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Students’ Self-Regulated Learning on Creative Writing Course at English Education Study
Program Sriwijaya University

ABSTRACT

This study investigated the students’ self-regulated learning in creative writing course applied by
the 5th semester students of English Education Study Program Sriwijaya University. The study
used a quantitative method and involved 74 respondents. It used a questionnaire consisting of 60
items on a 5-Likert scale, which evaluated six aspects of self-regulated writing strategies as
identified by Abadikhah, Aliyan, and Talebi (2018): performance, method, social environment,
physical environment, time, and motive. The questionnaire conducted to collect the data related
to the students’ self-regulated learning employed by the students. The descriptive analysis
showed that the respondents used the strategy of self-regulated writing (3.67), with the social
environment dimension (3.93) as the highest dimension. The respondents, on the other hand,
employed the time dimension (3.39), which was the least popular. The results also suggested that
the students' poor time management may have resulted from their creation and adherence to a
thorough timetable of their creative writing assignments. There was discussion about the study's

implications.

Key words: self-regulated learning, creative writing
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CHAPTER 1
INTRODUCTION

1.1  Background of the Study

Self-regulated learning (SRL) has become an essential factor in promoting learners'
academic success. SRL is defined as the process of learners taking control of their own learning
through a range of cognitive, metacognitive, and behavioral strategies (Zimmerman, 1990).
These strategies include setting goals, planning, monitoring, and evaluating one's own learning
progress( Mohammed, 2019). Studies have shown that students who engage in SRL practices
tend to have better academic outcomes such as improved writing quality, increased motivation,

and higher metacognitive awareness (Zimmerman, 2000).

Self-regulated learning (SRL) is an important factor in students’ academic
success(McVey, 2008). SRL involves the ability to manage one’s own learning, including
planning, monitoring, and evaluating one’s own progress (B. Zimmerman, 1990). Creative
writing courses provide an ideal context for studying SRL because they require students to
engage in a variety of tasks and processes, including generating ideas, drafting, revising, and
editing. The ability to self-regulate these tasks is essential for success in creative writing courses

and in future writing endeavors.

Creative writing is a kind of artistic expression that involves the use of words and
language to convey ideas, emotions, tales, and points of view. It is a very personal and
imaginative process that allows writers to explore the limitless possibilities of language in order
to create something unique and meaningful. Creative writing is defined as writing that presents
ideas and thoughts in a unique way (Guanabara et al., n.d.). Language development is aided by
creative writing at all levels, including grammar, vocabulary, phonology, and discourse (Tok &
Kandemir, 2015). Creative writing is regarded as one of the most complex methods of conveying
thoughts and ideas on paper (Brier & lia dwi jayanti, 2020). Creative writing encourages writers
to go deeply into their imaginations, which are frequently linked with imaginary characters in an

alternate universe (Tok & Kandemir, 2015).

A creative writing course is an educational program or class that is aimed to assist people

develop and improve their creative writing talents. Creative writing courses are a specific area of

1



study that requires students to engage in a range of cognitive and metacognitive processes
(Alshreif & Nicholes, 2017). Creative writing enhances learners' self-esteem, allows them to play
with language, develops awareness, profoundly involves learners in the process, and is quite
pleasurable, thus it is motivating (Senel, 2018). In these courses, students must generate ideas,
draft, revise, and edit their writing. To accomplish these tasks effectively, students need to have a
variety of SRL skills, such as goal setting, self-monitoring, and self-evaluation. However,
research on how students self-regulate their learning in creative writing courses is still limited,
particularly in the context of English Education Study Programs Faculty of Teacher Training and

Education in Indonesia.

Sriwijaya University's English Education Study Program Faculty of Teacher Training and
Education is a prominent institution in the field of English language education in Indonesia. It is
known for its rigorous curriculum and commitment to producing high-quality English language
teachers. The program includes a creative writing course, which is designed to help students
develop their writing skills and explore their creativity. The course covers various genres,

including poetry, fiction, and creative non-fiction.

Exploring how students self-regulate their learning in the creative writing course at
English Education Study Program at Sriwijaya University is crucial for several reasons. First, it
can provide insights into the specific self-regulated learning practices that Indonesian students
engage in when learning to write creatively. Second, it can help educators in the English
Education Study Program develop effective pedagogical strategies to support students' SRL and
improve their writing performance. Finally, it can contribute to the broader understanding of
SRL in higher education by examining the specific context of creative writing courses in

Indonesia.

There are several studies that discussed about self-regulated learning and writing. Hapsari
Dwi Kartika, Concilianus Laos Mbato and Anastasia Cendra, Khumrotun Nadlifah, and Shirin
Abadikhah conducted research in the area of self-regulated learning but the focus are different.
Kartika analyzed Self-Regulated Learning (SLR) upon the process of writing task. The outcome
showed that the participant's writing abilities, including her ability to review her work and
recollect prior knowledge, had improved (Kartika, 2015). Mbato and Cendra investigated how

Indonesian EFL undergraduate students self-regulated their thesis writing process and to what

2



extent their self-regulation assisted them to seek help and regulate their motivation. In general,
the students demonstrated a high level of self-regulation, assistance-seeking, and motivation-
regulation, as indicated by the results. The findings suggested that self-regulation, assistance-
seeking, and motivation-regulation were necessary for undergraduate students to complete their
difficult thesis (Mbato & Cendra, 2019). Meanwhile Abadikhah investigated EFL university
students’ attitude towards self-regulated learning strategies in writing academic papers. The
finding revealed that the participants were moderate in the use of self-regulatory approaches.
(Abadikhah et al., 2018).

Nonetheless, past research has shown that SRW methods play an important role in
academic writing. However, in the research of students’ self-regulated learning in creative
writing course uses the six dimension by Zimmerman (1898) had established Abadikhah, Aliyan,
and Talebi (2018), but they were still limited. As a result, the current study will fill the gap by
conducting research using a questionnaire adapted by Abadikhah, Aliyan, and Talebi (2018)
from two research studies (Honeck, 2013; Magno, 2009) that includes the six dimensions of self-
regulated learning strategy in writing: motive, method, time, physical environment, social
environment, and performance dimensions. Two professional writers and three experienced EFL
teachers participated in the prior study (Abadikhah, Aliyan, and Talebi, 2018).. Knowing how
the students work on their creative writing along with their self-regulation is important. It will
determine whether they are success or not on their work. Therefore, this study aims to explore
how students in the English Education Study Program at Sriwijaya University engage in self-
regulated learning practices in the creative writing course, and what factors influence their ability
to self-regulate their learning. By examining students' self-regulated learning practices in this
specific context, this study can contribute to a better understanding of SRL in higher education
and inform the development of effective pedagogical strategies or creative writing instruction in

Indonesia.

Despite the importance of SRL in creative writing courses, little research has been done
on how students self-regulate their learning in this context. This study aims to fill this gap by
exploring How do students' motivation, goals, and self-perceptions influence their self-regulated
learning strategies in creative writing, and What are the specific self-regulated learning strategies

that students use when engaged in creative writing tasks .



1.2 Research Questions
This study aims to answer the following research questions:

1. What are the level of SRL the students have in creative writing class?
2. What are the specific self-regulated learning strategies that students use when engaged in

creative writing tasks?

1.3  The Objectives of the Study
This research aims to:

1. Find out the level of SRL the students have in creative writing class.
2. Find out the specific self-regulated learning strategies that students use when engaged in

creative writing tasks.

1.4 Significance of the Study

This study has several potential contributions to the field of writing studies. First, it can
provide insights into the specific self-regulated learning practices that students engage in when
learning to write creatively. Second, it can identify the factors that influence students’ ability to
self-regulate their learning, which can inform the development of effective pedagogical strategies.
Finally, this study can contribute to the broader understanding of SRL in higher education, by

examining the specific context of creative writing courses.

First, it can provide insights into how students approach and engage in the learning
process in a specific subject area in creative writing course. Understanding students' self-
regulated learning strategies, such as their goal-setting, monitoring, and self-evaluation processes,
can help educators design effective instructional strategies and interventions to support students'

learning.

Second, the study can contribute to the literature on self-regulated learning in higher
education, particularly in the context of writing instruction. By investigating the self-regulated
learning practices of students in a creative writing course, the study can shed light on the factors

that influence students' learning outcomes and how they can be enhanced.



Third, the findings of the study can inform the development of programs and
interventions aimed at improving students' self-regulated learning skills. For example, the study
may suggest the need for targeted instruction in self-regulated learning strategies for students in
the creative writing course. This could involve providing students with explicit instruction on

how to set goals, monitor their progress, and reflect on their learning.

Overall, the study of students' self-regulated learning in a creative writing course at the
English Education Study Program of Sriwijaya University can have practical implications for
educators, students, and researchers alike. It can provide a better understanding of the learning
process, inform instructional practices, and contribute to the literature on self-regulated learning

in higher education.



REFERENCES

Abadikhah, S., Aliyan, Z., & Talebi, S. H. (2018). EFL students’ attitudes towards self-regulated
learning strategies in academic writing. Issues in Educational Research, 28(1), 1-17.

Abdalla Elhussien Mohammed, F. (2019). Creative Writing from Theory to Practice: Multi-
Tasks for Developing Majmaah University Students’ Creative Writing Competence. Arab
World English Journal, 10(3), 233-249. https://doi.org/10.24093/awej/vol10n03.16

Ahmed, A. (2022). Empowering the 21st century materials for basic creative writing instructions.

Journal of Language and Linguistic Studies, 18(2), 1306-1334. www.jlls.org

Alshreif, N., & Nicholes, J. (2017). Metacognition and Creative Writing : Implications for L1
and L2 College Writing Experiences. The Journal of Literature in Language Teaching, 6(1),
73-88.

Andrade, M., & Evans, N. (2012). Principles and practices for response in second language
writing: Developing self-regulated learners. Principles and Practices for Response in
Second Language Writing: Developing Self-Regulated Learners, 1-230.
https://doi.org/10.4324/9780203804605

Ariyanti, Fitriana, R., & Pane, W. S. (2018). Self-Regulated Learning in Writing of EFL
Learners. Indonesian Journal of English Language Teaching and Applied Linguistics, 3(1),

155-166. www.ijeltal.org

Brier, J., & lia dwi jayanti. (2020). No Z#H71# K & F10 & L /o EBmaiF i &0 3 [#F
PIEERE I B 5 & FE g 4 HTitle. 21(1), 1-9. http:/journal.um-
surabaya.ac.id/index.php/JKM/article/view/2203

Dembo, M. H., & Seli, H. (2013). Motivation and learning strategies for college success: A self-
management approach, third edition. In Motivation and Learning Strategies for College
Success: A Self-Management Approach, Third Edition.
https://doi.org/10.4324/9780203823149

Diasti, K. S., & Mbato, C. L. (2020). Exploring Undergraduate Students’ Motivation-regulation

37



Strategies in Thesis Writing. Language Circle: Journal of Language and Literature, 14(2),
176-183. https://doi.org/10.15294/1c.v14i2.23450

Flower, L., & Hayes, J. R. (1981). A Cognitive Process Theory of Writing. College Composition
and Communication, 32(4), 365. https://doi.org/10.2307/356600

Graham, S., & Harris, K. R. (1997). Self-Regulation and Writing: Where Do We Go from Here?
Contemporary Educational Psychology, 22(1), 102-114.
https://doi.org/10.1006/ceps.1997.0920

Guanabara, E., Ltda, K., Guanabara, E., & Ltda, K. (n.d.). No Z#7HIEFERK & 10 & L 2 FF
IR BB [ FELTETFEC B 5 8 I B 77 prTitle. 1-8.

Hallberg, D., & Olsson, U. (2017). Self-Regulated Learning in Students’ Thesis Writing.
International Journal of Teaching & Education, V(1), 13-24.
https://doi.org/10.20472/te.2017.5.1.002

Honeck, A. . (2013). No Title. Assessing Perceived Writing Self-Efficacy Beliefs in the

Community College Environment.

Honeck, A. Y. (n.d.). Assessing perceived writing self-efficacy beliefs in the community college
environment. https://digitalcommons.hamline.edu/hse_all/507/

Kartika, H. D. (2015). A Learner’s Self-Regulated Learning in Writing. IJEE (Indonesian
Journal of English Education), 2(2), 120-131. https://doi.org/10.15408/ijee.v2i2.3085

Lam, R. (2015). Understanding EFL students’ development of self-regulated learning in a
process-oriented writing course. TESOL Journal, 6(3), 527-553.
https://doi.org/10.1002/tesj.179

Malpique, A., Veiga Siméo, A. M. V., & Frison, L. M. B. (2017). Self-Regulated Strategies for
School Writing Tasks: A Cross-Cultural Report. Psychology of Language and
Communication, 21(1), 244-265. https://doi.org/10.1515/plc-2017-0012

Mbato, C. L., & Cendra, A. (2019). Efl undergraduate students’ self-regulation in thesis writing:

help-seeking and motivation-regulation. JELE (Journal of English Language and

38



Education), 5(1), 67. https://doi.org/10.26486/jele.v5i1.949

McVey, D. (2008). Why all writing is creative writing. Innovations in Education and Teaching
International, 45(3), 289-294. https://doi.org/10.1080/14703290802176204

Nadlifah, K. (2020). EFL Students > Self-Regulated Learning Strategies and Academic Writing

Performance : An Overview. Retain, 8(2), 1-9.

Oxford, R. L., & Burry-stock, J. A. (1995). ASSESSING THE USE OF LANGUAGE LEARNING
STRATEGIES WORLDWIDE WITH THE ESL / EFL VERSION OF THE STRATEGY
INVENTORY FOR LANGUAGE LEARNING ( SILL ). 23(1), 1-23.

Page-Voth, V., & Graham, S. (1999). Effects of goal setting and strategy use on the writing
performance and self-efficacy of students with writing and learning problems. Journal of
Educational Psychology, 91(2), 230-240. https://doi.org/10.1037/0022-0663.91.2.230

Panadero, E. (2017). A review of self-regulated learning: Six models and four directions for
research. Frontiers in Psychology, 8(APR), 1-28. https://doi.org/10.3389/fpsyg.2017.00422

Panadero, E., Alonso-Tapia, J., & Alonso-Tapia, J. (2014). How do students self-regulate?
Review of Zimmerman'’s cyclical model of self-regulated learning tMAIL-Teacher Mobile
Application for Innovative Learning View project PhD Project View project How do

students self-regulate? Review of Zimmerman"s cyclical mod. 30(March), 450-462.

Ponto, J. (2015). Understanding and Evaluating Survey Research. Journal of the Advanced
Practitioner in Oncology, 6(2), 168-171.
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4601897/pdf/jadp-06-168.pdf

Richard P. Bagozzi, Y. Y. and L. W. P. (2017). Bogazzi_Assesing Construct Validity in
Organiational Research. Administrative Science Quarterly, 36(3), 421-458.
http://www.jstor.org/stable/2393203

Schutt, C. J. and R. (2012). Research Methods in Education.
https://doi.org/10.4135/9781544307725

SENEL, E. (2018). The Integration of Creative Writing into Academic Writing Skills in EFL

39



Classes. International Journal of Languages’ Education, 1(Volume 6 Issue 2), 115-120.
https://doi.org/10.18298/ijlet.2869

Tok, S., & Kandemir, A. (2015). Effects of Creative Writing Activities on Students’
Achievement in Writing, Writing Dispositions and Attitude to English. Procedia - Social
and Behavioral Sciences, 174, 1635-1642. https://doi.org/10.1016/j.sbspro.2015.01.815

V.A.R.Barao, R.C.Coata, J.A.Shibli, M.Bertolini, & J.G.S.Souza. (2022). No 7= %5 1) {g &% %
b & L IR B AR 6 U 2 (@REERR R B 3 2 L HUEiE 7 Title. Braz
Dent J., 33(1), 1-12. https://doi.org/10.36120/2587-3636.v29i3.165-16

Vasu, K. A., Mei Fung, Y., Nimehchisalem, V., & Md Rashid, S. (2022). Self-Regulated
Learning Development in Undergraduate ESL Writing Classrooms: Teacher Feedback
Versus Self-Assessment. RELC Journal, 53(3), 612—626.
https://doi.org/10.1177/0033688220957782

Zimmerman, B. J., & Moylan, A. R. (2009). Self-regulation: Where metacognition and
motivation intersect.
https://books.google.co.id/books?hl=id&Ir=&id=JpWOAgAAQBAJI&0i=fnd&pg=PA299&
dg=Zimmerman-+and+Moylan+(2009)&ots=eyy90fjkGb&sig=niKi8yZ-JvDJjutyu-
yKKVEh1gU&redir_esc=y#v=onepage&g=Zimmerman and Moylan (2009)&f=false

Zimmerman, B. (1990). Goal Setting and Self-Efficacy During Self-Regulated Learning.
Educational Psychologist, 25(1), 3—-17. https://doi.org/10.1207/s15326985ep2501

Zimmerman, B. J. (2000). Chapter 2: Attening self-regulation A social cognitive perspective.
Handbook of Self-Regulation, 13-39.

Zimmerman, B. J. (2002). Becoming a self-regulated learner: An overview. Theory into Practice,
41(2), 64-70. https://doi.org/10.1207/s15430421tip4102_2

Zimmerman, B. J., & Risemberg, R. (1997). RESEARCH FOR THE FUTURE Becoming a Self-
Regulated Writer: A Social Cognitive Perspective. Contemporary Educational Psychology,
22, 73-101.

40



