detailed understanding (Kredatusova, 

2007). In line with her, Medjahdi (2005) says, “Reading is considered as the most 

difficult language skill, which involves the interaction of multiple cognitive, meta-

cognitive, linguistic and sociolinguistic aspects. In fact, reading requires both the 

learner’s mental and experimental inputs of who is expected to comprehend the 

written messages.” Another study conducted by Rukmini (2014) found that fresh 

students in the early first year college have lack interest in reading class. The use 

of common unfamiliar explanation is the most cause of the lack interest in reading 

texts. 

Most readers, including college students, read at the same speed for every 

different types of reading materials, such as poetry, textbook, short story, novel, 

magazines, and so on (Cheek, Ronna, Filippo & Lindsey, 1989). They read 

carefully in order to get deep comprehension. This condition makes the students 

become inefficient readers because they spend their reading time so long and they 

do not apply skills that will enable them to read faster (Amalia, 2007). Hermida 

(2009) states that, “The reality is most of first-year University students are lack in 
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academic reading skills, especially because the level of reading in university is so 

much different from high school.” 

There are many advantages of reading for people. Reading can increase 

knowledge and vocabulary when people do it in pleasure time (Kredatusova, 

2007). The activity in doing reading for pleasure is also known as an extensive 

reading. According to Day and Bamford (2004), extensive reading is a language 

teaching procedure where learners are supposed to read large quantities of 

material or long texts for global understanding, the principal goal being obtaining 

pleasure from the text. Extensive reading involves students in reading large 

quantities of books at the level appropriate for them. Krashen (2004), states that 

extensive reading belongs to Free Voluntary Reading approaches that share the 

common idea of self reading. Other examples of FVR are sustained silent reading 

or self-selected reading. Extensive reading is one of approaches which have 

individual awareness to reading improvement. The books were selected by 

students themselves and were read them at their own place (Mikulecky, 2008). In 

doing extensive reading, most of students choose literary texts such as short story, 

novel, drama, or poetry as their extensive reading sources. 

There are various methodological approaches that teachers may adopt in 

teaching literary texts. Carter and Long (1991) as cited in Ghouti (2013, p. 16) 

suggest three approaches: (1) the cultural approach; the literary text is views as a 

product and used as means to learn about the target culture, (2) the language based 

approach; a student centered approach that basically focuses on the study of the 

language of the literary texts, and (3) the personal growth approach; focuses on 

maximizing the students’ personal pleasure in reading literature and the students 

are actively involved with its content. Another approach in literature teaching 

conducted by Savvidou (2004) is an integrated approach. This approach 

emphasize that instead of focus on the acquisition of the linguistic components, 

the experience in learning literature in an EFL classroom should be enjoyable and 

stimulating. 
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Ghouti (2013) states that in fact, many educators and researches found the 

roles of literature as a source for linguistic development and cultural enrichment. 

Literary texts give feeling of pleasure, elevate and transform experience, and 

function as a continuing criticism of values. Literary texts serve to purify 

emotions and morals also illumine the intellect. There are four main reasons why 

reading literary texts is important for students. According to Tevdovska (2016), 

the benefits of using literary texts in ELT are (1) motivates the students, (2) gives 

the students cultural knowledge, (3) promote language learning, (4) are authentic 

materials and (5) engage and evoke personal response. Strong (1996, p. 291) also 

argues that literary texts offer plenty sources for teaching and learning activity. 

Widdowson (1977, p. 36) as cited in Amer (2012) claims, “The important point of 

the advantage of literary texts is ‘separate, self-contained’ with its language 

structured into ‘patterns of recurring sounds, structures and meaning’ on symbolic 

and thematic levels.” Furthermore, Duff and Maley (2007) state that in a 

sociolinguistic point of view, using literature in ELT is its sociolinguistic richness. 

It reflects the features of the social classes and the geographical areas of culture. 

Amer (2012) states that a learning environment can be created by integrating 

literary into L2 reading and it will serve the comprehensible input and a low 

affective filter. 

In foreign learner education, issues regarding the difficulty of reading 

authentic literary texts have been acknowledged. As cited in Obediat (2003, p. 6), 

the lower-division foreign language learners’ training is from of “spoon feeding” 

and after that, learners are usually “started without mercy on the chronological 

study of the literary masterworks of the target language and survey course. 

Furthermore, the similar study was done by Medjahdi (2005) who interviewed 

students in secondary school and the result is 48% of the students agree that they 

have problems with ambiguous words and they cannot understand the whole text 

when reading literary text. While 20% of them claim that they faced problems 

with words that seem to be confusing sometimes, like some deceptive words. 
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Meanwhile, based on the writer’s interview to the second semester 

students of English Education Study Program, 8 from 10 students have read a 

novel. Most of them read modern novel which was published in 20th century. 

They spent 1 – 3 three weeks to read one novel. Most of them (62%) often re-

read the novel after finishing the novel or re-read the part that they think difficult 

to be understood. Some problems encountered by them were the vocabulary, 

plot, and figurative image of the story. 

A survey conducted by Kaur and Thiyagarajah (1999) as cited in Ghazali 

(2008) argued that reading literary texts is a major problem even for first year 

university students whose majoring English language and literature. A total of 

48.6% of the participants agreed that they are not efficient and confident enough 

to read literary texts. Shukor (2001) however, found that although students 

thought their low proficiency level was a constraint, it did not negatively 

influence their attitudes towards the Literature Component in English. 

According to McGroanty (1996) as cited in Ghazali (2008), attitude has 

cognitive (belief), affective (emotional) and conative (behavioral) components 

that are related to the object of the attitudes. In cognitive or belief component, the 

attitude is about the person’s belief and information toward the object. For the 

affective (emotional) component, it includes the feelings of a person or the object. 

Meanwhile, the behavioral component consists of a tendency of a person to 

behave in a particular way towards an object.  Masduqi (2014) claims, in the 

cognitive theories of reading, the reading is viewed as an activity mediating the 

reader and the text which involves an active cognitive process of activating 

background knowledge in the reader’s mind. The positive attitudes will occur 

when the students spend more effort to learn the language. They use some 

strategies such as asking questions, volunteering information and answering 

questions (Baker, 1993). Attitude therefore affects the rate of development and the 

final proficiency achieved in the target language. Fortunately, attitudes do not 

remain static; they can be changed through the learning process such as by using 
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appropriate materials and teaching techniques. Attitudes also improve as a result 

of language learning as learners who learn well acquire positive attitudes. 

Ghazali, Setia, Muthusamy and Jussoff (2009) conducted a study about the 

attitudes of students’ towards the literary texts in Malaysia. It was found that short 

story was the most popular type of literary texts among the students. Akyel and 

Yalcm (1990) as cited in Karakaya and Kahraman (2013) conducted a study about 

the specific contribution of drama, poetry and prose fiction in developing EFL 

senior high school students’ competence in language and literature. The study 

reported that students regarded novel as the most effective way in developing 

language skills and cultural awareness, and drama as the most effective way of 

developing oral expressions. Another study conducted by Gebenlier (2006) focus 

on the options of university preparatory students on the use drama techniques and 

determination of their level of language use and self-confidence. The results 

pointed that the students’ level of language use and self-confidence levels 

increased positively after using drama script. 

In English Education Study Program, the students are often asked by their 

lecturer to read literary texts. They read literary texts in reading class or literature 

class. In reading class, especially in Extensive Reading course, they read novel or 

short story. In literature class, they are expected to know some novel stories or 

drama texts from classic, modern, and contemporary era. Through this course, the 

students are expected to analyze and interpret the chosen literary texts critically. 

The students also have to speak communicatively and write critically about 

literature based on their language ability. 

According to the explanation above, the writer is interested in conducting 

a research with title Students’ Attitude towards Reading Literary Texts at the 

English Education Study Program of Sriwijaya University. 

1.1 The Problems of the Study 

The problems of the study are formulated in the following questions, 

1. What are students’ attitudes toward reading literary texts?  
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2. What are the factors that influence the students’ attitudes toward 

reading literary texts? 

3. What activities that facilitated the students in reading literary texts? 

 

1.2 Objectives of the Study 

Based on the problem above, the objective of the study are 

1. To find out the students’ attitudes toward reading literary texts 

2. To find out the factors that influence the students’ attitudes toward 

reading literary texts 

3. To find out the activities that facilitated the students in reading literary 

texts 

 

1.3 The Significance of the Study 

The results of the study hopefully give a useful contribution to the 

development of students’ reading performance, especially for reading literary 

texts.  First, the contribution is addressed to the lecturer. Hopefully the final result 

of this study will help them to find solutions in promoting a successful academic 

reading class for their students on reading literary texts. The next is for the 

students who are obliged to take academic reading class, they will have the 

positive attitudes toward reading literary texts. 

 

 

 

 

 

 

 



40 
 

REFERENCES 

 

Ajazen, M. N. (2005). Attitude and affect: New frontiers of research in the 21st 

century. Journal of Business Research, 58 (4), 477-482. 

Alshenqeeti, H. (2014). Interviewing as a data collection method: a critical 

review. English Linguistics Research. 3 (1), 39-45 

Alwasilah, A.C. (2000). Dasar-dasar Merancang dan Melakukan Penelitian 

Kualitatif. Bandung: PT Dunia Pustaka Jaya 

Amalia, S. (2007). The Correlation Between Reading Speed and Narrative-text 

Reading Comprehension Achievement of Eleventh Grade Students of 

SMA Negeri 11 Palembang. (Unpublished Undergraduate Thesis) 

Faculty of Teacher Training and Education Sriwijaya University, 

Palembang. 

Amer, A. (2012). Using Literature in Reading English as Second/Foreign 

Language. Egypt: Tanta University. Retrieved from the ERIC database. 

(ED528593)  

Argyrous, G. (2011). Statistic for research: With a guide to SPSS (3rded.). 

London: SAGE Publication Inc.  

Baker, C. (1993). Foundation of Bilingual Education and Bilingualism. Clevedon: 

Multilingual Matters 

Braun, V. & Clarke, V. (2006). Using thematic analysis in psychology. 

Qualitative Reseacrh in Psychology, 3, 77-101. 

Busri. (2001). Reading Achievement of Male and Female Second Year Students at 

SMU Negeri 2 Palembang. (Unpublished Undergraduate Thesis) 

Indralaya: FKIP Universitas Sriwijaya. 

Cheek, Jr., Ronna, H., Fillipo, F., and Lindsey, J.D. (1989). Reading for Succes in 

Elementary School. Orlando: Holt, Rinehart and Winston, Inc. 

Clark, C., & Rumbold, K. (2006). Reading for Pleasure. National Literacy Trust. 

London, UK: Swire House 

Day, R. R., & Bamford, J. (2004). Extensive Reading Activities for Teaching 

Language. Cambridge: CUP. 



41 
 

Duff, A., & Malley, A. (2007). Literature (2nd ed). Oxford: Oxford University 

Press. 

Gebenlier, H. E. (2006). The Effect of Script as Drama Technique on Self-

confidence and Language Use (Master’s thesis). Retrieved from 

http://tez2.yok.gov.tr/ 

Ghazali, S. N. (2008). Learner background and their attitudes towards studying 

literature. Malaysian Journal of ELT Research, 4. 1-17 

Ghazali, S. N., Setia, R., Muthusamy, C., Jusoff, K. (2009). ESL students’ attitude 

towards text and teaching method used in literature classes. English 

Language Teaching Journal, 2 (4). 51-56  

Ghiabi, S. (2014). Investigation of the effect of using a novel as an extensive 

reading on students’ attitudes and reading ability. International Journal 

of Applied Linguistics & English Literature, 3, 55-62. 

Ghouti, K. M. (2013). Investigating EFL Learners’ Attitudes towards Literature 

Teaching Methods: Case of 2nd Year LMD students at the University of 

Tlemcen. Algeria: University of Tlemcen. 

Hartney, R. N. (2011). Investigating Reading Difficulties in English Second 

Language of Grade 3 Learners in One Primary School in the Khomas 

Education Region of Namibia. (University of Namibia) Namibia 

Hermida, J. (2009). The importance of teaching academic reading skills in first 

year university courses. The International Journal of Research and 

Review, 13. Canada: Algoma University 

Hornby, A. S. (1995). Oxford advance learner’s dictionary of current English 

(5thed.). Oxford: Oxford University Press. 

Inderawati, Rita. (2013). The application of literature for all and literature across 

curriculum concept by responding literary works to the enlightment of 

character education in Indonesia context. Journal of Teaching and 

Education, 2 (1). 13-24. 

Johnson, B., & Christensen, L. (2012). Educational Research: Quantitative, 

Qualitative, and Mixed Approaches 4th Edition. Thousand Oaks, CA: 

SAGE Publications, Inc. 

Judger, N. (2016). The tematic analysis of interview data: an approach used to 

examine the influence of the market on curricular provision in Mongolian 



42 
 

higher education institutions. Hillary Place Papers (3rd ed). West 

Yorkshire, UK: University of Leeds 

Karakaya, E., & Kahraman, A. (2013). Students’ Attitudes towards literature use 

and its effects on vocabulary learning. International Journal of Applied 

Linguistics & English Literature, 2 (5).  35-56 

Kear, D. J., & Ellsworth, R. A. (1995). Chidren’s attitude toeard reading: A 

national survey. Reading Research Quarterly, 30, 934-955. 

Krashen, S. D. (2004). The Power of Reading: Insights from the Research. 2nd ed. 

Porthsmouth: Libraries Unlimited. 

Kredatusova, M. (2007). The Benefits of Reading in EFL. Cheska: Masaryk 

University. 

Lundberg, L., & Linnakyla, P. (1992). Teaching reading around the world. 

Hamburg: IEA 

Mailloux, S. (1984). Interpretive Conventions. The Reader in the study of 

American fiction. London: Cornell University Press. 

Masduqi, H. (2014). EFL reading in Indonesian universities: perspectives and 

challanges in cultural contexts. Journal of  Teaching and Education 3 (3). 

385-397. 

McGuire, W. J. (1989). The structure of individual attitudes and attitude systems. 

In A.R. Pratkanis, S.J. Breckler, & A.G. Greenwald, (Eds), Attitude 

structure and function. (pp. 37-69). Hillsdale, NJ: Erlbaum 

McKenna, M. C., & Kear, D. J. (1990). Measuring attitude toward reading: A new 

tool for teachers. The Reading Teacher, 43, 626-639. 

McMillan, J. H. (1992). Educational Research: Fundamentals for the Consumers. 

New York, NY: Webster Inc. 

McMillan, J. H., & Schumacher, S. (2010). Research in Education: Evidence-

based inquiry. (7th ed.) Boston, MA: Pearson. 

Medjahdi, W. B. (2005). Reading Comprehension Difficulties among EFL 

Learners: The Case of Third Year Learners at Nehali Mohamed 

Secondary School. Ministry of Higher Education and Scientific Researh. 

University of Tlemcen. 



43 
 

Mikuleccky, B. S. (2008). Teaching Reading in a Second Language. London, UK: 

Pearson Education, Inc. 

Montoya, M. C. (2016). Preparing for Interview Research: The Interview Protocol 

Refinement Framework. The Qualitative Report, 21. 811-831 

Obeidat, M. M. (2003). Difficulties in Studying and Teaching Literature 

Dissertation. Retrieved from 

https://www.researchgate.net/publication/259704844 Accessed on 

March, 1st 2017, 2 p.m 

Patton, M. Q. (2015). Qualitative Research & Evaluation Methods: Integrating 

Theory and Practice. USA: Sage Publications, Inc. 

Rukmini, D. (2004). Genre analysis of the reading texts in the English text book 

for high school students. Paper presented at the 52nd TEFLIN 

International Conference, Palembang. 

Savvidou, C. (2004). An Integrated Approach to teaching Literature. TESOL 

Quarterly, 18, 36-42. 

Shukor, A. R. (2001). A Study of Students’ and English Teachers’ Attitudes 

towards the Learning of Literature in Selected Schools in the District of 

Kuala Terengganu. (Unpublished Undergraduate Thesis). Universiti 

Kebangsaan Malaysia. Malaysia 

Stewart, D. W., Shamdasani, P. N., & Rook, D. W. (2009). Group depth 

interviews: Focus group research. In. L. Bickman & D. J. Rog (Eds.), The 

SAGE handbook of applied social research methods (2nd ed., pp. 589-

616). Thousand Oaks, CA: Sage 

Strong, G. (1996) Using literature for language teaching in ESOL. Thought 

Currents in English Literature, 69, 291-305. 

Tevdovska, E. S. (2016). Literature in ELT setting: Students’ attitudes and 

pereferences towards literary texts. International Conference on 

Teaching and Learning English as an Additional Language. Turkey: 

Procedia Social and Behaviorial Science.  

The World Book Encyclopedia. (2007) Chicago: World Book, Inc. 

Van Schooten, E.J & de Glopper, C.M. (2006). Literary response and attitude 

toward reading fiction in secondary education: trends and predictors. 

https://www.researchgate.net/publication/259704844


44 
 

Journal of L1 Educational Studies in Language and Literature, 6 (6). 97-

174. 

Wellek, R. & Warren, A. (1949). Theory of Literature. New York: Harcourt 

 

 

 

 




