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CHAPTER I 

INTRODUCTION 

This chapter discusses briefly about (1) background, (2) problem of the 

study, (3) objectives of the study, and (4) significances of the study. 

 

1.1 Background 

  

Nowadays people live in an information-driven society where the 

challenge for them is to learn how to evaluate and use that information to find the 

meaning in the knowledge that it can successfully be applied in new situations. 

Moreover, the rapidly changing world needs qualified persons who are able to 

manage the information obtained. Therefore, the importance of attaining literacy 

especially in English in the society cannot be neglected.  

 Related to the statements above, Ciconnetti (2003, p.234-235) in Wooster, 

Ohio, has been using pizza boxes for her fourth-grades students as places for them 

to collect their best work. She has organized the portfolio process around six 

weeks increments at the end of which she spent some time doing individual 

conferences with the students with their works. The students have been asked to 

pick out their work each week and to write about why they think it is their best 

work. From the time, she adds her own examples of students work to the pizza 

box. During the students‘ conference, she had her student together write a letter 

home describing what is in the portfolio and what the contents demonstrate about 

the abilities of the students. At the end, the pizza box is taken home and parents or 

guardian are asked to look at the pizza box and give comments on it. At last, the 

pizza box is returned to the teacher. She repeats the portfolio production several 

times during the year not only for one time. This will give her a break in between 

these six week sessions and students conference periods.  
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i  The Use of Portfolio Assessment in the Teaching of Narrative Writing to the Nine Graders of SMP N 2 Indralaya Utara A Draft Thesis by DITA SELVINA 06111001010 English Education Study Program of Language and Arts Education FACULTY OF TEACHER TRAINING AND EDUCATION SRIWIJAYA UNIVERSITY INDERALAYA YEAR 2014- 2015 ii iii iv I, the undersigned Name : Dita Selvina Students Number : 06111001010 Study Program : English Education Certify that the thesis entitled ‖The Use of Portfolio Assessment in the Teaching of Narrative Writing to the Ninth Graders of SMP N 2 Indralaya Utara‖ is my own work and I did not do any plagiarism or inappropriate quotation against the ethnic and rules commended by the Ministry of Education Indonesia Number 17, 2010 regarding the plagiarism in higher education. Therefore, I deserve to face the court if I am was find to have plagiarized this work. Indralaya, July 2015 The Undersigned, Dita Selvina 06111001010 v THESIS DEDICATIONS This thesis is dedicated to:  My Only One ALLAH SWT and Rasulullah SAW, the Chosen One to guide us from jahiliyah to jannah.  My parents, My special man, Ayah Zaili. RD , and my lovely ibu Aswati. Unlimited thanks for both of you. Thanks for your love, your support, prayers, and everything.  My only one brother Rian Fagesta, thanks for accompanying me everywhere, supporting me, and taking care of me.  My best advisors Drs. Muslih Hambali, M.L.I.S., Fiftinova, S.S, M.Pd., and Febrianita Prasasti, S.Pd. Thank you very much for guiding me during my thesis.  My beloved friends misrah, imeh, ica, and selvy. Thanks for all our togetherness, support, and prayers that we spent together. I will always love you. My sister Jerni F Sinaga, thank you very much for everything.  Thanks for my family in seespa 2011, suka-suka, relawan anak. Who still accompany me during my thesis process. My students and teachers in SMP N 2 Indralaya Utara. LPM GS UNSRI, IMB, AIESEC UNSRI, Palembang Berkebun, Kelas Inspirasi, Indonesia Mengajar, RPP for all the experiences.  Special thanks for my best partner, my best friend, Rio Aperta and also all the crews of Videografi UNSRI, Ule, Jaka, Ryan, Bang Rifqi, and Kak Faisal. Thanks for the kind hearted. Motto: "If its meant to be, it will be" vi ACKNOWNLEDGEMENT Alhamdulillah, by the grace of ALLAH SWT, the writer could finish the thesis as the final assignment for the study. The thesis was written to earn the Sarjana Degree at the English Education Study Program, Faculty of Teacher Training and Education, Sriwijaya University. The writer would like to express her highest gratitude to her two advisors, Drs. Muslih Hambali, M.L.I.S. and Fiftinova, S.S, M.Pd. for their valuable advice, patience, and professional guidance during the process of writing this thesis. The writer also would like to express her gratude to all lecturers who had guided and taught her in English Education Study Program, the Head of Language and Arts Education Department, and the Dean of Faculty of Teacher and Training Education for their assistance in administrations matters. The writer would like to express her deepest gratitude to the Head Master of SMP N 2 Indralaya Utara, the English Teacher, the staffs, and specialy all the students of IX.1 class. The deepest respect and love are expressed to her adored parents, siblings, and friends for their endless love, encouragement, support, and also the prayers. Indralaya, July 2015 The Writer DS vii TABLE OF CONTENTS TITTLE PAGE ................................................................................................ i APPROVAL ................................................................................................... ii COMMITTEE APPROVAL ........................................................................iii DECLARATION OF PLAGIARISM ......................................................... iv THESIS DEDICATION ................................................................................ v ACKNOWLEDGEMENTS .......................................................................... vi TABLE OF CONTENTS ............................................................................. vii ABSTRACT .................................................................................................... x LIST OF TABLE .......................................................................................... xi LIST OF FIGURE ....................................................................................... xii LIST OF APPENDICES ............................................................................xiii I. INTRODUCTION 1.1. Background ............................................................................................... 1 1.2. Problem of Study ...................................................................................... 5 1.3. Objective of Study..................................................................................... 5 1. 4. Significance of Study ............................................................................... 5 II. LITERATURE REVIEW 2. 1. The Concept of Writing ........................................................................... 6 2. 2. The Concept of Portfolio Assessment ...................................................... 6 2. 2. 1. The Nature of Portfolio ........................................................................ 6 2. 2. 2. Types of Portfolio ................................................................................ 8 2. 2. 3. Characteristics of Portfolio .................................................................. 9 2. 2. 4. The Advantages of Portfolio .............................................................. 11 2.3. The Concept of Narrative Text ............................................................... 12 2.4. Teaching Narrative Writing Using Portfolio Assessment ....................... 13 2. 4. 1. Writing Portfolio ................................................................................ 13 2. 4. 2. Stages in Implementing Portfolio Assessment ................................... 14 viii 2.5. Some Relevant Research Studies ............................................................ 15 2.6. Hypothesis ............................................................................................... 16 III. RESEARCH PROCEDURE 3.1. Method of Research ................................................................................ 18 3.2. Technique and Procedure of Teaching and Learning ............................. 18 3.3. Research Variable ................................................................................... 20 3.4. Operational Definition ............................................................................ 20 3.5. Population and Sample ............................................................................ 21 3. 5. 1. Population .......................................................................................... 21 3. 5. 2. Sample ................................................................................................ 21 3. 6. Technique for Collecting the data .......................................................... 22 3. 6. 1. Validity and Reliability ...................................................................... 24 3. 6.1. 1 Validity of the writing test ............................................................... 24 3. 6. 1. 2 Reliability of the test ....................................................................... 26 3. 7. Technique for Analyzing the Data ......................................................... 28 IV. FINDINGS AND INTERPRETATIONS 4. 1. Findings of the Study ............................................................................. 29 4. 1. 1. Results of Pretest and Posttest ........................................................... 29 4. 1. 2. Normality of the Test ......................................................................... 31 4. 2. Statistic Analysis .................................................................................... 32 4. 2. 1. Results of Pretest and Posttest by Using Paired Sample T-test ......... 32 4. 2. 2. Results of Writing Score Per Aspects of the Pretest and Posttest Analyzed by Using Paired Sample T-test .......................................... 33 4. 3. Interpretations of the Study .................................................................... 34 V. CONCLUSION AND SUGGESTIONS 5.1. Conclusions ............................................................................................. 37 5.2. Suggestions ............................................................................................. 37 ix REFERENCES ............................................................................................. 39 APPENDICES .............................................................................................. 431 CHAPTER I INTRODUCTION This chapter discusses briefly about (1) background, (2) problem of the study, (3) objectives of the study, and (4) significances of the study. 1.1 Background Nowadays people live in an information-driven society where the challenge for them is to learn how to evaluate and use that information to find the meaning in the knowledge that it can successfully be applied in new situations. Moreover, the rapidly changing world needs qualified persons who are able to manage the information obtained. Therefore, the importance of attaining literacy especially in English in the society cannot be neglected. Related to the statements above, Ciconnetti (2003, p.234-235) in Wooster, Ohio, has been using pizza boxes for her fourth-grades students as places for them to collect their best work. She has organized the portfolio process around six weeks increments at the end of which she spent some time doing individual conferences with the students with their works. The students have been asked to pick out their work each week and to write about why they think it is their best work. From the time, she adds her own examples of students work to the pizza box. During the students` conference, she had her student together write a letter home describing what is in the portfolio and what the contents demonstrate about the abilities of the students. At the end, the pizza box is taken home and parents or guardian are asked to look at the pizza box and give comments on it. At last, the pizza box is returned to the teacher. She repeats the portfolio production several times during the year not only for one time. This will give her a break in between these six week sessions and students conference periods. 2 In line with this, Baldwin and Santoli (2004, p. 94) emphasize that it is time to change the teachers` perceptions, so that teaching and learning activities including the assessment system must be students oriented, not teacher centered anymore. However, the instruction and assessment system in English Foreign Language classroom especially in Indonesia setting are still problematic. When the writer had the teaching practice in the SMP N 2 Indralaya Utara and did the survey in the school, the evaluation system still teach by using the methods which have been used since many years ago. They still feel comfortable to use traditional test especially paper-and-pencil style of test in assessing their students` ability although the facts show that traditional test tends to give no chance for the students to express their ideas, thoughts, and feelings. This statement is also strengthened by Baldwin and Santoli (2004, p. 93) who state that most of the teachers are still trapped in a traditional way of instructions and assessment systems. One of the assessments which is really contributed to the teaching process is Portfolio assessment. It integrates teaching and assessment in a continuous process (Shaaban, 2005, p.39) that makes Portfolio assessment different from any other assessment. Paulo and Mayer (1991) as cited in Toperoff and Kemp (1998) emphasized that a portfolio offers a way of assessing students learning that is different from traditional method. Unlike single test scores and multiple choice tests, portfolio provides a multidimensional perspective on students growth over time. The use of portfolio encourages the students to reflect on their work, to analyze their progress, and to set improvement goal. Additionally, portfolios can be tailored not only to individual students, but also portfolio results can be used to plan instruction (O`Malley and Pierce, 1996, p.35). Portfolio assessment helps both teachers and students to be more creative during the teaching and learning process in English Second Language classroom. Paulson, Pearl. and Meyer (2003, p. 61) state that Portfolios have the potential to reveal a lot about their creators. They can become a window into the students` heads, a means for both staff and students to understand the educational process at 3 the level of the individual learner. They can be powerful education tools for their own learning. Furthermore, they argue that Portfolio allows students to assume ownership in ways that few other instructional approaches allow. Portfolio assessment requires students to collect and reflect on examples of their work, providing both an instructional component to the curriculum and offering the opportunity for authentic assessments. Nezakatgoo (2010) did a research about using Portfolio assessment in EFL students. The primary focus of his study was to determine the effect of portfolio assessment on final examination scores of EFL students` writing skill. To determine the impact of portfolio-based writing assessment, 40 university students who enrolled in composition course were initially selected and divided randomly into two experimental and control groups. The results of the study revealed that that students whose writing were evaluated by a portfolio system (portfolio-based assessment) had improved and gained higher scores in final examination when compared to those students whose works were evaluated by the more traditional evaluation system (non-portfolio-based assessment).These findings highlighted the fact that portfolio assessment could be used as a complementary alternative along with traditional assessment to shed new light on the process of writing. In addition, a study of writing portfolio was conducted by LeMahieu, Eresh and Wallace (2000, p. 919) in Pittsburg Public School. The writing portfolios were compiled by students in Grade 6-12 from a folder of their writing. Using a set of guidelines, students selected four pieces (including drafts as well as final copies) and provided several written reflections on their writing processes, rationale for their selections, and the criteria they used for judging their work. Portfolios were scored by a small group of highly trained district teachers and administrators using a rubric that reflected a decade-long district-wide history of professional development in writing. Through the study, it was found that portfolio scores were highly related to the classroom opportunities students had in writing. 4 As a final point, Park (2014, p. 2) states that another often cited benefit of portfolios is that portfolios can be used to encourage students to reflect on the pieces they write and on the processes they use to write them. Students` reflection on their writing in preparation of a portfolio is a key concept in portfolio pedagogy and an essential aspect of learner-directed assessment. Since Portfolio assessment is often to do with writing skill, this study will also use writing as the focus of investigation. According to Khoii (2011, p. 493), ―riting is the most difficult skill of language learners.‖Because of this writing is one of the problems that are faced by Indonesian Students in learning English. Idrus (2011, p.1) also states that writing is the most difficult skill to acquire among other skills. Meanwhile, in many academic contexts, writing is essential for the display of student`s knowledge (Brown, 2007, p. 396). In line with this, Al-Fadda (2012, p. 123) claims that students of English as Second Language (ESL) face many difficulties and stresses in their academic writing, such as difficulty in distinguishing between spoken and written English, making an outline before writing a draft, identifying the skills needed for successful writing, and avoiding plague words and phrases. O`Malley and Pierce (1996, p. 127) clarify that portfolios have most typically been used in English language arts classrooms to monitor the development of writing. Moreover, writing test has been applied in recent years as supplementary test for Junior and Senior High School students. Although the test is not included in the final examination, it is considered as one of the requirements to finish their study at those levels. As the result, many students got difficulties in writing English well as they were not accustomed to writing English in their school hours so that their scores were not satisfactory (Fatimah, 2006, p.3). It can be assumed that this condition might be caused by the teacher`s ignorance of teaching and asking them to write in English. Based on the description above, the writer tried to prove the effectiveness of portfolio assessment in the teaching narrative writing in the English classroom. This research was conducted to the ninth graders of SMP N 2 Indralaya Utara, 5 because in the English learning process the teachers of this school have not applied yet Portfolio assessment. The way to evaluate students` achievement still used the conventional test in which the result of mid term test or final test became the basis of evaluation, whereas Portfolio assessment provided the evaluation of students achievement by documenting student's language development. 1.2 Problem of Study With regard to the explanation above, there is one essential problem in the study. Is there any significant difference in writing achievement before and after students are assessed by using Portfolio assessment? I.3 Objective of the Study Due to the problem above, the objective of the study is to find out whether or not there is a significant difference in writing achievement before and after students are assessed by using Portfolio assessment I.4 Significant of the Study It is expected that the study can not only bear some advantages in teaching and learning writing skill through the process of Portfolio assessment in the Ninth graders of SMP N 2 Inderalaya Utara but also other junior high schools. The English teachers will have a better alternative assessment in their own classrooms. It is also expected that it will be able to increase the students` achievement in writing. Besides, the students will be more encouraged to write English better, understand how to evaluate their own others` works, and ultimately they can be involved in making judgment of the scoring system for their own projects. 6 CHAPTER II LITERATURE REVIEW This chapter presents (1) the concept of writing, (2) the concept of portfolio assessment, (3) the concept of narrative text, (4) teaching narrative writing using portfolio assessment, (5) some relevant research studies, and (6) hypotheses. 2.1 The Concept of Writing Writing is a process of exercising, ideas, thoughts or feeling in sequence in order to communicate with other people in written form. Although hundreds of millions of people are still unable to read and write, humanity relies on writing to an unprecedented extent. It is quite possible that today more communication takes place in the written than in the oral mode (Coulmas, 2015, p. 1). Therefore, writing is not only limited to the papers. In line with the advances of technology, writing has many forms such as SMS(Short Message Service) on mobile phone and the internet like email, Blog, Facebook, Twitter, Path, or Instagram. McCue and Winkler (1987, p. 96) state, ―riting is creative process an intellectual exercise that in symbolic product, be it a book, story, plan, report, essay, memo, letter or paragraph‖ Furthermore, according to Hedge(2000, p. 50-52) writing is considered as a difficult skill because it involves many aspects, such as content, vocabulary, grammar, spelling, and punctuation. Writing is the result of employing strategies to manage the composing process, which is one of gradually developing a text. When students want to learn to write, they go through the writing process. It takes study and practices to develop writing skill. 2.2 The Concept of Portfolio assessment 2. 2.1 The Nature of Portfolio According to Hedge (2000, p. 391), the original use of the term portfolio actually comes from the collections of the best work of artist and architects. 7 However, in education, a portfolio more typically consists of sample that represents particular genres of task over a period of time rather than just the students` best works. Many experts vary in defining portfolio but the general consensus is that, in a simple term, a portfolio is a collection of students' work. A portfolio may contain a record of the different types of work created-a range of drawings or paintings over time, not only the most recent- and provides a comprehensive picture of his or her capabilities, strengths, and weaknesses. In the same way, a portfolio as part of classroom assessment can include samples from range of students` work, for examples, writings, drawings, notes, audio or video recordings, extracts from projects, and performance on specific tests, to reflect different aspects of development, achievement, interest, and motivation. These samples of language can be kept in a variety of forms, for example notebooks, scrapbooks, loose-leaf binders, and box files. Students may be asked how they wish their work to be collected and stored. Portfolio assessment programs have been implemented on many levels, from the individual classroom to state wide. They represent a profound shift in attitudes about the role of evaluation in education. Teachers who use this strategy in their classrooms have shifted their emphasis away from comparisons of achievements (grades, percentile ranking, test score) and improving student achievement through evaluative feedback and self-reflection. In addition, Portfolio assessment is categorized as one of the alternative assessments which can be considered as the assessment where the teacher examines the thinking students do as they create the products. However, Hedge(2000) states that the challenge is designing a portfolio program that works, one of that truly impact teaching and learning in such a way that ultimately transforms the static, mechanical, disengaging moments when learning stops and testing begins into a continuum of moments combining assessment, instruction, and learning. This is the promise of an effective Portfolio assessment program. No doubt it takes time, but in almost every case, it is time well spent. If it is designed and used correctly, portfolio can be integrated with classroom instruction and can represent significant authentic work that requires 8 complex thinking skills and provide a more portrait of the student`s strengths and weaknesses. It also encourages teachers and students to reflect on the progress and to adjust instruction accordingly. Moreover, making the best use of portfolios requires careful management on the part of the teacher. Students, too, need to be introduced to this mode of assessment and sensitized to the ways in which portfolios can be used as the basis for dialogue with the teacher, identifying development in their work, and monitoring their own progress. As an example, Fatimah (2006, p. 2) asserts that it cannot be denied that students need an appropriate instruction and assessment system that requires them to perform, create and solve real-life problems so that they do not only choose one of several designated responses as on multiple-choice test. Therefore, it is important for both teachers and students to alter the assessment system into performance-based assessment which attempts to determine students` competence by looking at examples of what they do-real life performance. 2.2.2 Types of Portfolio Based on many experts who are classifying types of portfolio, Norton and Wiburg (2003, p.4) try to simplify it by identifying three main studies of portfolios: 1. Product Portfolio: A portfolio that contain products that are judged to be the students` best work. These are often called Display Portfolio, Best Portfolio, or Achievements Portfolio. 2. Process Portfolio: A portfolio that contains work that provides evidence of how works evolved and were refined. These are sometimes called Effort Portfolios. Contents of this kind of portfolio might include all drafts leading to a completed product. Process portfolios, by contrast, concentrate more on the journey of learning rather than the final destination or end products of the learning process. In the composition class, for example, different stages of the process --an outline, first draft, peer and teacher responses, early revisions, and a final edited draft --may be required. A process reflection may discuss why a particular strategy was used, what was useful or ineffective for the individual in the writing 9 process, and how the student went about making progress in the face of difficulty in meeting requirements. A process reflection typically focuses on many aspects of the learning process, including the following: what approaches work best, which are ineffective, information about oneself as a learner, and strategies or approaches to remember in future assignments. 3. Progress Portfolio: A portfolio that compared identical work samples over time in order to show students` improvement. They add that the most common type of portfolio is the product portfolio. It reflects the original purpose of portfolios used by artist, writers, and any individual wanting to give the viewer a sense of the range and quality of the individual`s work. Students at any age are capable of selecting their best work and helping to define why it is their best work. They also benefit from the discussion of their work with their teachers, peers, and other school personals including principals and parents. In this study, the writer used both process portfolio and progress portfolio, because there will be students-teacher conference and drafting students work during the experiment. 2.2.3 Characteristics of Portfolio Several well-known testers have put four lists of characteristics that exemplify good portfolios. Paulson and Meyer (1991, p.19) state that portfolios must include students participation in four important areas: 1. The selection of portfolio contents 2. The guidelines for selection 3. The criteria of judging merit 4. Evidence of student reflection Hamp - Lyons and Marlow (2004, p. 20) offer nine characteristics of good portfolios. They stress, however, that these characteristics may or may not be found in all portfolio systems equally. 1) Collection: the portfolio judges more than a single performance 10 2) Range: the writer is able to use different genres that show-off different areas of expertise 3) Context-richness: writers bring their experiences with them into the assessment 4) Delayed evaluation: students can go back and revise their work 5) Selection: students participate in the selection process 6) Students-centered control: the learner is responsible for her/his success 7) Reflection and self-assessment: the learner self assesses and/or reflects on what he/she has learned 8) Growth along specific parameters: portfolios allow evaluators to ask specific questions such as ‗as the writer developed over time/become a better speller?` 9) Development over time: readers can trace the development of each piece. In addition, Puhl (1998, p. 8) states that there are six prototypes of portfolio in ascending order of complexity depending on purpose; collecting, reflecting, assessing, documenting, thinking, and evaluating. She concludes that limited space prevent full explications, but it must be said that portfolios have come into wide use and embrace peer and self-assessment and they may become a workhouse of continuous assessment. Although approaches to portfolio development may vary, Puhl (1998) concludes that from all of the major research and literature on portfolio there are five major characteristics of portfolios: 1. They clearly reflect stated learner outcomes identified in the core of essential curriculum that students are expected to study 2. They focus upon students` performance-based learning experiences as well as their acquisitions of key knowledge, skills, and attitudes 3. They contain samples of work that stretch over an entire marking, period, rather than single points in the time 4. They contain works that represent a variety of different assessment tools 11 5. They contain a variety of work samples and evaluations of that work by students, peer, and teachers, even possible parents` reactions. 2.2.4 The Advantages of Using Portfolio Assessment According to Sewell, Marczak, & Horn the advantages of using portfolio assessment are as follows: a. The evaluators allows to see the student, group, or community as individual, each unique with its own characteristics, needs, and strengths. b. Portfolio serves as a cross-section lens, providing a basis for future analysis and planning. By viewing the total pattern of the community or of individual participants, one can identify areas of strengths and weaknesses, and barriers to success. c. Portfolio serves as a concrete vehicle for communication, providing ongoing communication or exchanges of information among those involved. d. Portfolio promotes a shift in ownership; communities and participants can take an active role in examining where they have been and where they want to go. e. Portfolio assessment offers the possibility of addressing shortcomings of traditional assessment. It offers the possibility of assessing the more complex and important aspects of an area or topic. f. Portfolio covers a broad scope of knowledge and information, from many different people who know the program or person in different 12 contexts (eg., participants, parents, teachers or staff, peers, or community leaders). 2. 3 The Concept of Narrative Text A narrative text tells a story from a particular point of view and can be presented using words, images and/or sounds. Its purpose is to narrate events, entertain and engage the reader in an imaginative experience. Narratives can also be used to teach, persuade or inform the reader. Narratives explore themes related to deeper human concerns, such as trust and honesty, true love and friendship, good overcoming evil, valuing people and overcoming challenges. While narratives are often fictional, they can be based on fact. Narrative text is often written as prose, but can take other forms such as a ballad or narrative song. Folktales, fairytales, traditional tales, Aboriginal Dreaming stories, myths and legends, ballads, play scripts, picture books, short stories, mysteries, science fiction stories and adventure stories are all narrative texts. According to Madison (2010) the generic structure of narrative text are orientation, complication, resolution, and re-orientation. Orientation is a set of the scene and introduction of the participants (characters) of the story, the time and place the story happened (who, what, when, and where). Complication is a series of events in which the main character attempts to solve the problem. The resolution is the crisis of solve. It is for better or worse event. For orientation, it is optional, the ending of the story. It sometimes contains the solution. Chi-Fen Emily Chen (2015, p 2) the elements of literature such as character, setting, conflict, theme, narrative point of view, writing style, plot, and tone. Gerrot and Wignell (1995, p.204) in the linguistic features of narrative text had stated the significant lexical grammatical features of Narrative are as follows: a. Focus on specific and usually individualized Participants. a. Use of material processes. b. Use of relational processes and mental processes. 13 c. Use of temporal conjunctions, and temporal circumstances. d. Use of past tense. 2.4 Teaching Narrative Writing Using Portfolio assessment . 2.4.1 Writing Portfolio O`Malley and Pierce (1996, p. 126) state that one way to get English language learners to monitor their own progress in reading over time and in wide variety of contexts is to teach them how to develop and maintain writing portfolios. Portfolios can contain samples of students writing (from drafts, revisions to final copy). Conceptually, portfolios are not collection but selection of specific samples of students work based on students` reflection and teacher observations that represent classroom activities and document of students progress. In terms of collection, it may be first step toward portfolio assessment, but they need to be followed by teaching students how to evaluate their own works. Meanwhile, in the writing assessment portfolio, process writing is a good approach which enables the teacher and students to have an interactive learning in the process of writing. Fatimah (2006, P. 5) states that theoretically process writing is an approach to teach writing which tries to stimulate the process that many writers go through in their native language. In this study, it does not only focus in the final product but also on the stages along the way, such as gathering ideas, noting them down, reorganizing and rephrasing them and preparing a final, accurate version. In other words, process writing approach marks a shift from exclusive emphasis on the products of writing to emphasis on the process o writing an on interactive learning between teachers and students and among students themselves, Kemp (1998). According to Huot and Williason (2015, p. 11-12) in essence, the portfolio will contain materials that document each student's learn and competency in five key areas in the teaching of English: (1) designing, developing, and planning 14 lessons; (2) assessment; (3) observation and critique of instruction; (4) teaching performance; and (5) understanding diversity. 2.4.2 Stages in Implementing Portfolio assessment According to Kamp and Toperoff (1998), there are nine stages that should be prepared in developing portfolio assessment in the language classroom: 1. Identifying teaching goals to assess through portfolio This stage is very first and most important part of organizing Portfolio assessment. Teachers have to know what their goals are in terms of what the students will be able to do. Moreover, the students have to know that they need to show in their portfolio. It is even better if the teachers do this fixing of goals together with the students by asking them what they need and want to achieve in the different language domain and skill. 2. Introducing the idea of portfolios to the class It is worth directing students` attention at this stage to the main aspect of portfolios, which is their use as an assessment tool. Teachers should ask the students how they feel about the tests, whether they always feel the test truly represent what they know, and can do it with the language, tell them that they are going to be assessed in fairer way, which will show the many different skills, knowledge and ideas they have acquired. 3. Specifying portfolio content Specify what and how much has to be included in the portfolio and how each entry will be assessed. The students should be acquainted with the scoring guides/ rating scales that will be used before performing the task. 4. Give clear and detailed guidelines for portfolio presentation Explain the need for clear and attractive presentation, dated drafts and attached reflections or interest cards. 5. Notify other interested parties 15 Make sure that the school principal aware of the assessment procedures. It is also a good idea to inform parents about the Portfolio assessment and allow them to comment on the work. 6. Preparation period Support and encouragement are required by both teacher and students at this stage. Devote class-time to students-teacher conference, to practicing reflection and self assessment and to portfolio preparation. It is a good idea to set regular dates at which time several portfolio-ready items will be handed in, so that students know whether they are on the right tract. To ensure that the portfolio represent the students` own work. Some items can be done completely in class. 7. Assessing the portfolio and giving feedback Each portfolio entry needs to be assessed with reference to its specific goals. Since the goals and weighting of the various portfolio components have been clearly fixed in advances, assessing portfolio is recommended that the teacher provides feedback on the portfolios that is more than just a grade. 8. Students-teacher conference An important element of the portfolio philosophy of shared and active assessment is the teacher should have short individual meetings with each pupil, in which progress is discussed and goals are set for a future meeting. Students and teacher should document these meetings and keep the goals in mind when closing topics for future meeting. In this way student-teacher conferences play an important role in the formative evaluation of a student`s progress. Notes from these conferences can be concluded in the portfolio as they contain joint decision about the individual`s strengths and weaknesses. 9. Follow up After the portfolios are complete, it is a good idea to have an exhibition of portfolios and/or student led parent-teacher conference, in which students present their portfolios to their parents 16 2. 5 Some Relevant Research Studies Many researchers and also English teachers do some studies dealing with the careful management and development of Portfolio assessment with writing skills. Mustofa(2002) conducted an action research about learning to write using Portfolio assessment at SD Muhammadiyah 12 Palembang. Overall, results showed that their average scores on personal writing significantly increased from 3.8 to 6.5 in the first cycle and 7.3 in the second cycle. On the other hand, their average scores on writing announcements also increased from 3.9 to 6.6 in the first cycle and 7.3 in the second cycle. These indicated that learning to write using Portfolio assessment could improve the students` writing ability. The study above has difference and similarity with the study that writer conducted. The difference is in the dependent variable. The dependent variable of the study above is teaching writing. Meanwhile the dependent variable of the study that conducted by the writer was more specific one. It was about writing narrative text assessment. The similarity of both studies is about the evaluation. Portfolio assessment in evaluation process. On the other hand, Fatimah (2006) found on her research at SMA N 3 Muara Enim that portfolio assessment could improve the students` reading and writing skill if it was designed and used correctly. The proposed instruction for reading and writing skill using portfolio assessment either conceptually or practically is plausible to all subjects as the 2004 Curriculum recommended. All of the activities during the research were adapted from Guidelines of Portfolio assessment in Teaching English. To know whether the application of the assessment could run well as it was designed, the students were evaluated using test: reading comprehension and writing test. Then the results of the test were analyzed using t-test to fulfill objective of the study. The results showed that there was a very significant difference (p<100) in students` reading and writing skill before and after the treatment through portfolio assessment. The similarity of this study and the study that will be conducted by the writer is about the dependent 17 variable, Portfolio assessment. Meanwhile, the difference is in the dependent variable, writing and reading achievement. 2. 6 Hypothesis In relation to the objective of the research, the writer formulates the following hypotheses: H0: There is no significant difference in writing achievement before and after students are assessed by using Portfolio assessment H1: There is significant difference in writing achievement before and after students are assessed by using Portfolio assessment 18 CHAPTER III RESEARCH PROCEDURE This chapter is devoted to the discussion of (1) method of research, (2) technique and procedure of teaching and learning, (3) research variable, (4) operational definition, (5) population and sample, (6) technique for collecting the data, (7) technique for analyzing the data. 3.1 Method of Research This study used pre-experimental design. According to Tuckman (1972), this study differed from the one-shot case study by using pretest, which provided some information about the sample. In this study there was only one group of students who got involved as the sample of the study, because based on the technique for selecting the sample, there was only one group of student who fulfilled the requirement of the sample being studied. This group was given the pretest and was taught the narrative writing, and the writing was assessed by using Portfolio assessment. Then finally it was given the posttest. Each meeting was covered a 45-minute teaching activity. The form of this design was as follows (Tuckman, 1972, p.105): O1 X O2 Where: O1 : Pre-test of experimental group O2 : Post-test of experimental group X : Treatment for experimental group by using Portfolio assessment 3.2 Technique and Procedure of Teaching and Learning This study was conducted in twenty four meetings including pretest-posttest. The students were taught writing activity based on the teaching and learning goal. In the treatment process, the students were asked to do some writing assignments in the material that already given based on the certain topics. The 19 material was confirmed to the English Syllabus for Junior High School in 2006 Curriculum although the resources will be taken from other textbook or resources. In the teaching and learning activity, the writer used both process writing and also progress writing as the Portfolio assessment, and process writing was natural partners as explained in the previous chapter. The students were taught how to create a narrative text beginning from making an outline about one story, expanding ideas based on the generic structure of Narrative Text. The students wrote a narrative text and they collected it from the draft to editing. The teacher gave some comments in every stage that the students did. Students published the last stage of writing in the school magazines or wall magazines. The meetings had held for four days a week from Monday to Saturday. Moreover, the students` reflection activity was held every five meetings by holding students-teacher conference. The writer also had a plan parent-teacher conference by inviting parents or guardians to come and discussed about what their children achieve in the activity as suggested in the Guidelines for Portfolio assessment. Unfortunately it could not be done because the students did not have enough time to gave the space for its conference. The activity in student-teacher conference did in order to know and evaluate how the students participate in selecting their best works, giving judgments of what they have done, giving some feedbacks and following up for their betterment and also giving reflection activity by expressing why the work were valuable for them. It had prepared some specific forms of assessment criteria in reflection activity which not only one student can evaluate his or her own works but also other students (peer) can give comments or inputs to him/ her. This was a valuable activity which enable the teacher and the students to know their progress in the teaching and learning activities. The teaching and learning activities were attached in appendix H. 3. 3 Research Variables There were two kinds of variables in this study, independent variable and dependent variable. Independent variable is the major variable which is to investigate variable which is selected, manipulated, by the researcher (Hatch and 20 Farhady, 1982, p. 15). In this study, the students` narrative writing achievement is the dependent variable in this research while using Portfolio assessment is the independent variable. 3. 4 Operational Definition The title of this research is ―he Use of Portfolio assessment in the Teaching of Narrative Writing to the Ninth Graders of SMP N 2 Indralaya Utara.‖The meaning are specified in three terms; Portfolio assessment, Teaching, Ninth graders, and narrative writing. First, Portfolio is collection of students` work. Portfolio assessment is the media for evaluating the teaching and learning process. There were some steps in applying the portfolio assessment, such as reading, rewriting, student-teacher conference, and publishing the best works. The purpose of having those activities are having ability to write a short story. In other words, portfolio assessment involved the learners in an on going assessment writing process. As part of the teaching and learning activities they can show their ability by do some projects and collect them and also select their own best work. It will help them because it is very simple project and they can improve their ability by doing the evaluation of their projects of narrative writing text. The second one is teaching. Teaching is delivering knowledge to students. Teachers impart knowledge that students know about the knowledge presented by the teacher. Teaching is principle to guide students in learning activities or implies that teaching is an attempt to organize the environment in conjunction with the students and teaching materials which give rise to the learning process. This notion implies that teachers are required to be able to act as organizers of learning activities of students and also should be able to use the environment, both in the classroom and outside the classroom, which support teaching and learning activities. The term Ninth Graders refers to the Ninth graders of SMP N 2 Indralaya Utara that become the sample in this study. 21 The term narrative refers to a spoken or written account of connected events; story. Narrative writing in categorized as fiction, which is based on imaginative events or stories that did not actually happen. So, writing narrative here means writing a composition about an imaginative story that will be done by the students. In conclusion, ―he Use of Portfolio assessment in the Teaching of Narrative Writing to the Ninth Graders of SMP N 2 Indralaya Utara‖means applying the portfolio assessment in the teaching the ninth graders to write narrative text by doing the drafting for every writing text. And then evaluate them by using Portfolio assessment. The way how to evaluating were done by the students and also the teacher in each of student teacher conference. 3. 5 Population and Sample 3. 5. 1 Population According to Fraenkel and Wallen (1991, p. 129), ―he population is the group of the interest of the researcher would like to generalize the result of the study‖. The population in this study was the Ninth graders of SMP N 2 Indralaya Utara in the academic year 2014/2015. There are 3 classes at this school. They are IX 1, IX 2, and IX 3. The total number of the population is 74. TABLE 1 THE POPULATION OF THE STUDY No  Class  Number of Student  1  IX.1  23  2  IX.2  25  3  IX.3  24  Total  72  
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In line with this, Baldwin and Santoli (2004, p. 94) emphasize that it is time to 

change the teachers‘ perceptions, so that teaching and learning activities including 

the assessment system must be students oriented, not teacher centered anymore. 

 However, the instruction and assessment system in English Foreign 

Language classroom especially in Indonesia setting are still problematic. When 

the writer had the teaching practice in the SMP N 2 Indralaya Utara and did the 

survey in the school, the evaluation system still teach by using the methods which 

have been used since many years ago. They still feel comfortable to use traditional 

test especially paper-and-pencil style of test in assessing their students‘ ability 

although the facts show that traditional test tends to give no chance for the 

students to express their ideas, thoughts, and feelings. This statement is also 

strengthened by Baldwin and Santoli (2004, p. 93) who state that most of the 

teachers are still trapped in a traditional way of instructions and assessment 

systems.  

One of the assessments which is really contributed to the teaching process 

is Portfolio assessment. It integrates teaching and assessment in a continuous 

process (Shaaban, 2005, p.39) that makes Portfolio assessment different from any 

other assessment. Paulo and Mayer (1991) as cited in Toperoff and Kemp (1998) 

emphasized that a portfolio offers a way of assessing students learning that is 

different from traditional method. Unlike single test scores and multiple choice 

tests, portfolio provides a multidimensional perspective on students growth over 

time. The use of portfolio encourages the students to reflect on their work, to 

analyze their progress, and to set improvement goal. Additionally, portfolios can 

be tailored not only to individual students, but also portfolio results can be used to 

plan instruction (O‘Malley and Pierce, 1996, p.35). 

Portfolio assessment helps both teachers and students to be more creative 

during the teaching and learning process in English Second Language classroom. 

Paulson, Pearl. and Meyer (2003, p. 61) state that Portfolios have the potential to 

reveal a lot about their creators. They can become a window into the students‘ 

heads, a means for both staff and students to understand the educational process at  
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the level of the individual learner. They can be powerful education tools for their 

own learning. Furthermore, they argue that Portfolio allows students to assume 

ownership in ways that few other instructional approaches allow. Portfolio 

assessment requires students to collect and reflect on examples of their work, 

providing both an instructional component to the curriculum and offering the 

opportunity for authentic assessments. 

Nezakatgoo (2010) did a research about using Portfolio assessment in EFL 

students. The primary focus of his study was to determine the effect of portfolio 

assessment on final examination scores of EFL students‘ writing skill. To 

determine the impact of portfolio-based writing assessment, 40 university students 

who enrolled in composition course were initially selected and divided randomly 

into two experimental and control groups. The results of the study revealed that 

that students whose writing were evaluated by a portfolio system (portfolio-based 

assessment) had improved and gained higher scores in final examination when 

compared to those students whose works were evaluated by the more traditional 

evaluation system (non-portfolio-based assessment).These findings highlighted 

the fact that portfolio assessment could be used as a complementary alternative 

along with traditional assessment to shed new light on the process of writing. 

In addition, a study of writing portfolio was conducted by LeMahieu, 

Eresh and Wallace (2000, p. 919) in Pittsburg Public School. The writing 

portfolios were compiled by students in Grade 6-12 from a folder of their writing. 

Using a set of guidelines, students selected four pieces (including drafts as well as 

final copies) and provided several written reflections on their writing processes, 

rationale for their selections, and the criteria they used for judging their work. 

Portfolios were scored by a small group of highly trained district teachers and 

administrators using a rubric that reflected a decade-long district-wide history of 

professional development in writing. Through the study, it was found that 

portfolio scores were highly related to the classroom opportunities students had in 

writing.  
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As a final point, Park (2014, p. 2) states that another often cited benefit of 

portfolios is that portfolios can be used to encourage students to reflect on the 

pieces they write and on the processes they use to write them. Students‘ reflection 

on their writing in preparation of a portfolio is a key concept in portfolio 

pedagogy and an essential aspect of learner-directed assessment. 

 Since Portfolio assessment is often to do with writing skill, this study will 

also use writing as the focus of investigation. According to Khoii (2011, p. 493), 

―Writing is the most difficult skill of language learners.‖ Because of this writing is 

one of the problems that are faced by Indonesian Students in learning English. 

Idrus (2011, p.1) also states that writing is the most difficult skill to acquire 

among other skills. Meanwhile, in many academic contexts, writing is essential 

for the display of student‘s knowledge (Brown, 2007, p. 396). In line with this, 

Al-Fadda (2012, p. 123) claims that students of English as Second Language 

(ESL) face many difficulties and stresses in their academic writing, such as 

difficulty in distinguishing between spoken and written English, making an 

outline before writing a draft, identifying the skills needed for successful writing, 

and avoiding plague words and phrases.  

O‘Malley and Pierce (1996, p. 127) clarify that portfolios have most 

typically been used in English language arts classrooms to monitor the 

development of writing. Moreover, writing test has been applied in recent years as 

supplementary test for Junior and Senior High School students. Although the test 

is not included in the final examination, it is considered as one of the requirements 

to finish their study at those levels. As the result, many students got difficulties in 

writing English well as they were not accustomed to writing English in their 

school hours so that their scores were not satisfactory (Fatimah, 2006, p.3). It can 

be assumed that this condition might be caused by the teacher‘s ignorance of 

teaching and asking them to write in English. 

 Based on the description above, the writer tried to prove the effectiveness 

of portfolio assessment in the teaching narrative writing in the English classroom. 

This research was conducted to the ninth graders of SMP N 2 Indralaya Utara, 
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because in the English learning process the teachers of this school have not 

applied yet Portfolio assessment. The way to evaluate students‘ achievement still 

used the conventional test in which the result of mid term test or final test became 

the basis of evaluation, whereas Portfolio assessment provided the evaluation of 

students achievement by documenting student's language development.  

  

1.2 Problem of Study 

 

With regard to the explanation above, there is one essential problem in the 

study. Is there any significant difference in writing achievement before and after 

students are assessed by using Portfolio assessment? 

 

I.3 Objective of the Study 

  

Due to the problem above, the objective of the study is to find out whether 

or not there is a significant difference in writing achievement before and after 

students are assessed by using Portfolio assessment 

 

I.4 Significant of the Study 

 

 It is expected that the study can not only bear some advantages in teaching 

and learning writing skill through the process of Portfolio assessment in the Ninth 

graders of SMP N 2 Inderalaya Utara but also other junior high schools. The 

English teachers will have a better alternative assessment in their own classrooms. 

It is also expected that it will be able to increase the students‘ achievement in 

writing. Besides, the students will be more encouraged to write English better, 

understand how to evaluate their own others‘ works, and ultimately they can be 

involved in making judgment of the scoring system for their own projects. 
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