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CHAPTER I  

INTRODUCTION 
 

This chapter discusses four topics: (1) the study's background, (2) the research 

questions, (3) the research's objectives, and (4) the significance of the research. 

 

1.1 Background 

Mental health has received a great deal of attention in recent years. Among the numerous 

populations affected, college students have emerged as the main concern. According to Lipson 

et al. (2022), mental health issues have increased significantly among college students of all 

races and ethnicities in recent years, specifically from 2021 to 2013. The transition from high 

school to college results in significant changes in college students’ lives. During this period, 

students face a variety of potentially stressful situations every day, which can have a negative 

impact on their academic performance and overall well-being (Freire et al., 2020). Stress has 

become a crucial part of students' academic lives. According to Samaha & Hawi (2016), 

Students frequently face high levels of academic stress due to increased workloads, which often 

occur alongside adaptations to new peers and lecturers, learning new material, entering the job 

market, distancing from family, reorganizing their curricula, and dealing with selective and 

demanding assessments  

Academic stress is one of the most common types of stress that students experience. It is 

defined as a “psychological state of the individual generated by continuous social and personal 

pressure that produces a depletion of the individual’s reserves” (Khorasani et al., 2023). This 

type of stress is frequently cited as a major source of stress for adolescents, as they spend a 

significant portion of their time in school settings (Rukavina & Nikčević-Milković, 2017; Park 

et al., 2018; Hosseinkhani et al., 2019). Moreover, excessive or chronic stress decreases 

cognitive functioning, reduces attention and concentration, and disrupts memory processes 

(Girotti et al., 2017), all of which are essential for EFL learning (Taheri et al., 2019). In addition, 

according to Reddy et al. (2018), the only task that students are expected to complete is 

studying, which is never considered a burden. What proves stressful are parents' expectations 

of their children, which develop into a burden of responsibility greater than the students can 

handle. 

One form of academic stress that students frequently encounter is academic expectation 

stress. This type of stress arises when students feel pressure to meet the high academic 

standards set by themselves, their parents, or their educational environment (Ilyosovna, 2020). 
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In addition to adjusting to unfamiliar university environments, many students experience self-

doubt about whether they can meet the expectations of parents, friends, and themselves in terms 

of their education (Blimling & Miltenberger, 1981; Rogers et al., 2018). This is particularly 

evident in Asian countries where the values of hard work and devotion instilled by the 

Confucian Heritage Culture (CHC) tradition which fostering the importance of education and 

academic achievement (Ho, 2020) and the high expectations of parents, teachers and students 

themselves often place enormous pressure on students (Tan & Yates, 2010; Xu et al., 2024). 

Furthermore, these expectations can lead to anxiety, self-doubt, and a diminished sense of well-

being (Poots & Cassidy, 2020). In terms of language learning, the negative effects on academic 

success may create a vicious cycle, making it even harder for EFL learners to overcome 

challenges in learning English (Kao, 2024).  

Although academic expectation stress is common among college students, it cannot be 

taken for granted. Students need to take actions that can reduce psychological stress and 

improve students' mental health (Hasanah et al., 2022). Coping strategies are essential as they 

help individuals mitigate the adverse effects of stressful situations by adjusting their thoughts, 

behaviors, or emotional responses (Jahara et al., 2022). Furthermore, coping has been shown 

to have an effect to reduce academic stress (Jahara et al., 2022). According to Lazarus and 

Folkman (1984), coping involves managing external demands or challenges that are perceived 

as exceeding a person’s resources, aiming to reduce psychological distress. In academic 

settings, students often adopt adaptive coping mechanisms to effectively manage the stress and 

challenges associated with their studies.  

Students who employ adaptive coping strategies consciously challenge and reframe 

negative thoughts related to academic pressures. Instead of dwelling on self-defeating ideas, 

they replace them with more positive and constructive ones (Kao, 2024). By actively reshaping 

their thinking patterns, students can better manage their emotional reactions to academic stress, 

thus reducing anxiety and enhancing their resilience in the face of academic challenges. This 

mental shift enables them to approach academic demands with a more balanced and 

empowered mindset (Kao, 2024).  By coping well with stress, students can maintain a clearer 

focus on their studies. In the context of English education students often encounter stress as 

they are required to achieve a high level of English proficiency. Moreover, Devi (2023), argues 

that college students, particularly those majoring in English or English Education, need a high 

level of English proficiency to understand subjects that are mostly offered in English. This 

emphasizes the relevance of adaptive coping methods in effectively managing academic stress 
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and improving English proficiency among undergraduate students enrolled in Sriwijaya 

University's English Education Study Program.  

There have been previous similar studies investigating academic stress, coping 

mechanism and English proficiency. A study conducted by Kao (2024) found that academic 

stress had a significant negative impact on EFL students perceived English language abilities. 

In contrast, another study from Yogyakarta State University showed that while there was a 

relationship between some indicators of academic stress and coping strategies, there was no 

significant relationship with overall academic achievement (Basith et al., 2021). Moreover, the 

study conducted by Kao (2024) relied on self-report measures to assess the four variables 

(academic expectation stress, adaptive coping, and academic resilience on perceived English 

proficiency), giving the possibility of response bias. Additionally, previous research conducted 

by Kao (2024) in the Taiwanese tertiary educational context may limit the generalizability of 

the findings. Similarly, a study conducted by Basith et al. (2021) in Yogyakarta offers insights 

that may not be fully applicable to other regions. In short, exploring these connections in 

different educational settings across diverse learner groups will provide a clearer understanding 

of the factors contributing to academic stress, adaptive coping strategy, and its impacts to 

students’ English proficiency (Kao, 2024; Haidar and Lestari, 2024; Hasanah et al., 2022).  

The contradictory findings from Kao (2024) and Basith et al. (2021) highlight the 

importance of understanding how academic stress impacts various areas of academic 

performance, including English proficiency, which is an essential aspect of academic 

achievement. In addition, English proficiency was tested objectively, namely using the 

Universitas Sriwijaya English Proficiency Test (USEPT), rather than self-reporting, which will 

reduce bias in terms of English proficiency.  Furthermore, this study seeks to investigate the 

broader connections among academic stress, adaptive coping strategies, and English 

proficiency across college students, particularly in the Palembang context. This study, “The 

Influence of Academic Expectation Stress and Adaptive Coping Strategy on English 

Proficiency of Undergraduate Students of English Education Study Program at Sriwijaya 

University”, attempts to fill this gap. Lastly, this study attempts to provide deeper insights into 

how Academic Expectation Stress and Adaptive Coping Strategy affect English Proficiency. 
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1.2 The Problems of the Study 

Three research questions emerge, aiming to explore further into the relationship between 

academic stress, adaptive coping strategies, and English proficiency on Students' English 

Proficiency. 

1. Is there a significant correlation between academic expectation stress and students' 

English proficiency? 

2. Is there a significant correlation between adaptive coping strategies and students' 

English proficiency? 

3. Is there a significant correlation among academic expectation stress, adaptive coping 

strategies, and English proficiency? 

 

1.3 The Objective of the Study 

Building on the research questions, the objectives of this study are to: 

1. To investigate the correlation between academic expectation stress and students’ 

English proficiency. 

2. To investigate the correlation between adaptive coping strategies and students' English 

proficiency. 

3. To investigate the correlation among academic expectation stress, adaptive coping 

strategies, and English proficiency 

 

1.4 Significance 

The significance for students, lecturers, and future researchers includes the following: 

For students, understanding the correlation between academic expectation stress and 

adaptive coping strategies on students’ English proficiency is essential for enhancing students' 

ability to manage stress effectively. This can lead to better stress management and improved 

academic performance. Specifically, in the context of English proficiency, students who 

manage stress well are likely to perform better in language learning. Effective stress 

management not only benefits academic performance but also contributes to overall well-being, 

creating a more balanced university experience.  

For lecturers, insights from this research can provide valuable information to lecturers 

about the academic stressors their students encounter and the critical role of fostering adaptive 

coping strategies. By understanding these stressors and supporting effective coping 

mechanisms, lecturers can create a more supportive learning environment that enhances 
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students' overall learning experiences and academic outcomes. Implementing strategies to help 

students manage stress effectively can lead to improved performance, particularly in 

challenging subjects like English, and contribute to students' well-being and academic success. 

For Future Researchers, this study enriches the understanding of how academic 

expectation stress and adaptive coping strategies interact to influence English proficiency 

among undergraduate students. The findings can serve as a foundation for future researchers 

to explore these variables in different contexts, such as across various disciplines, cultural 

backgrounds, or educational levels. Moreover, the study's outcomes could inform future 

research on institutional policies and curricular designs that support students in managing 

academic expectations while fostering their academic and personal growth. 
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