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This study was aimed to find out the perceptions of EFL
teachers on the use of ICT and how much they had integrated
it into their EFL classes. A survey study was employenﬂn this
study involving EFL teachers who were alumni of English
Education Study Program of a state-owned university in South
Sumatra. The survey was conducted online using the Google
torm and distributed across all districts and major cities in South
Sumatra Province and several other Indonesian provinces
through the WhatsA ) alumni community. Research findings
revealed teachers had a positive ﬂn[udc toward ICT integration
in EFL lessons and a highly positive attitude toward the
effectiveness of ICT in assisting students in learning more
effectively. The findings also showed that while most teachers
used ICT in their EFL teaching and learning activities, just 24%
admitted to doing so on a daily basis in their regular EFL classes.
Teachers agreed that there were still some barriers limiting them
from adopting ICT in their EFL lessons, such as a lack of
facilities and resources for teachers.
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Introduction

The use of digital technology in EFL teaching today is inevitable. Almost all
current teaching media today are digitalized, including those used in EFL teaching.
Even the teaching material is digitalized as well. The use of an MP4 player displaying a
video with sound through an L.CD projector for speakirfff#lass and MP3 player playing
dialogues or songs for a listening class are two examples of the use of digital technology
in an EFL classroom (Eryansyah et al., 2019). Another application of digital technology
in the EFL classroom is the use of power-point presentations by the teachers or
students (as an individual or gff}p presentation) that include texts, graphics, sounds,
and animation. In brief, digital technology has become an important element of EFL
teaching and learning activities and has an important effect on EFL students’
motivation and engagement in learning English (Alshahran, 2017).

As the impact of the Covid-19 outbreak which demanded online teaching and
learning activities, teaching and learning activities in the classroom today can be done
otfline, online or both (hybrid). This condition really requires HEJL teachers including
those teaching at university level to use digital technologies in their teaching and
learning activities. Both EFL teachers and students are required to use their PCs,
laptops, mobile phones, tablets, digital cameras, or any digital devices in their online,
oftline, or hybrid teaching and learning. For that reason, they must be digitally literate
(Hayat & Arini, 2021) .

Some studies in EFL teaching been condfited to investigate the impact of
digital technologies on students’ achievements. Research findings show that the
integration of digital technology in EFL classrooms improves students' learning
(Alazemi et al., 2019; Azmi, 2017; Munzur, 2017). A study conducted by Alazemi et al.
(2019) concluded that the integration of digital technology in EFL teaching improves
students’ writing performance, interaction, and participation. Similarly, a study done by
Munzur (2017) showed that the use of technology in reading class has enhanced
students” competence and motivation in reading. Another study done by Azmi (2017)
claimed that proper practice of ICT in the classroom “promotes learning, enhances
interaction and communication, boosts autonomous learning, maximizes targeted
outcomes, motivates learners and helps them improve their performance in the EFL
classroom™ (p. 117). In summary, the outcomes of the three studies above show that
using ICT in EFL classes has positive effects.

To get the most benefits of ICT use in EFL teaching, EFL teachers themselves
must be digitally literate. They must fffjonly know about digital technology but they
must also have knowledge and skills to integrate the technology in their classrooms
(Abbasova & Mammadova, 2019). The importance of their digital literacy is also caused
by the fact that most students today are digitally literaffjand that digital gadgets are
available and relatively affordable. EFL instructors that are digitally literate can utilize
ICT to establish innovative ways of teaching and learning both within and outside the

c.lassmorn (Eryansyah et al,, 2019).
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Although most EFL teachers today are digital natives, there is no guarantee that
they have no problems in integffling digital technologies in their EFL classrooms.
Teachers' problems in integrating ICT in EFL teaching and learning were examined by
Champa et al. (2019). They discovered four variables that hinder ICT integration in
EFL teaching and learning. They are teachers’ lack of training on 1CT, less knowledge
of ICT programs, less ICT skills, and limited ICT learning materials. In the same vein,
Bingimlas (2009) and Gebremedhin and Fenta (2015) share similar findings that there
are three factors inhibiting ICT interaction in EFL teaching. They are teachers’ low
confidence in using ICT, low ICT skills, and limited ICT resources. Among the
problems above, Mathevula and Uwizeyimana (2014) found that teachers’ less ICT
skills is the biggest problem. One of the factors causing their lack of ICT skills as found
by Mathevula and Uwizeyimana (2014) was because of their ages which were in the late
of 40s. They were essentially digital immigrants, to put it another way.

Looking at the ICT integration problems above, where less ICT skills were
taced by most of EFL teachers, it is then important to find out why this condition
happens. It is then the objective of doing this study, to find out the factors atfecting
EFL teachers’ digital literacy skills and offer the solutions of the problems. This
condition is urgently to be solved as it is not relevant with the condition of post covid-
19 era where all teachers including EFL teachers are encouraged to perform the
teaching and learning activities online, offline, and/or hybrid. The integration of digital
technologies in their teaching cannot be avoided and is demanded in the development
of education and society in the 21" century (Ganicheva et al., 20198}

This study was carried out to investigate EFL teachers' perceptions of 1CT
integration in their EFL teaching, as well as their practice of ICT integration in their
EFL teaching. Two research questions to answer in this study were “Do EFL teachers
have positive perceptions of the integration of digital technology in their EFL classes?”
and “To what extent have they integrated ICT technology in their EFL classes?”
Derived from the research questi@is above, the goals of this study were to identity EFL
teachers' current perceptions on the use of ICT in EFL teaching, as well as the actual
practice of integrating ICT into EFL teaching, based on the research questions above.

Literature Review

Literacy in ICT

ICT, which stafgls for Information and Communication Technolggy, is a commonly
used term referring to educational technology, computer-based technology, learning
technology, or digital technology (Lee & Finger, 2010). It is one of the 21 century skills
under the Information, media, and technology skills. According to Partnership for 21st
Century Skills (2007), there are three skills that millennial generations must acquire in
order to survive in the twenty-first century. The three types of skills are: learmng and
innovation; information, media, and technology; and life and career skills. Having ICT
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skills is unquestionably vital, since it has become a fundamental part of our daily lives.

Importance of Digital Literacy in EFL. teaching

To be able to operate ICT devices, being digitally literate is deemed important.
Current EFL students, who are digital natives, are predominantly familiar and
accustomed to using digital devices (smart phones, laptops, tablets, iPad, etc.) in their
daily life. Unfortunately, the EFL teachers, in which most of them are digital
immigrants, are not really familiar and accustomed to using those devices. In other
words, most of EFL teachers especially those who are in their 50s are digitally illiterate
(Tampubolon, 2017). They use digital devices especially smartphones only “as a
medium for communication or information sharing” (Eryansyah et al., 2019, p. 444).
When they are challenged to incorporate ICT in their EFL classes as instructed in the
curriculum, they feel inconvenient. Bingimlas (2009) claims that their inconvenience to
incorporate ICT into their EFL classes can be caused by three factors (less self-
confidence, incompetence, and less access to ICT resources). Theretore, they should
be introduced with ICT resources and provided with ICT protessional development
and technical support. Once they are already digitally literate, they will be confident,
competent, and familiar with ICT devices, which in the end, will facilitate them to
integrate ICT in their EFL classes.

As mentioned before, most of the EFL. students who are digital natives are
already familiar with and accustomed to using digital devices. It means that there are
still a small number of them who are not digitally literate. Their less knowledge and
skills of ICT can be caused by several factors, i.e. “protfessional use of ICT, school ICT
capacity, personal computer, teacher attitudes and motivation” (Vitanova et al., 2015,

p. 1088).

ICT Skills

ICT skills are believed very important to be owned by EFL teachers especially
considering the fact that in this digital era many EFL students are more experienced in
the use of technology than the teachers. Therefore, they must have ICT skills that can
be integrated in their EFL classes properly (Cakici, 2016; Samuel & Zaitun, 2007).
Samuel and Zaitun (2007) divide 1CT skills into basic and advanced level. EFL teachers
will be considered having basic ICT skills if their abilities in using ICT are limited to
“surf the internet, use Microsoft PowerPoint and do presentation, use Microsoft Word,
use the spreadsheet (Microsoft Fxcel), send and receive e-mail, retrieve information
from internet, use CD-ROM, understand basic computer commands, and use the
printer” (Samuel & Zaitun, 2007, p. 7). Once they are able to use ICT to communicate
and collaborate with others, create educational websites, plan social databases,
incorporate ICT devices in teaching and learning activities, chat with others using

chatting applications, and participate in audio or video meetings, they must have
advanced ICT skills (Samuel & Zaitun, 2007).
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[CT Integration in EFL Classes

As the EFL students today are already digitally literate, this condition is an
opportunity for EFL teachers with ICT skills. They can integrate ICT in their EFL
classes. Research have shown that integrating ICT in EFL classes gave benefits to EFL
students, le., increasing students’ motivation and engagement, independent learning,
promoting critical thinking, and developing their language skills (Alsied & Pathan, 2013;
Azmi, 2017; Cakici, 2016; Li & Walsh, 2010).

Nevertheless, integrating ICT in EFL classes is not easy. It demands advanced
ICT skills from the EFL teachers. The current development of email, internet
applications, multimedia materials, image and video applicafffis, chatting applications,
audio and video conferences definitely impacts the ways of using ICT in everyday
teaching and learning activities. Therefore, EFL teachers who have high level ot ICT
skills will get advantage. Research finding show that teachers with more skills in ICT
tend to “use ICT tools more frequently in their teaching™ (Tezci, 2009 cited in Rahimi
& Yadollahi, 2011, p. 24). Vice-versa,
Perceptions of Teachers on the Integration of ICT in EFL. Classes

EFL teachers may have different perceptions about the integration of ICT in
their EFL classes. Their perceptions can be positive, that is, leading to ICT use or
negative, limiting ICT use (Silviyanti & Yusuf, 2015). Some factors may affect EFL
teachers’ positive perception toward ICT integration in EFL classes. Firstly, those who
are aware of the roles of digital technology in helping EFL students improving their
language skills may have positive perceptions toward ICT integration in EFL classes
(Alshumaimeri, 2008; Mollaei & Riasati, 2013). Secondly, those who are digitally literate
tend to have tendency to ifffgrate ICT in their EFL classes. Thirdly, the availability of
LCT at school also atfects EFL teachers’ positive perception towards ICT integraPh
in EFL classes. Fourthly, EFL teachers’ age also affects their perception toward the
integration of ICT in EFL classes. Fiffly, ICT trainings

Some studies had exdffined teachers’ perception of ICT integration in EFL
classes. A study conducted by Dinh (2015) investigating factors affecting EFL teachers’
ICT use in the classroom found EFL teachers’ positive percepfbn of the 1CT
integration in EFL classes. They got support their university because the use of ICT in
EFL teaching was mandatory. Another study by Steiner and Mendelovitch (2017) who
investigated science teachers also found teachers’ positive perception on 1CT
integration in EFL classes. They found that the integration stimulated students’
concentration and learning activities anffimproved their teaching. A recent study done
by Fitri and Putro (2020) also found EFL teachers’ positive perception toward the
integration of 1CT in EFL classes especially during the covid-19 pandemic which gave
them no choice to disagree with the integration of ICT in their EFL teaching,
This sty looked into EFL teachers' perceptions toward ICT integration in EFL
classes, the effectiveness of ICT integration for student learning, and current ICT use
in EFL teaching practices, such as experience with 1ICT for EFL teaching, ICT-based
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activities for EFL teaching, internet-based teaching materials, and obstacles to using
ICT in EFL teaching and learning.

Methods

Research Design and Participants

This research was a survey study involving EFL teachers graduated from
English Education Study Program, Sriwijaya University and spread in all districts and
mayor cities in South Sumatra Province and some other provinces in Indonesia. It
aimed to learn about their existing understanding of ICT as well as their perceptions of
it. Incnrpnraung ICT into English language instruction. As the teachers voluntarily
participated in this study, the qamp ing technique used in this study was voluntary
response sampling. The final sample was drawn from the prospective participants who
are willing and qualiﬁed to take part in the survey (Murairwa, 2015). They became the
target of this study as in the era of education in the 21" century, The level of digital
literacy of EFL teachers has a significant impact on the success of EFL instruction.
Moreover, being digitally literate was considered relevant to the current condition of
Covid-19 pandemics which forced educational institutions to perform teaching and
learning activities online. Only teachers, including EFL teachers with good level of
digital literacy had the ability to do these activities well. As a result, it was critical to
undertake thfffstudy in order to map out EFL teachers' present digital literacy abilities,
perceptions of ICT integration in EFL teaching, and current use of ICT in EFL
classrooms.

EFL teachers teaching in junior and senior high schools in South Sumatra
Province and neighboring regions were among the participants in this study. They were
invited to participate in an online survey through the association of English education
study program alumni. They were contacted to participate in the survey voluntarily
through the WhatsApp group alumni.

Data Collection and Analysis

The data needed for this study were collected in the form of online survey using
Google Form. The survey consisted of ready-made questionnaires adapted from
Merillo and Domingo (2019) and 21st Century European Classroom (2016). It had
three sections. The first section sought EFL instructors' opinions on ICT integration
in EFL classes, while the second sought opinions on the efficacy of ICT integration for
student learmng Both parts used a Likert-ty) scale, with respondents choosing one of
four alternatives to assess their degree of agreement or disagreement with the
statements (1=strongly disagree, 2=disadflBe, 3=agree, and 4=strongly agree). The third
component was created to gather data on the use of ICT in EFL classrooms. This
section consisted of four sub-sections, namely experience with ICT for teaching in the
form of yes-no questions. The other three sub-sections (ICT-based activities for
teaching, ICT-based learning materials, and obstacles to using ICT in EFL teaching)
were in the form of multiple-choice questions. The collected data were analyzed by
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using Google Form and were presented in the forms of charts.

Research Ethics
As the data were collected through online survey, the researchers personally asked
respondents’ permission and willingness to participate in the survey by contacting
them through emails and/or WhatsApp messengers. Their participation was
voluntarily. They had rights to refuse their participation if they did not want to. To
protect respondents’ personal data, they were asked to write their pseudonyms
instead of their real names.

Results and Discussion
RESUILTS

Respondents

From the 224 alumni registered in the WhatsApp group alumni association, 50
alumni responded on the survey where there were 12 males and 38 females. Their ages
ranged from 25 to 45 years old (See Table 1) and majority of them have been teaching
English more than ten years as seen in Table 2.

Table 1. Respnndents’ ages

Age
3= 30-35 36-45 4(-55
8
(1 6”;?.)

10 20%) 13 (26%) 19 (38%0)

All the respondents involved in this study were full time English teachers, therefore,
majority of them had more than ten years of teaching experience (See Table 2 below).

Table 2. Respondents’ teaching experiences

Teaching experience

5< 5-10 11-15 16-20 21-25  26-30
9 (18%)  12(24%) 11 (22%)  8(16%)  9(18%) 1 (2%)

School 1ocations
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In term of school locations, the respondents were spread in almost every district
and mayor city in South Sumatra Province and some cities in other provinces in
Sumatra as can be seen in Table 3 below.

Table 3. School locations

Provinces Districtsfl'\-lurﬂcipal Citles

Number (Percentages)

Ogan Komering Ulu 3 (6%)
Opan Komering Ilir 2 (4%)
Muara Enim 2 (4%)
g Musi Rawas 4 (8%)
B Musi Banyuasin 2 (4%)
£ Banyuasin 4 (8%)
g Ogan Komering Ulu Timur 3 (6%)
g Ogan Llir 2 (4%)
7 Pali 2 (4%)
= Musi Rawas Utara 1 (2%)
2 Palembang 13 (26%)
Prabumulih 1 (2%)
Pagar Alam 1 (2%)
Lubuk Linggau 1 (2%)
Nearby Provinces Other cities 9 (18%0)
Teachers’ perception on 1CT integration in EFL. classes
Table 4. Teachers” perception on ICT integration in EFL classes
m Likert Scale
No Teachers’ perception Stronolv Stronelv
SITONEY Disagree Apree Strongy
disagree & & Agree
1 laa“r;’lcfi’]?ifﬁlft in my ability to master 1 (2%) 22 (44%) {Sifm
> i ai‘;f ﬁf;‘:];““% ICT makes teaching  , . 1 (2%) 268%) 4[2][;,@
I am aware of the numerous advantages 23
3 that 1CT provides for successful 0 (0%a) 1 (2%) 26 (52%) {46-%]
education.
I believe that ICT-assisted instruction , ;. o 27
¢ improves learning effectiveness. 0 (0%) 2 (4% 21 (42%) (54%0)
Teachers may utlize 1CT to improve 35
5 their teaching by using more up-to-date 0 {00y 0 (D% 15 (30%0) {?-[]-“/njl
resources.
I believe that incorporating 1CT into the 8
6 f:lassrm?m increases  the quality of 0 (0%0) 3 (6%0) 19 (38%0) (56%)
instruction.
I believe that using ICT to develop 35
7 instructional tools and materials is 0 (00 0 (D% 15 (30%4) {?-[]-“/njl

beneficial.

LEARN Journal: Vol. 16, No. ...(2023)




Students can be more active and

8 engaged in the classroom when 1CT is 0 {0y 5 (10%0) 22 (44%%0) 23
(46%)
used.
If ICT is employed in the classroom, | 12
9 have more time to cater to the needs of 0 (00} T (14%0) 31 (62%) 24
my pupils. (24%)
. Without the use of ICT, I will not be o o o . o
10 Able to tcacha&ctivtl}'. 2 (4%0) 17 (34%) 23 (46%0) 8 (16%%0)
1 l believe that using LCT in the classroom 30 (60%) 15 (30%) 2 @49 4 (6%)
is a waste of tme.
l am certain that my kids will study more
12 effectively  without the use of 14 (28%0) 29 (58%) 3 (6%0) 4 (8%)

technology.

If 1CT is utilized in the classroom, the
13 classroom management 15 out of 14 (28%) 23 (46%) 8 (16%) 5 (10%%)
control.
When [CT is utilized in the classroom,
sta;nts pay less attention.
LfICT is used in the classroom, students
make little effort for their lesson.

14 23 (46%) 13 (26%) 9(18%) 5 (10%)

15 20 (40%0) 18 (36%) 9 (18%) 3 (6%)

Table 4 shows that the majority of teachers had a favourable opinion of ICT
integration in language instru@®n. This conclusion can be seen from their responses
concerning their perception on the integration of ICT in their language teaching.
Almost all of them, where (44%) were confident in learning new ICT skills even 54%
of them were very confident in learning the new skills of ICT. More than half of them
(58%) agreed and the rest (40%) strongly agreed that ICT eased their language teaching,
oftered effective language teaching (52%), and improved quality of teaching (56%%).
Majority of them (70%) considered ICT helped them to get more updated teaching
materials and eased them in preparing teaching resources and materials. Almost half of
them (406%) strongly agree that ICT made students active and more engaged during the
learning, believed that they could cater students’ need (62%) and were confident their
students learned best (58%) when ICT was used in learning.

Finally, almost half of them strongly agreed that their teaching was not effective
without the use of ICT (46%) and the majority of them did not believe that using ICT
in the classroom had led it to go out of control (74%; 28% strongly disagreed and 46%
disagreed), students’ less attention (72%; 406% strongly disagreed and 26% disagreed),
and students’ less effort in learning (76%; 40% strongly disagreed and 36% disagreed).

Effectiveness of ICT integration for students’ learning

Table 5. Effectiveness of ICT integration for students’ learning

Likert Scale

No Effectiveness of ICT integration ) . )
Strongly L . Strongly
e Disagree Agpree D]
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Students may use ICT to be more

L innovative, creative, and productive. 1 (2%) 1 (2%) 25 (50%) 23 (46%)
Students can utiize ICT to find relevant I Y Y Y
§ ()Wledge and information for learning, 0 (0%) L @%) 18 36%) 31 (62%)
Students are mote likely to
3 communicate with their peers when they 0 (0"0) 5 (10%0) 27 (54%0) 18 (36%0)
utilize I1CT.
The usape of ICT boosts students'
-+ confidence in their ability to fully engape 0 (0%0) 10 (20%) 28 (56%n) 12 (24%)
in class.
I believe that using 1CT helps students L . . Y
5 "‘a\ more L:ff‘lcit:nd}'. 0 (0%0) 8 (16%0) 26 (52%) 16 (32%)
I believe that the usage of ICT aids in
6 the broadening of students' knowledge 0 (0%0) 2 (4%) 28 (56%a) 20 (40°%)
papcctivc.
I believe that the usage of ICT aids in
7 the improvement of pupils’ abilities, 0 (0%) 5 (10%0) 28 (56%0) 17 (34%0)
particulatly in reading and writing.
With the usage of ICT, students are Y ) . i .
8 motre well-behaved and under control. 367 14 (28%) 22 (44%) 11 (2%
9 Students can better communicate their 1 v 7 (14%) 29 (58%) 13 (26%)

ideas and views when they use ICT.
For the optimum learning experience
10 for students, ICT is used to encourage 0 (0%0) 6 (12%) 20 (52%) 18 (36°%)

active and interesting lessons.

The findings in Table 5 demonstrate that incorporating ICT into language
instruction has a favourable impact on students. This conclusion is based on the
comments of EFL teachers about the effiffily of ICT integration for student learning.
Almost all the teachers (96%, where 50% agreed and 46% strongly agreed) considered
that ICT allowed students to be more creative, imaginative, and productive. ICT also
helped students locate related knowledge and information for learning, according to
almost all of them (98 percent, 36 percenffigreed, and 62 percent strongly agreed). The
big majority of the teachers (90%, 54% agreed and 36% strongly agreed) considered
that ICT encouraged students to communicate more with their classmates and another
big majority of them (80%, 56% agreed and 26% strongly agreed) believed that the use
of ICT increased students’ class participation.

Well over three quarters (84%, 52% agreed and 32% strongly agreed) thought
that students learned more effectively with ICT. The usage of ICT was seen f¥#fassist
students extend their knowledge paradigm by a large majority of students (96 [(fcent,
56 percent agreed, and 40 percent strongly agreed). Another large majority (90 percent,
56 percent agreed, and 34 percent strongly agreed) said that using ICT helped pupils
enhance their reading and writing abilities.

With the usage of ICT, more than half of the teachers (66 percent, 44 percent,
and 22 percent strongly agreed) said that the children were more behaved and under
control. Over three-quarters of students (84 percent, 58 percent, and 26 percent
strongly agreed) said that using ICT helped them better communicate their ideas and
LEARN Journal: Vol. 16, No. ...(2023)




views. Over three-quarters of respondents (86 percent, 52 percent agreed, and 36
percent strongly agreed) believe that using ICT in the classroom tosters dynamic and
engaging lessons for the optimal learning experience for students.

1CT practice in EFL classroom

1. Experience with ICT for EFL teaching

The data in Table 6 below show the teachers” experience in using computers
and/or internet for language teaching, In the previous 12 months, they had all (100%)
utilized computers and/or the internet to prepare their lessons and almost all of them
(96%) had used computers and/or internet for class teaching both online and offline
in the last 12 months.

Table 6. Experience with ICT for EFL teaching

No Experiencavith ICT Yes No

In the previous 12 months, have you utilized computers

1 . 50 (100% 0 (0%
and/ or the internet to plan lessons? ( ) 0%)
In the previous 12 months, have you utilized computers

2 and/or the internet to teach in front of/with students 48 (96%) 2 (4%)

ine)d
{online):

2. 1CT-based activities for EFL teaching

The EFL teachers had integrated ICT in their teaching activities. This
information can be seen in Table 7 below. More than half of the teachers (52%) had
used internet daily to browse and collect information when preparing their lessons. Less
than half of them (40 percent) used the internet on a daily basis to gather learning
materials/resources for pupils to use during lessons. More over a quarter (30%) of them
utilized programs on a regular basis to create presentations for lectures, as well as daily
exercises and chores for pupils (3%). ICT was utilized by lesffhan a quarter of them
(20%0) to offer feedback and/or assess students' learning, Use the school's website or a
virtual learning environment / learning platform to download, upload, and explore
materials (22%). A small percentage of them (8%) placed student homework on the
school website, assessed digital learning materials in the topic you teach (10 %), and
looked for online professional development options in the subject you teach (12 %).

Table 7. ICT-based activities for EFL teaching

Frequency
No ICT-based activities Never or Several At least Every day
almost times ina once a or almost
never month week every day

Go to the internet and look it up to
get material for classes,

0 (0%) 10 (20%) 14 (28%) 26 (52%)
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Search or browse the internet for
2 learning materials or resources that O (0%) 14 (28%0) 16 (32%0) 20 (40%)
students may utlize in class
Prepare presentations for lessons

3y be dome uting aps 2(4%)  17(4%) 16 (32%) 15 (30%)

) Make your own student-friendly 0 rren . Y

4 digital learning resources 9 (18%) 24 (48%) 11 @2%) 6 (12%)
Prepare assipnments and exercises i o o o

5 formupis 0 (0%) 13(26%) 20 (40%) 17 (34%)

6 provide homework assipnments for 17 (34%) 15 (30%) 14 28%) 487

pupils on the school's website

Use ICT to offer feedback to pupils
and/or to assess their progress
Assess digital learning materials for

)

7 (14%) 19 (38%) 14 28%) 10 (20%)

8 e et you teach 4(8%)  20(40%) 21 (42%) 5 (10%)
Use the school's website or a virtual
learning environment / learning . o , .

9 platform to download, upload, or 2 (4%) 21 (42%) 16 (32%) 11 @2%)
view materials.

10 Look for online professional 4 (8%) 28 (56%) 12 (24%) 6 (12%)

development opportunities

3. Internet-based learning materials

In term of internet-based learning materials, data in Table 8 show that most of
the teachers had used ICT-based materials they got online. Almost all of them (98%)
=} d search their teaching materials online and another big majority of them (94%%) used
existing online material from established educational sources to be their teaching
material. More than halt of them (58%) used teaching material available on school
network or database and less than half of them (48%) used offline material available on
CDs.

Table 8. Internet-based learning materials

No Internet-based learning materials Yes No
1 Material that you've looked up on the internet 49 (98%0) 1 (2%0)
5 Existing online material from established educational 47 (94%) 3 6%)
sources
Material accessible in the school's computer network or " 21
3 database 29 (58%0) (42%)
4 Electronic offline material (e.p., CD-ROM) 24 (48%0) {'Sgﬁ )
p i}

4. Obstacles to integrating ICT in EFL classes
The results of the survey as seen in Table 9 below revealed that only 7.9% of
teachers admitted to having a lot of problems in using ICT for their teaching and
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learning activities, with an insufficient number of interactive whiteboards as a concern
(16%), while 33.2 percent have a partial problem, with 48 percent of teachers reported
that the issue is related to inadequate internet bandwidth or speed, 38.9% have minor
issues, 48 percent of §f§j teachers stated that they lack interest, and 20% have no issues
at all, and 46 percent of the teachers stated that integrating ICT in EFL teaching is not
a priority in their school.

Table 9. Obstacles to integrating ICT in ]E“ classes
No Obstacles to using ICT Alot Partially A little Notatall
Insufficient number of internet-

1 6(12%) 19 (38%) 20 (40%) 5 (10%)

connected computers;

Insufficient Internet bandwidth or

2 speed 6 (12%) 24 (48%) 17 (34%) 3 (6%)
Insufficient number of interactive . e . o

3 whiteboards 8 (16 %) 20 (40%) 15 (30%) 7 (14%)

4 School computers old or needing 7 (14%) 15 (30%) 14 (28% 14 28%)

repait/ replacement
5 Teachers’ insufficient abilities 2 (4%0) 19 (38%0) 20 (40%0) 9 (18%0)
Insufficient technical support for

6 50000%) 17 (34%) 21 (42%) 7 (14%)
. Insutficient pcdagng!ca] support  tor 6 (12%) 18 (36%) 20 (40%) 6 (12%)
teachers
There 1s a scaraty of appropriate o o 0 "
8 content/material for teaching. 2 (4%0) 16 (32%) 21 (42%0) 11 @22%)
9 _lntcgrannn of _l(-.T into the curriculum 2 (4v%) 13 (26%) 2 (449 13 26%)
is too challenging.
. There are no pedagogical paradigms for ; " o "
10 using ICT for learning, 3 (6%0) 16 (32%) 23 (4%) 3 (16%0)
Students are under a lot of pressure to
11 ptepate  for  examinations and 2 (4%) 17 (34%) 22 (44% 9 (18%)
assessments.,
The majority of instructors are opposed - i 1o o 1o
12 to the usage of ICT. 2 (4%0) 20 (40%%) 21 (415 7 (14%))
13 Teachers' lack of enthusiasm 3 (6%0) 11 (22%) 24 (48%0)  12(24%)
) There 1s no or a hazy advantage to using . inii i .
14 ICT in the classtoom 2 (4% 10 (20%%) 22 (4% 16 (32%)
15 In our s_cht_ml, using 1CT in teaching is 3 (6%) 14 (28%) 10 20%) 23 46%)
not a priority.
Average {7.9%0) (33.2%0) (38.9) {20%0)
DISCUSSTON

The aim of this study was to investigate EFL teachers' perspectives on the
integration of digital technology in the classroom, as well as how much ICT technology
they had used in their classes. The respondents of this survey were mostly female (76%),
less than half (46%) were at the age of 30 — 306 vears old and 38% were between 36-45
years old, less than quarter (24%) having teaching experience between 5-10 years, and
more than quarter of them (26%) teaching in schools in Palembang. Based on this

LEARN Journal: Vol. 16, No. ...(2023)




information, we can deduce that there were more female teachers than male teachers,
and that those who used ICT in their regular EFL classes were more likely to be young
city dwellers and were having teaching experience between 10 to 15 years. All these fact
indicate that most of the EFL teachers were dominated by digital natives and were
familiar with digital technologies. Therefore, it can be assumed that they are innately
skilled technology users who are digitally knowledgeable (Smith et al., 2020). It is in line
with previous research (Alshumaimeri, 2008; Ptk Putro, 2020; \Inllam & Riasati,
2013) where the findings show they had positive perception about the use of digital
technologies in EFL teaching,

The results of the questionnaire revealed that, in response to the first research
question, “Do EFL teachers have positive perceptions of the integration of digital
technology in EFL classes?”, teachers seemed to have positive perceptions of ICT
integration in language teaching, in which ICT helped them improve teaching with
more updated materials and prepare teaching resources. Furthermore, teachers seemed
to have a very positive view of the efficacy of ICT incorporation for student learning,
in which ICT helped students find related knowledge information for learning,
encourages students to be more innovative, inventive, and productive, and allows
students to be more creative, imaginative, and productive, and help them to broaden
their knowledge and paradigm. All the findings from questionnaire related to EFL
teachers’ perception toward the integration digital technology in EFL classes seemed to
be relevant with previous research findings that EFL teachers had positive perception
about the integration of digital technology in EFL classes (Alshumaimeri, 2008; Fitri &
Putro, 2020; Mollaei & Riasati, 2013).

The second research question is, "To what extent have they integrated 1CT
technology into their EFL classes?" In terms of using 1CT in language classes, the
majority of teachers (98 percent) said they had used it in their teaching and learning
activities. In terms of 1CT-based practices for EFL teaching, findings from the survey
revealed that only 24% of teachers used ICT in their regular EFL classes, with 30.8
percent using 1CT at least onc@l week, 36.2 percent using ICT many times a month,
and 9% never or almost never integrate ICT in their EFL teaching activities. In terms
of the usage of internet-based resources, the tindings of the survey revealed that 74.5
percent of teachers have used internet-based learning materials in their teaching and
learning, while the remaining teachers do not. All these findings showed that most of
the teachers integrated ICT in their EFL classrooms. However, the intensity and
trequency of ICT usage in EFL classrooms remained poor, with just 24% of teachers
integrating 1CT in their daily teaching activities, and about 9% of teachers never or
almost never using ICT. These tindings correspond with research findings presented
by Bingimlas (2009), Champa et al. (2019). and Gebremedhin and Fenta (2015) that
basically there were some problems that inhibited EFL teachers from integrating ICT
technologies properly in their EFL classes. Those problems were made clear from the
survey’s findings that only 7.6% of teachers admitted to having a significant problem
using ICT for their teaching and learning practices, while 33.2 percent admitted to
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having a partial problem, 38.9% admitted to having a minor problem, and 20%
admitted to having no problem at all. From the survey’s findings, insutficient number
of interacff whiteboards, school computers that were old and need to be replaced or
repaired, insufficient number of internet-connected computers, insutficient internet
capacity or speed, and insufficient pedagogical support for teachers were among the
concertfraised by those who had a lot of problems with ICT.

The findings of this studyforroborated earlier research that indicated thafgB'L
instructors' views regarding the use of 1CT in EFL classroom activities have a key
influence in determining the value of ICT integration in EFL teaching and learning,
Those with a favourable attitude toward the use of ICT in EFL teaching and learning
will encourage integration, whereas those with a negative attitude wilJiscourage it. In
this study, 70% of teachers said that using ICT helps them enhance their teaching by
providing more up-to-date materials and preparing teaching tools and materials, and
56% of teachers agreed that using ICT enhances their teaching efficiency. In other
words, teachers agreed that incorporating ICT into their EFL classes benefited them
greatly.

Teachers had accepted that incorporating new technology into EFL classrooms
improved student learning (Alazemi, Sa'di, & Al-Jamal, 2019; Azmi, 2017; Munzur,
2017). According to the findings, 62 percent of teachers agreed that using ICT helped
students find related knowledge information for learning, 46 percent agreed that using
ICT enabled students to be more innovative, inventive, and efticient, and 40 percent
agreed that using ICT helped students expand their knowledge and paradigm The
results support the findings of Alazemi et al. (2019), who found that using digital
technology in FEFL classes enhanced students' writing success, engagement, and
participation. Similarly, Munzur (2017) found that incorporating technology into
reading classes increased students' reading skill and motivaton. Azmi (2017) reported
that using ICT in the classroom “promotes learning, improves interaction and
communication, boosts autonomous learning, maximizes targeted results, motivates
learners, and helps them increase their performance in the EFL classroom™ in another
report (p. 117). It meant that the teachers believed that using ICT had aided students
in learning more etfectively.

Despite the fact that the majority of teachers (98%) said they used ICT in their
regular EFL classes, the results showed that only 24% of them used ICT in their regular
EFL classes. This may be due to difficulties the teachers had in incorporating ICT into
their EFL classes. One of the issues raised was a shortage of facilities and resources for
the teachers. These findings matched those of Champa, Rochsantiningsih, and
Kiristiana (2019), who looked at teachers' difficulties in incorporating ICT into regular
EFL classes. They discovered that there are four barriers in incorporating ICT in EFL
classes. Among them include teachers' lack of ICT expertise, understanding of ICT
systems, ICT skills, and ICT learning materials. Bingimlas (2009) and Gebremedhin and
Fenta (2015) both discovered three variables that prevent ICT engagement in EFL
instruction. The culprits include teachers' lack of enthusiasm in utilizing 1CT, their lack

LEARN Journal: Vol. 16, No. ...(2023)




of ICT knowledge, and their limited ICT resources. The most significant issue,
according @PMathevula and Uwizeyimana (2014), is a lack of ICT skills among
instructors. One of the variables contributing to their lack of ICT abilities, according to
Mathevula and Uwizeyimana (2014), was their age, which was in their late 40s. In other
words, teachers need more assistance in order to develop their ICT skills.

Conclusion and Pedagogical Implications

The findings of this study centred on teachers' perceptions of ICT integration
ERLEL classroom and the extent to which teachers had app lied ICT in EFL classroom.
Teachers had a positive perceptmn about ICT integration in EFL classes, and a highly
positive attitude concerning the efficiency of ICT in aiding students in learning more
efficiently, according to thefghrvey's findings. The results also revealed that while the
majority of teachers utilized ICT in their EFL teaching and learning activities, just 24%
acknowledged to using it in their regular EFL courses on a daily basis. Teachers also
acknowledged that certain factors, such as less ICT facilities and resources for teachers,
were still preventing them from using ICT in their EFL classes.

The study's limitations were described as a limited number of samples, time
constraints, and a lack of variety in testing instruments, as well as the findings'
generahzablht\ Nonetheless, the results of this study offered some useful information
about ICT integration in EFL classrooms. As a result, more research is needed to get a
clearer understanding of teachers' perceptions of ICT usage in EFL classrooms, which
will require a larger sample size, a variety of research instruments, and more time to
perform the analysis. As a result, more detailed data will be collected, and data
Eneralization will be possible, allowing for a greater understanding of the state of the
teachers' perceptions of ICT usage in EFL classes.

Despite the fact that this study was performed on a small scale, the results
offered useful insight on how teachers view ICT use in EFL classrooms. It supported
the prior claim that instructors' attitudes toward ICT use influence ICT integration in
EFL teaching and learning. The findings of this study will undoubtedly contribute to
the body of knowledge regarding current teachers' perspectives on how ICT has been
used in BEFL teaching and learning in Indonesia, as well as raise awareness about the
importance of incorporating ICT into EFL classes and providing more ICT facilities at
schools for better EFL teaching and learning.

Acknowledgements
We really appreciate all the participants who volunteered to take part in this study.

About the Author

LEARN Journal: Vol. 16, No. ...(2023)




Eryansyah Eryansyah: Ph.D. in EFL teaching from Arts and Language Department,
University of Waikato, New Zealand in 2017. He currently works as an associate professor in Bz
English Education Study Program, Sriwijaya University, Indonesia. His rcsearclﬂas focused on
the use of digital technology in EFL teaching. His recent studies investigat@ EFL students'
needs of digital literacy to meet the demands of 21st century skills, Pre-service EFL
teachers’ digital literacy and factors affecting digital literacy development, Indonesian
and the Philippine preparation for In-service teacher training in the era of 4.0 industry
revolution, and Master degree students’ problems in writing articles for publication.

Erlina, Erlina: M.Ed. in Language Education from School of Education, Flinders
University, Australia in 2009. She currently works as a lecturer in the English Education
Study Program, Sriwijaya University, Indonesia. Her r@@hrch interests are in the area
of EFL teaching methodology, literacy education, and the us@bf digital technology in
EFL teaching and learning. Her recent studies investigate@JEFL students' needs of
digital literacy to meet the demands of 21st century skills, Pre-service EFL teachers’
digital literacy and factors affecting digital literacy development.

References

21st Century Huropean Classroom. (2016). Teacher questionnaire on the use of Information
and Caommunication Technology (ICT). Retrieved January 2, 2021 from
http://www.21digitalclass.com/uploads/4/7/2/9/47298253 /teachers_-

questionnaire_on_the use of ict.pdf

Abbasova, M., & Mammadova, N. (2019). The role of digital technology in English
language teaching in Azerbaijan. International Journal of English Linguistics, 9(2),
364-372.

Alazemi, A, Sa’di, I. T, & Al-Jamal, D. A. (2019). Etfects of Digital Citizenship on
EFL Students’ Success in Writing. International Journal of 1earning, Teaching
Educational researcher, 18(4), 120-140.

Alshahran, T. (2017). Using Digital Technologies as a Learning Tool in the TESOL
Classroom. RSEP International Conferences on Social [ssues and Economic
Studies, Vienna, Austria.

Alshumaimeri, Y. A. (2008). Perceptions and attitudes toward using CALL in English
classrooms among Saudi secondary EFL teachers. The [ALT Call Journal, 4(2),
29-46.

Alsied, S. M., & Pathan, M. M. (2013). The use of computer technology in EFL.
classroom: Advantages and implications. International Journal of English Iangnage
Translation Studies, 1(1), 44-51.

LEARN Journal: Vol. 16, No. ...(2023)




Azmi, N. (2017). The benefits of using ICT in the EFL classroom: From perceived
utility to potential challenges. Journal of Educational and Social Research, 7(1), 111-
118.

Bingimlas, K. A. (2009). Barriers to the successtul integration of ICT in teaching and
learning environments: A review of the literature. Ewrasia Journal of Mathematics,
Science & Technology Education, 5(3), 235-245.

Cakici, D. (2016). The use of ICT in teaching English as a foreign language.
Participatory Educational Research, 4, 73-77.

Champa, R. A., Rochsantiningsih, D., & Kiristiana, D. (2019). Teachers' challenges to
integrate ICT in EFL teaching and learning activities. English Language and
Literature International Conference (ELLIC) Proceedings,

Dinh, H. T. B. (2015). Factors influencing Englesh as a Foreign Langnage (EFL) teachers’ use
of Information and Communication Technology (ICT) in dassroom practice: A mixed
methods study at Hanoi University, 1ietnam [Doctoral Thesis, The Royal
Melbourne Institute of Technology|. Melbourne, Australia.

Eryansyah, E., Erlina, E., Fiftinova, F., & Nurweni, A. (2019). EFL students' needs of
digital literacy to meet the demands of 21st century skills. Indonesian Research
Journal in Education, 3(2), 442-4060.

Fitri, Y., & Putro, N. H. P. §. (2020). EFL Teachers’ Perception of the Effectiveness
of ICT-ELT Integration During the COVID-19 Pandemic. International
Conterence on Educational Sciences and Teacher Profession (ICETeP 2020)),

Ganicheva, Y. S, Golubev, O. B., Testov, V. A., & Khabibulin, A. G. (2019). Digital
literacy is a necessary factor of modern education. Proceedings of the International
Scientific-Practical Conference *Business Cogperation as a Resource of Sustainable
Economic Development and Investment Attraction” (ISPCBC 2019).
https://doi.org/10.2991 /ispcbe-19.2019.73

Gebremedhin, M. A., & Fenta, A. A. (2015). Assessing Teachers’ Perception on
Integrating ICT in Teaching-Learning Process: The Case of Adwa College
Journal of Education and Practice, 6(4), 114-124.

Hayati, N., & Arini, F. D. (2021). Strengthening Digital Literacy During and Post
Pandemic Covid-19. Digital Press Social Sciences and Humanities, 7, 00013.
https://doi.org/10.29037 /digitalpress.47403

Lee, M., & Finger, G. (2010). The challenge: Developing a networked mode of
schooling. In M. Lee & G. Vinger (Eds.), Developing a netwarked school commminity
(pp. 3-14). Acer Press.

Li, L., & Walsh, S. (2010). Technology uptake in Chinese EFL classes. Ianguage
Teaching Research, 15(1), 99-125. https:/ /doi.org/10.1177 /1362168810383347

Mathevula, M. D., & Uwizeyimana, D. E. (2014). The challenges facing the
integration of ICT in teaching and learning activities in South African rural
secondary schools. Mediterranean Journal of Social Sciences, 5(20), 1087-1087,

LEARN Journal: Vol. 16, No. ...(2023)




Merillo, J., & Domingo, P. (2019). Tmﬁﬂafa{g} in Pedagogy: Teachers’ Perception Towards the
E ﬁmz.vme:: of ICT Integration in Langnage Té’afﬁmg

Mollaei, F. & Rlﬂ‘iatl \I J. (2013). Teacher% percepnnn‘; of using technnlng\ in
teachmg EFL. International Journal of Applied Lingnistics and Englesh Literature,
2(1), 13-22.

Munzur, Z. (2017). Impacts of Technology Enhanced EFL Reading Classroom on
Student Learning and Achievement. Joumal of Edncation and Future, 12, 49-66.

Murairwa, S. (2015). Voluntary sampling design. lnternational Journal of Advanced Research
in Management and Social Sciences, 4(2), 185-200.

Rahimi, M., & Yadollahi, S. (2011). ICT use in EFL classes: A focus on EFL teachers'
characteristics. World Journal of English Language, 1(2), 17-29.

Samuel, R. J., & Zaitun, A. (2007). Do teachers have adequate ICT resources and the
right ICT skills in integrating ICT tools in the teaching and learning of english
language in malaysian schools? The Electronic Joumal of Information Systems in
Developing Countries, 29(1), 1-15.

Silviyant, T. M., & Yusuf, Y. Q. (2015). EFL Teachers' Perceptons on Using ICT in
Their Teaching: To Use or to Reject? Teaching English with Technology, 15(4), 29-
43.

Smith, E. E., Kahlke, R., & Judd, T. (2020). Not just digital natives: Integrating
technologies in protessional education contexts. Australasian Jonrnal of
Educational Technology, 36(3), 1-14.

Steiner, D., & Mendelovitch, M. (2017). I'm the same teacher: The attitudes of science
and computer literacy teachers regarding integrating ICT in instruction to
advance meaningful learning. Eurasia Journal of Mathematics, Science and Technology
Education, ;’3(5) 1259- 1282

Tampuhnlnn H. D (2017). Dlp_-;tal hteracx for all Tf}f’jaéaﬂa Past.
https://www.thejakartapost.com/life/2017/01/31/digital-literacy-for-all.html

Vitanova, V., Atanasova-Pachemska, T., Iliev, D., & Pachemska, S. (2015). Factors
aftecting the development of ICT competencies of teachers in primary
schools. Procedia-Social Bebaviaral Scences, 197, 1087-1094,

LEARN Journal: Vol. 16, No. ...(2023)




ng_Current_Practice_of_ICT_in_EFL_Teaching_Eryansyah_Er...

ORIGINALITY REPORT

136 11« 106 6

SIMILARITY INDEX INTERNET SOURCES PUBLICATIONS STUDENT PAPERS

PRIMARY SOURCES

www.researchgate.net 1 o
0

Internet Source

o

Submitted to Ubon Ratchathani University 'I "
0

Student Paper

e

Analyn M. Gamit. "ICT Integration in 1 o
Elementary School for Mathematics ’
Subject”, International Journal of Learning,

Teaching and Educational Research, 2023

Publication

Submitted to Sriwijaya Universit

Student Paper J y y 1 %
ro.ecu.edu.au

Internet Source 1 %
Submitted to The University of the South 1 o
Pacific 0

Student Paper

B B

online-journal.unja.ac.id 1 o
0

Internet Source

data.europa.eu
P <1 %

Internet Source

dspace.utpl.edu.ec



Internet Source

<1%

ir.mksu.ac.k
ir.mksu.ac.ke <1%

Internet Source

—
—

researchspace.ukzn.ac.za <1 o
0

Internet Source

—_
N

Seema Yadav. "chapter 16 Integrating ICT in <1 o
Language Teaching and Learning", IGI ’

Global, 2023

Publication
SStL'::iEnr;T:;EEred to Universitas Negeri Jakarta <1 o
sStiEnm;EE?d to Kenyatta University <1 o
TP <1
Icgt%rnrgtz?\ﬁ(.ﬂfewcastle.edu.au <1 o
gignmiggred to Open University Malaysia <1 o

—
00

Syarifuddin, Sinta. "The Development of <1 o
Online Learning Media based on Tiktok for ’
Teaching Local Wisdom Course during the

Covid-19 Pandemic", International Journal of
Interactive Mobile Technologies (iJIM), 2022

Publication




Subm.lt.ted to University of Technology, <1 o
Mauritius
Student Paper
www.readkong.com

Internet Source g <1 %
eprints.uny.ac.id

IntErnetSource y <1 %
oregon.4h.oregonstate.edu

Intern%tSource g <1 %
WWW.scribd.com

Internet Source <1 %

Yair Auron. "CHAPTER 6 Religion and Me", <1 o

Walter de Gruyter GmbH, 2022

Publication

Exclude quotes On Exclude matches <15 words

Exclude bibliography On



