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CHAPTER I 

INTRODUCTION 

 

     This chapter covers key aspects related to the research topic, including the background, 

research questions, objectives, and significance of the study. Each of these points is 

discussed in detail within the respective sections. 

1.1 Background of the study 

  The Merdeka Belajar Curriculum, being implemented in Indonesian schools, aims to 

enhance the quality of education by enhancing teaching and learning methodologies. The 

Merdeka Belajar Curriculum is one of the government's programs aimed at enhancing education 

in Indonesia. Indonesian schools have incorporated and implemented the curriculum. Instructions 

for implementing the curriculum within the framework of learning recovery are laid out in 

regulation No. 56/M/2022 by the Ministry of Education and Culture, and the Merdeka Belajar 

Curriculum is utilized for this purpose. According to Indonesia's Minister of Education Nadiem 

Makari. the new strategy aims to stress the enjoyment of studying rather than placing the 

responsibility on students to achieve a specific score. Moreover, He stated that Merdeka Belajar 

Curriculum is expected to enhance the quality of Indonesian human capital. As per the Law on 

the National Education System of 2003 and Article 31 Section 3, the functioning of the national 

education system should aim to enhance the quality of human capital.  

     In order to effectively handle the requirements of the current curriculum, instructors must 

possess a comprehensive understanding of the goals, resources, instructional techniques, 

strategies, and assessment methodologies, and effectively implement them in the teaching and 

learning procedures. Successful implementation of the Merdeka Belajar Curriculum is essential 
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for adequately preparing teachers. The preparation of instructors has a direct influence on 

students' ability to engage in activities that enhance their skills in observing, inquiring, thinking, 

and communicating, as determined by the learning materials provided to them (Nurzen, 2022). 

Furthermore, the role of teaching as a catalyst for autonomous learning necessitates that 

educators exhibit the capacity to actively, fervently, imaginatively, innovatively, and proficiently 

facilitate transformative experiences in the classroom. To effectively promote autonomous 

learning, educators must possess not just classroom proficiency but also the ability to cultivate 

favorable connections with their students. 

     The next step is for educators to have the necessary skills to make effective use of the many 

technologies that are now in use in the classroom. Therefore, teachers need to take advantage of 

professional development opportunities often if they want to be abreast of the latest innovations 

in educational technology. In order to enhance their ability to integrate technology into their 

courses and provide their students with engaging learning possibilities, they must practice 

making changes during educational activities. Therefore, the process of understanding data 

gathered from the human senses is known as perception. Based on their experiences, the study 

examines how teachers' opinions on the Merdeka Belajar Curriculum's implementation have 

evolved over time. Teachers, students, and parents respond in different ways to the Merdeka 

Belajar Curriculum, which is an upgrade over the 2013 Curriculum. Each individual possesses 

assistance. Many individuals expressed dissatisfaction with the rapid pace of curricular 

modifications. (Saputra & Hadi, 2022). Nevertheless, several educators have enthusiastically 

accepted the modifications and are adjusting their instructional approaches accordingly. In order 

to effectively adopt new curriculum ideas, educators must prioritize maintaining an open-minded 

and flexible approach. 
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The implementation of curriculum changes can have both positive and negative effects on the 

quality of education. However, when implemented successfully, principals, teachers, staff, 

students, and even the institution itself support students in following the advancements of a more 

advanced era (Hidayah et al., 2022; Johnston & Glancey, 2022; Kılıç & Saygılı, 2022). The use 

of this cooperative method might result in a more unified and efficient educational setting for all 

parties concerned, guaranteeing the successful execution and favorable results. Schools can 

successfully manage curricular changes and promote the growth and development of teachers 

and students by promoting a culture of continual learning and cooperation. This strategy 

additionally facilitates the establishment of a feeling of community within the school, promoting 

a supportive and inclusive atmosphere for all individuals. Additionally, it allows for more 

personalized and tailored educational experiences for students, ultimately leading to better 

academic outcomes. Furthermore, this collaborative approach encourages innovation and 

creativity among educators, leading to more engaging and effective teaching practices. 

Ultimately, this results in a more dynamic and enriching educational experience for all involved. 

Teachers must be competent, which means they must impart knowledge that students can 

understand, just as principals must cultivate positive relationships with their superiors and 

subordinates. Additionally, students need to be of the highest caliber, which entails having the 

ability to learn effectively, work hard in the classroom, and develop critical thinking skills in 

every subject.  

     According to Srakang (2013) "an idea, belief, or teacher's belief" is what is meant by 

perception. Teachers must be conscious of their own beliefs regarding the process of teaching 

and learning. It implies that when teachers make decisions, their perspectives serve as their 

fundamental presumptions.  In addition, by being aware of their own perceptions, teachers can 
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better understand how they approach new curriculum initiatives and make adjustments as 

needed. This self-awareness can lead to more effective teaching practices and improved student 

outcomes. 

     Pertiwi and Pusparani (2021) looked at the concepts and lesson plans of Merdeka Belajar 

Curriculum from the teacher's point of view. According to the survey, there is still a lack of 

awareness among teachers regarding the Freedom of Learning program, and the process of 

creating lesson plans still deviates from the curriculum. In spite of this, the teachers fully support 

Indonesia's autonomous curriculum implementation. They recognize the importance of adapting 

their teaching methods to align with new initiatives and are willing to make the necessary 

changes to enhance student learning. By actively engaging with the Merdeka Belajar curriculum, 

teachers can ultimately contribute to the success of the Freedom of Learning program in 

Indonesia. According to Patriantini et al. (2022) The Merdeka Belajar Curriculum has numerous 

benefits. The first is straight forward and gives depth priority. This curriculum's teaching and 

learning methodology places a strong emphasis on helping pupils advance to the next level. 

Furthermore, putting depth first meant that time was not a constraint and that learning took place 

in a laid-back, joyful fashion. Secondly, there is greater interaction in this program. That is, in 

addition to learning and working on projects, students are given the chance to actively explore 

and discuss issues that are genuinely occurring in the environment. After that, the Merdeka 

Belajar Curriculum develops into a separate entity. Unlike the curriculum from 2013, this one 

does not include a specialty program. Students are allowed to select courses based on their areas 

of interest. Teachers are also allowed to select and create materials or media that enhance the 

learning process. Overall, the Merdeka Belajar Curriculum aims to foster a more dynamic and 

engaging learning experience for students. By providing flexibility in course selection and 
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encouraging interactive discussions, students are able to delve deeper into topics that interest 

them and develop critical thinking skills. Additionally, the emphasis on teacher autonomy allows 

for a more personalized approach to education, catering to the diverse needs and learning styles 

of students.  

 

1.2 Research Questions 

  Based on the background of the study above, the researcher focuses her study on teaching 

perceptions by Teachers towards the Merdeka Belajar Curriculum at SMPN2 Palembang. The 

research questions are as follows : 

1. What are the teachers' perceptions of the Merdeka Belajar Curriculum at SMPN 2 Palembang? 

2. How do teachers perceive the implementation of the learning process under the Merdeka 

Belajar Curriculum? 

 

1.3 Research Objectives 

                                            Referring to the research questions above, the objectives of this study are : 

1. To describe teachers' perceptions of the Merdeka Belajar Curriculum at SMPN 2 Palembang. 

2. To examine teachers' perceptions of the implementation of the learning process under the 

Merdeka Belajar Curriculum. 

 

1.4 Significances of the study 

  This study is expected to benefit English teachers and future researchers. The following 

are the significant contributions of the study. Theoretically, the results of this study can be a 

scientific contribution to English education research. This research can also be a reference for 

researchers examining Teachers' perceptions towards the Merdeka Belajar Curriculum in 

SMPN2 Palembang. This research can be a reference for teachers to find out what and how the 
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perceptions teachers need towards the Merdeka Belajar Curriculum, can help to improve the 

effectiveness and efficiency of English learning in the classroom specifically in Merdeka Belajar 

Curriculum. This research can be additional knowledge regarding research on Teachers' 

perceptions towards the Merdeka Belajar Curriculum. This research can also be a reference for 

similar research. This research is useful for the government to obtain information regarding the 

implementation of the Merdeka Belajar Curriculum at SMPN2 Palembang. The government can 

also know teachers' difficulties and needs in implementing the Merdeka Belajar Curriculum, 

especially in English lessons so that the government can improve them.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



16 
 

REFFERENCES  

Akrimah, Nur, Hulu. (2024). Students’ Perception on the Application of Merdeka Curriculum. 

Jurnal Yudistira, 2(4):251-267. doi: 10.61132/yudistira.v2i4.1173 

Anggia, Puteri., Afaurina, Indriana, Safitri., Yeni, Sherliyanti., Innita, Fashihatul, Qiro’ah., 

Vinka, Amalia, Mustafaroh., Setyo, Admoko., Suliyanah, Suliyanah., Imam, Sucahyo. 

(2024). Innovative approach: Teachers’ perceptions of implementation Merdeka Belajar 

Curriculum in physics education. Momentum: physics education journal, 8(2) doi: 

10.21067/mpej.v8i2.9544 

Creswell, J. W. (2015). Educational research: Planning, conducting, and evaluating quantitative 

and qualitative research. pearson. 

Enyimba, M. (2019). Sustainable-inclusive development through conversational thinking: the 

case for Africa--China relations. Filosofia Theoretica: Journal of African Philosophy, 

Culture and Religions, 8(1), 1–20. 

Fitri, A. (2019). Faktor-Faktor Yang Mempengaruhi Mental Emosional Remaja Di Sekolah 

Menengah Kejuruan (Smk) Swasta Se Kota Padang Panjang Tahun 2018. Jurnal 

Keperawatan Abdurrab, 2(2), 68–72. 

Fujiawati, F. S. (2016). Pemahaman konsep kurikulum dan pembelajaran dengan peta konsep 

bagi mahasiswa pendidikan seni. JPKS (Jurnal Pendidikan Dan Kajian Seni), 1(1). 

Hartini, Y. S., Lefanska, A. B. P., Ursia, A. A., Prasetyo, D. A. B., & Sugiharto, B. (2022). 

Prosiding Seminar Nasional Sanata Dharma Berbagi" Pengembangan, Penerapan Dan 



17 
 

Pendidikan’Sains Dan Teknologi’Pasca Pandemi". Sanata Dharma University Press. 

Hazmi, N. (2019). Tugas Guru dalam Proses Pembelajaran. Journal of Education and 

Instruction, 2(1), 56–65. 

Hidayah, R., Wangid, M. N., & Wuryandani, W. (2022). Elementary School Teacher Perception 

of Curriculum Changes in Indonesia. Pegem Journal of Education and Instruction, 12(2), 

77–88. 

Johnston, S. L., & Glancey, M. (2022). Integrating Mentorship in a Workplace-Integrated 

Learning Curriculum. Papers on Postsecondary Learning and Teaching, 5, 34–41. 

Karina, Nurohmah., Lucky, Rahayu, Nurjamin., Amir, Hamzah. (2024). Navigating the merdeka 

curriculum: english transformational teachers' challenges with project-based learning. 

English Education and Applied Linguistics Journal, 7(2):68-78. doi: 

10.31980/eeal.v7i2.1761 

Kasman, K., & Lubis, S. K. (2022). Teachers performance evaluation instrument designs in the 

implementation of the new learning paradigm of the merdeka curriculum. Jurnal 

Kependidikan: Jurnal Hasil Penelitian Dan Kajian Kepustakaan Di Bidang Pendidikan, 

Pengajaran Dan Pembelajaran, 8(3), 760–775. 

Kiliç, F., & Saygili, S. (2022). New Normal: The Future Curriculum Development in Education. 

Education Quarterly Reviews, 5(2). 

Kolovou, D., Naumann, A., Hochweber, J., & Praetorius, A.-K. (2021). Content-specificity of 

teachers judgment accuracy regarding students academic achievement. Teaching and 



18 
 

Teacher Education, 100, 103298. 

Lisdawati, Lisdawati., Happy, Fitria., Heri, Setiyo. (2024). Analysis of Teacher’s 

Professionalism in Implementing the Merdeka Curriculum Program at SD Negeri 3 

Lembak. JMKSP (Jurnal Manajemen, Kepemimpinan, dan Supervisi Pendidikan), 

9(2):1100-1113. doi: 10.31851/jmksp.v9i2.15752 

Mahajan, M., & Singh, M. K. S. (2017). Importance and benefits of learning outcomes. IOSR 

Journal of Humanities and Social Science, 22(03), 65–67. 

Maria, Yosephin, Widarti, Lestari., Dahrul, Ahmad, Ahyarudin., Risa, Feriyanti., Pahlan, 

Tanjung., Lela, Awaliyah., Rihatmi, Rihatmi., Margana, Margana. (2024). Communicative 

Practices and Cultural Challenges in Kurikulum Merdeka: The District Teachers’ Voice. 

Evolutionary studies in imaginative culture, 138-150. doi: 10.70082/esiculture.vi.1849 

Moleong, L. J. (2006). Metode Penelitian Kualitatif Edisi Revisi. Remaja Rosdakarya. 

Natalia, Gonsalves, Nunes., Laurens, Kaluge., Dwi, Fauzia, Putra. (2024). Persepsi guru bidang 

studi ips dalam pelaksanaan kurikulum merdeka belajar. Dinamika Sosial Jurnal Pendidikan 

Ilmu Pengetahuan Sosial, 3(1):50-56. doi: 10.18860/dsjpips.v3i1.7051 

Nurzen, M. (2022). Teacher readiness in implementing the merdeka curriculum in Kerinci 

Regency. Edunesia: Jurnal Ilmiah Pendidikan, 3(3), 313-325. 

Patriantini, D. A. M. M. O., Suarni, N. K., & Adnyana, I. K. S. (2022). Analisis kurikulum 

merdeka dan platform merdeka belajar untuk mewujudkan pendidikan yang berkualitas. 

Jurnal Penjaminan Mutu, 8(02), 238–244. 



19 
 

Pertiwi, A. K., & Pusparini, R. (2021). Vocational high school english teachers perspectives on 

merdeka belajar curriculum. Edukatif: Jurnal Ilmu Pendidikan, 3(5), 1982–1992. 

Rahayu, R., Rosita, R., Rahayuningsih, Yayu Sri Hernawan, A. H., & Prihantini, P. (2022). 

Implementasi Kurikulum Merdeka Belajar di Sekolah Penggerak. Jurnal Basicedu, 6(4), 

6312–6319. https://doi.org/10.31004/basicedu.v6i4.3237 

Retnaningrum, D. E. (2023). Memprediksi burnout dan work engagement guru dengan moderasi 

perbedaan usia. Inovasi Baru Dalam Penelitian Sains, Teknologi Dan Humaniora, 866–872. 

Saputra, R. H. (2022). TA: Monitoring Saturasi Oksigen dalam darah pada penyintas Isoman 

COVID-19 menggunakan MAX30102 secara jarak jauh. Universitas Dinamika. 

Salwa, Nazira, Maulida., Nurmayani., Wildansyah, Lubis., Waliyul, Maulana, Siregar., Yusra, 

Nasution., Histori, Artikel. (2024). Teachers' Perception of the Implementation of the 

Independent Curriculum in Elementary Schools.   doi: 10.58432/mahir.v3i2.1114 

Sovya, Nisdawati, Aisyah., Yeva, Kurniawati. (2024). Persepsi Siswa Terhadap Modul Ajar 

Matematika Pada Kurikulum Merdeka. Deleted Journal, 7(1):42-48. doi: 

10.47662/farabi.v7i1.719 

Sibagariang, D., Sihotang, H., & Murniarti, E. (2021). Peran guru penggerak dalam pendidikan 

merdeka belajar di indonesia. Jurnal Dinamika Pendidikan, 14(2), 88–99. 

Sudarmiani, Malawi, I., Kertih, I., & Sarwono. (2022). Panopticon and Dramaturgy Concepts in 

the Implementation of Offline Learning Trials during the Covid-19 Period. Jurnal 

Pendidikan Dan Pengajaran, 55, 628–639. https://doi.org/10.23887/jpp.v55i3.48321 



20 
 

Sugiyono. (2016). Metode Penelitian Kuantitatif, Kualitatif, dan R&D. Alfabeta. 

Sularmi, S., Utomo, D. H., & Ruja, I. N. (2021). Pengaruh project-based learning terhadap 

kemampuan berpikir kritis. State University of Malang. 

Susanto, A. (2021). Konsep, strategi dan implementasi manajemen peningkatan kinerja guru. 

Susilawati, E., Agustinasari, A., Samsudin, A., & Siahaan, P. (2020). Analisis tingkat 

keterampilan berpikir kritis siswa SMA. Jurnal Pendidikan Fisika Dan Teknologi, 6(1), 11–

16. 

Wijaya, A., Mustofa, M. S., Husain, F., Ramadhani, S., & Khomsa, F. N. (2020). Sosialisasi 

Program Merdeka Belajar dan Guru Penggerak Bagi Guru SMPN 2 Kabupaten Maros. 

Jurnal Puruhita, 2(1), 46–50. 

Yuhastina, Y., Parahita, B. N., Astutik, D., Ghufronudin, G., & Purwanto, D. (2020). Sociology 

Teachers’ Opportunities and Challenges in Facing “Merdeka Belajar” Curriculum in the 

Fourth Industrial Revolution (Industry 4.0). Society, 8(2) 

 

 

 

 

 

 

 


