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SURVIVING TEACHING IN RURAL AREAS:
A PHENOMENOLOGICAL STUDY OF CIVIL SERVANT TEACHERS
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ABSTRACT

In the 3T Tertinggal, Terluar, Terdepan, (Lagging, Outermost, and Frontier) areas
there are many obstacles and difficulties faced by educators in Indonesia in terms
of human resources, infrastructure, and environment. This study aims to find out
how civil servant teachers of English survive teaching in the 3T areas. This study
uses a phenomenological design. The data were collected using observation and
interview. Three civil servant teachers of English who commuted regularly from
the city to the rural area were involved as the participants of this study. There were
four salient themes emerged as the findings of this study, viz, teacher motivation,
professional development, survival teaching, and teaching experiences. Teacher
motivation was related to their reason and motivation to retain teaching in rural
areas. Professional development covered teacher further study, training, learning
strategies and source. Survival teaching included challenges teachers of English
encountered, strategies applied, and solutions taken. Teaching experiences covered
their interesting experience, community bound, and positive contribution to the
school and environment. These elements are critical to fostering a sustainable and
impactful educational environment in rural communities.
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CHAPTER 1
INTRODUCTION
This chapter presents (1) the background of study, (2) the problems of the
study, (3) the objectives of the study, and (4) the significance of the study.

1.1 The Background of the Study

Access to high-quality education is essential for young people to acquire the
knowledge, skills, attitudes, and values they need to enjoy life and successfully
transition to further study, employment, and enterprise (Halsey, 2018). Education
is central to their ability to participate fully in a dynamic and increasingly complex
world; it is critical for developing and nurturing human agency. Indonesia's
education system is always evolving to inspire learners and mentor the country's
talented and brilliant young people.

Education is a process that develops the ability and intelligence of students to
advance science on an academic, social, and religious level. Many public and
private formal schools have been constructed in outlying regions near the
Indonesian border to meet educational needs and serve as vehicles or containers for
the country's youngsters to succeed. According to Law No. 20 of 2003, education
is systematically undertaken to develop learning environments and processes that
allow every student to reach their full potential (Hero & Sni, 2018). According to
the law's explanation above, students need to learn well as long as they follow the
school's teaching and learning routine

Indonesia, particularly the interior, needs more attention, particularly in
education. Thus, the government established a program to appoint civil servant
teachers who were chosen via several stages to work in a specific location and
perform the honourable duty of educating the country's next generation (Fay, 2017).
Both civil servant teachers and non-civil servant teachers have enormous duties
while at work; the difference is that civil servant teachers are those who have been
formally obligated and sworn in by the government, whereas non-civil servant
teachers are not (Meiza, 2016). The government appointed numerous public
servants as teachers in several Indonesian provinces. Civil servant educators can

inspire students in innovative ways to learn and develop their potential.



The government sent many civil servant teachers to teach in the 3T
(Lagging, Outermost, and Leading) area because many children in various parts of
Indonesia need a decent education; 3 T also includes rural. Rural areas can be
classified according to different criteria. Indicators of the region's demographic,
administrative, infrastructural, and social development can be divided into general
criteria reflecting the problems in rural areas (Surchev, 2010). The rural area is
difficult to reach by land and sea transportation and has limited social and economic
facilities and infrastructure. Strong motivation is needed to carry out the duties of a
teacher who teaches in a remote area. Motivation is one way to convince teachers
to continue teaching for a long time, namely more than 5 years and even more than
15 years without interruption. Schools in rural districts in Musi Banyuasin appear
to have considerable challenges in attracting and retaining teacher motivation.

Based on the portrayal of teachers in 62 underdeveloped regions in
accordance with Presidential Regulation Number 63 of 2020 on the Determination
of Underdeveloped Areas for the Year 2020-2024, it is evident that it remains a
significant challenge for the government to address the issues of teachers in these
3T areas. Based on Regional Education Balance data, the Ministry of Education
and Culture (Kemendikbud) in 2020 shows that education units at elementary,
junior, high, and vocational school levels still lack around 21,676 teachers for state
schools. The data above is also supported by the results of a survey in the form of
a ratio of the regional education balance sheet, which places South Sumatra,
especially Musi Banyuasin, as a region that has the number of civil servant teachers
with the following distribution ratio: 38 people for elementary school teachers, 57
people for junior high school teachers, 142 people for teachers. SMA, and 78 people
for SMK teachers. A survey of teachers in rural areas employment and deployment
conducted in 2005 by the World Bank and the Ministry of National Education
(2006) found that many teachers worked less than the minimum requirement of 18
hours per week - on average, about 44 percent of teachers at the jun-for secondary
level, for example. The report found that the problem was particularly acute in rural
and remote areas, where schools were more likely to be small: 53 percent of
teachers in rural areas and 59 percent in remote areas worked. less than 18 hours

per week, compared with 37 per cent in urban areas. The problem of short working



hours was not confined to secondary schools, however. The survey found that about
28 per cent of primary school teachers in rural areas worked less than 18 hours per
week, compared with 18 per cent in urban areas.

Providing equitable education services across all contexts is a priority for
many education departments. Education, especially in the frontier, outermost, and
least developed regions, often called 3T Indonesia, is famous for its unique variety
of complex problems (Rahmadi, 2020). The condition of education in Indonesia, in
general, also did not escape the note bad. Based on mapping, the Ministry of
Education and Culture of 40,000 schools in Indonesia, 75% of which do not meet
the proper standards of minimum education. Besides that, the results in teacher
competence of 460,000 teachers get an average rating of 44.5, with the minimum
expected standard of 70 (Baswedan, 2014).

Some studies have conducted research related to education in rural areas,
including students, teachers, and rural areas. The writer highlighted several central
studies used as references, such as for international context (Holguin & Morales,
2016 ), the study conducted in Colombia. The main objective of this study was to
provide teachers and stakeholders with an overview of the challenges teachers may
face while teaching in rural areas. These encounters included isolation, cultural
adaptation, and misconceptions rural families have about education, motivation,
infrastructure, and violence. In another study by Chauhan (2021), teaching the
English language to rural students was the need of the hour. They rely on
government-run schools due to financial constraints. The state must respect their
right to learn a language to maximize their opportunity and career growth. The state
should adopt a multi-faceted approach to deal with the problems. Making robust
policies with a prime focus on the needs of rural students is the first step to changing
the dynamics of teacher training. Sensitization regarding the urban and rural divide
is another essential measure to be taken at all levels of administration so their
problems and needs can be acknowledged.

(Febriana et al. 2018) Revealed that teachers who teach in rural areas have
experienced several challenges dealing with 1) infrastructure, 2) source of learning,
3) language barriers, 4) parent mindset, 5) inadequacy of teachers, 6) student

competence, and 7) student mindset. From those challenges, it can be concluded



that education in rural Indonesian schools is still inadequate, as the schools still face
many obstacles in the teaching and learning process. Besides, rural Indonesian
schools still have far to go to fulfill the expectations of national education because
the teachers are still trying to solve the problems faced by teachers. This is also
supported by Meldayani (2021) teachers at 3T schools who have ways to increase
student motivation in learning, namely as follows. Providing reading material to
note down as teaching material, solving problems or student difficulties, and
inviting students to solve problems, especially learning problems, reinforces
students who successfully overcome learning problems and respect each other and
other people. The government selects teachers through various selections, training,
and other teacher training activities aimed to convey their dedication to fully
educating the entire Indonesian nation's children. Based on the two studies above,
every teacher who teaches in rural areas, whether civil servants or not, has
challenges, and teachers also have solutions to overcome these challenges.

Although slightly different from the research conducted by Randall (2019),
that research confirms that the challenges of teaching in rural areas do not only
come from teachers and students but other factors, such as nutrition, adequate
housing, family stability, and confidence in their abilities. Students must have
Maslow before reaching Bloom, and the sociopolitical domain expects the
classroom teacher to provide both. This problem is a cause of stress for teachers
who teach in rural areas, so some teachers experience fatigue and do not provide
optimal material.

Based on the five studies above, there is no dominant factor that challenges
and motivates civil servant teachers to choose to continue teaching English in rural
areas. Each of these studies reveals different things. Apart from that, the studies
above were carried out in different places and conditions. So this study specifically
aims to find out how civil servant teacher of English survive teaching in the 3T
areas and will present the life experience from civil servant teachers in teaching

English in rural area.



1.2 The Problems of the Study

1.

What motivates civil servant teachers of English willing to teach in MUBA rural
areas?

How do civil servant teachers of English prepare themselves to teach in MUBA
rural areas?

How do the civil servant teachers of English survive teaching English in rural
areas?

What life experiences have contributed positively to the development of
experienced teachers of English identities so that they stayed in MUBA rural

areas?

1.3 The Objectives of the Study

The goals of this study are as follows in relation to the above research problems:

1.

1.4

To find out the motivation civil servant teachers of English willing to teach in
MUBA rural areas.

To find out how civil servant teachers of English prepare themselves to teach
in MUBA rural areas.

To find out the strategy of civil servant teachers of English to survive teaching
English in rural areas.

To find out what life experiences have contributed positively to the
development of experienced civil servant teachers’ of English identities so that
they stayed in MUBA rural areas.

The Significance of the Study

The result of the studies is intended to provide a contribution to education

theoretically and practically.

Theoretically this study can potentially be utilized as a starting point for future

relevant research about the analysis of teachers’ challenges in teaching English at

rural areas and this study may be used as a resource for learning more about

teaching English at rural area especially in Musi Banyuasin rural area, South

Sumatera, Indonesia.



Practically, teachers of English can find out what challenges factors affect
rural teachers of English in teaching rural areas. Hopefully this study can be
beneficial for civil servant teachers who will take placements in rural areas or those
currently serving in rural areas as a reference for them regarding education in rural
areas. They can get some information regarding the most frequently occurring
challenges facing teachers in rural areas, and appropriate follow-up actions in
responding to these challenges so that similar challenges can be prevented, as well

as how to motivate oneself to persist in teaching in rural areas.
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