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THE CORRELATION BETWEEN STRESS LEVEL PERCEIVED BY THE
SIXTH SEMESTER STUDENTS OF ENGLISH EDUCATION STUDY
PROGRAM OF SRIWIJAYA UNIVERSITY AND THEIR SPEAKING MASTERY

ABSTRACT

The objectives of the study were : (1) to find out the stress level perceived by the sixth
semester students, (2) to find out the speaking mastery by the sixth semester students, (3)
to find out whether or not there was a significant correlation between stress level
perceived by the sixth semester students of English Education Study Program of
Sriwijaya University and their speaking mastery. The population and the sample of the
study were 83 students in the sixth semester of English Education Study Program Faculty
of Teacher Training and Education of Sriwijaya University. The data were collected by
giving the speaking test and Perceived Stress Scale questionnaire. This study used
Pearson Product Moment Correlation Coefficient to find out whether or not there was a
correlation between two variables. The result showed that: (1) the stress level perceived
by the sixth semester students was in moderate level category which was 75,90%, (2) the
speaking mastery by the sixth semester students was in good level which had means
74,80, (3) the result of pearson product moment correlation showed that there was a
strong negative correlation between students’ stress level and their speaking mastery (r-
obtained -0,682 and p-value 0,000), therefore the contribution of stress level on students’

speaking mastery was 45.9%.
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CHAPTER 1

INTRODUCTION

This chapter presents: (1) the background, (2) problems, (3) objectives, and (4)
significance of the study.
1.1  Background

English is well-known as a global language nowadays. Although English
Is not the language with the largest number of native or first language speakers,
but English has become a lingua franca. Harmer (2003) defines lingua franca as a
language widely adopted for communication between two speakers whose native
language are different from each other and where one or both speakers are using
English as a second language. English has a big impact to the social life because
English is a bridge of communication in the world. Common globalism
nowadays makes someone difficult to step forward without acquiring English in
order to look for another chance to have a good life.

Moreover, English has become the most important thing to get into a
higher social status especially for career development. It can be concluded that
learning English is the one which cannot be denied. English has been taught as an
EFL (English as Foreign Language) and ESL (English as Second Language) in
many countries in the world whereas English is taught as a foreign language in
Indonesia. Furthermore, the government also acknowledges English as a
compulsory subject in daily life of education for the students of many levels.
Based on Indonesian Government Regulation, No. 28, 1990, English is one of the
compulsory subjects which are taught from the first year of the junior high school
to the University level (Depdiknas, 1990).

In learning English, learners must master all the four language skills,
listening, speaking, reading and writing. Speaking is a productive skill in the
sense that a speaker produces sounds of the language. Basically, speaking is
intended for two-way communication involving the speaker and listener who
exchange information activity. Harmer (2003) states communication occurs

because there is a communicative purpose between speaker and listener. It shows



the communication will be occurred if there are two people or more and there is a
purpose between them.

Yule and Brown (1983) state that spoken language production is often
considered as one of the most difficult aspects of language learning. Regarding
English as a foreign language in Indonesia, Indonesian people mostly face the
same problem. Many Indonesian language learners find difficulties to express
themselves in spoken language in the English as target language. For example,
students will be afraid of speaking or even just sharing their ideas. This of course
will become a problem in teaching and learning process. It seems like a little
problem but, actually it could inhibit the learning process. Davies and Pearse
(2000) state, that the aim of all English language teaching should give learners
the ability how to use English effectively and accurately in communication. So,
the final product of learning a language is an ability to speak the target language
well. However, not all language learners after many years studying English can
communicate fluently and accurately because they lack of necessary knowledge.

When students try to say things in a foreign language, they are often
inhibited. They are worried about making mistakes, fearful of criticism or losing
face. Ur (1996) highlights some speaking problems that teachers can come across
in getting students to talk in the classroom such as inhibition, lack of topical
knowledge, low or uneven participation and mother-tongue use. Littlewood
(2007) asserts that a foreign language classroom can create inhibitions and
anxiety. Baker and Westrup (2003) state that, it is difficult for many students to
respond when the teachers ask them to say something in a foreign language
because; they might have little ideas about what to say, which vocabulary to use,
or how to use the grammar correctly.

Another problem in speaking class is low or uneven participation (Ur,
1996). In a large group for example, each student will have little time to talk
because only some participants can talk at a time so the rest can hear them. There
is a tendency of some learners to dominate while others speak a very little or not

at all. Toth (2008) found that communication apprehension, fear of negative

evaluation, and test anxiety are all important elements which constitute the



construct of foreign language anxiety. As Radhia (2016) wrote in her thesis that
learning anxiety may occur in the main skills of the foreign language learning and
anxiety is more related to the speaking skill.

The problems mentioned above indicate, there are many problems for the
students in Indonesia. Vincent (2001) as cited in Adawiyah, Darmawati, and
Istiqgomah (2007) stated that there is an interesting phenomenon at the tertiary
level in Indonesia is the inability of Indonesian graduated to adjust to the
workplace as one of the problems faced by Indonesian graduates to evolve in the
workplace is the weakness in English language skills. It means that Indonesian
college students need more attention due to proficiency in English skills.

Crystal, Chen, Fuligni, Stevenson, Hsu, Ko and Kimura (1994) state that
performance in academic life demands all aspects of well-being, those that include
physical, social, emotional, spiritual, and psychological well-being. Students who
are physically and psychologically stable are expected to perform better compared
to those who are not physically, mentally and psychologically fit. In other words,
those who are experiencing psychological problems such as stress and depression
may face problems in managing their academic performance. For example, it has
been found that students’ performance in school, college, and university is
influenced by the symptoms of stress which could lead to difficulties in
concentration, lack of motivation and interest, poor attendance, and physical
health such as headache and fatigability (Dusselier, Dunn, Wang, Shelley, &
Whallen, 2005). According to Porter (1990) up to 60% university students left
university without finishing their degrees; the majority of these students leave
within the first two years due to inability to manage the psychological conditions
especially to cope with stress.

Stress can occur in different ways as an individual’s daily life. According
to Franken (1994), stress is also viewed as the body’s reaction, both
neurologically and psychologically to adapt to a new condition. When there is a
change in life, we should adjust ourselves to fit in the new condition. For a
student, stress may be caused by failure in academic or sports, financial problems,

health problems or loss a family member or close friends. The impact of a stressor



leaves on a person depending how the person takes the tension. If someone takes
the event positively by accepting it as a part of challenge in life and find ways to
deal with it, the stress will fade away and be gone when a person gets over it. In
opposite, the consequence may leave the person prolonged emotional disturbance.

Stress level term is a term to categorize of someone’s level of stress
(Cohen, Kamarck, & Mermelstein, 1983). Perceived Stress Scale is a common
instrument to measure someone’s stress level. Perceived Stress Scale was
designed to measure the degree to which situations in one’s life are appraised as
stressful. Perceived Stress Scale is suggested for examining the role of nonspesific
appraised stress in the etiology of disease and behavioral and disorders and as
outcome measure of experienced level of stress (Cohen, Kamarck, &
Mermelstein, 1983). Stress level in Perceived Stress Scale is divided into three
categories, low stress, moderate stress and high perceived stress. The higher the
score, the higher someone felt stress (Cohen, Kamarck, & Mermelstein, 1983)

Hashemi's (2011) research in 2011 revealed that the more friendly and
informal the language classroom environment, the less it is to be anxiety
provoking among 300 students of English students of Islamic Azad University
Branch in Iran. So, learners feel more anxious and under stress in the classroom
environments where the learners have to constantly drill or repeat some tiresome
tasks like machines. On the other hand, languages learners will be less anxious
and stressful in environment emphasize collaborative activities among the
teachers and the students. Giving a short talk, lecture presentation in front of the
class is highly anxiety inducing which will make the classroom environment more
formal and stressful for the learners. According to Hashemi (2011), worldwide
expansion of English language has increased the demand to acquire good
communication skills in English, however learners of English language often
express a feeling of stress, nervousness or anxiety while learning to speak English
language.

Speaking achievement is very important to be assessed since the future
teacher should have a good communication speaking skill mastery especially for

the English Education Study Program Faculty of Teacher Training and Education



of Sriwijaya University students. Moreover, speaking skill is one of the basic
English skills that every student in English Education Study Program must master
especially in Sriwijaya University since there are mandatory courses of speaking
that every student must take. Each course is available from the first until the fifth
semester, named IEC Speaking, Speaking I, Speaking Il and Speaking Il in the
old curriculum and now have been changed into Speaking for Informal
Interaction, Speaking for Formal Interaction, and Speaking for academic
purposes. Each course respectively has 3 credits, 3 credits, and 3 credits. In order
to take the speaking courses throughout the semesters, a student must pass each of
the courses in the latest curriculum. The sixth semester students were the
population and the sample in this study. Therefore, it is very important to see the
achievement of their speaking and how their stress level correlates to their
speaking score.

Concerning the facts above, the writer was interested in conducting a
correlational study entitled ““The Correlation between Stress Level Perceived
by The Sixth Semester Students of Teacher Training and English Education
Study Program and Their Speaking Mastery”.

1.2 The Problems of the Study
There problems of the study were formulated as follows:

1 What was the stress level perceived by the sixth semester students of
English Education Study Program Faculty of Teacher Training and
Education of Sriwijaya University?

2 What was the speaking mastery of the sixth semester students of
English Education Study Program Faculty of Teacher Training and
Education of Sriwijaya University?

3 Was there any significant correlation between stress level perceived by
the sixth semester students of English Education Study Program Faculty
of Teacher Training and Education of Sriwijaya University and their

speaking mastery?



1.3 The Objectives of the Study

Based on the problems of the study above, the objectives of the study

were:

1. To find out the stress level perceived by the sixth semester students of
English Education Study Program Faculty of Teacher Training and
Education of Sriwijaya University.

2. To find out the speaking mastery by the sixth semester students of
English Education Study Program Faculty of Teacher Training and
Education of Sriwijaya University.

3. To find out whether or not there was a significant correlation between
stress level perceived by the sixth semester students of English
Education Study Program Faculty of Teacher Training and Education

of Sriwijaya University and their speaking mastery.

1.4 Significance of the Study

First, the significance of the study will give valid information to the
lecturers of English Education Study Program Faculty of Teacher Training and
Education of Sriwijaya University concerning with the significant correlation
between stress level perceived by the students and their speaking mastery.
Second, the students of English Education Study Program Faculty of Teacher
Training and Education of Sriwijaya University will develop their speaking
mastery by managing their stress level management. Third, this study can be one

of the sources of information for further studies.



REFERENCES

Abouserie, R. (1994). Sources and levels of stress in relation to locus of control
and self-esteem in university students. Educational Psychology, 14(3),
323-330.

Adawiyah, R., Darmawati, D., & Istiqgomah. (2007). Kepuasan pelanggan
terhadap lulusan ekonomi. Jurnal Management & Bisnis, 7(2), 233-242.

Baker, J., & Westrup, H. (2003). Essentials speaking skills: A handbook for
English language teacher. London, UK: Continuum.

Bernstein, D. A., Penner, L. A., Stewart, A. C., & Roy, E. J. (2008). Psychology.
Boston - New York: Houghton Mifflin Company.

Brown, H. D. (2007). teaching by principles: an interactive approach to language
pedagogy. New York, NY: Pearson.

Cohen, L., Manion, L., & Morrison, K. (2007). Research methods in education
(6™ ed). New York, NY: Routlegde.

Cohen, S., Kamarck, T., & Mermelstein, R. (1983). A global measure of
perceived stress. Journal of Health and Social Behavior, 24, 386-396.

Crandall, C., Priesler, J., & Aussprung, J. (1992). Measuring life event stress in
the lives of college students: The undergraduate stress questionnaire.
Journal of Behavioral Medicine, 15(6), 627-662.

Creswell, J. W. (2012). Educational researh: planning, conducting and evaluating
guantitive and qualitative research. Boston, MA: Pearson Education, Inc.

Crystal, D., S., Chen, C., Fuligni, A., J., Stevenson, H., W., Hsu, C., Ko, H., . ..
Kimura, S. (1994). Psychological maladjustment and academic
achievement: A cross-cultural study of Japanese, Chinese, and American
high school students. Child Development, 65(3), 738-753.

Davies, P., & Pearse, E. (2000). Success in English teaching. Oxford, UK: Oxford
University Press.

Depdiknas. (1990). Sistem pendidikan nasional Peraturan Pemerintah No. 28.

Jakarta, Indonesia: Depdiknas RI Retrieved from http://www.dpr.go.id/.

39


http://www.dpr.go.id/

Dil, Y. (2009). EFL learners' communication obstacles. Journal of Social
Sciences, 8(29), 84-100.

Dollahite, D. (1991). Family resource management and family stress theories:
Toward a conceptual integration. Lifestyle: Family and Economic Issues,
12(4), 361-377.

Dusselier, L., Dunn, B., Wang, Y., Shelley, M. C., & Whallen, D. F. (2005).
Personal health, academic, and environmental predictors of stress for
residence hall students. Journal of American College Health, 54, 15-24.

Dzulkifli, M. A., & Yasin, M. A. S. (2011). Differences in depression, anxiety and
stress between low and high-achieving students. Journal of Sustainability
Science and Management, 6(1), 169-178.

Elias, H., Ping, W. S., & Abdullah, M. C. (2011). Stress and academic
achievement among undergraduate students in universiti Putra Malaysia.
Social and Behavioral Sciences, 29, 646-655.

Elsanti, D., & Sumarmi. (2016). The effect of stress and social support among
post partum depression women in Indonesia. Journal of Nursing and
Health Care, 3(2), 26-29.

Essel, G., & Owusu, P. (2017). Causes of students' stress its effect on their
academic success and stress management by students. (International
Business), Seinajoki University of Applied Science, Finland.

ETS TOEFL Integrated Speaking Rubrics. Retrieved from January, 18 2018
http://www.ets.org/s/toefl/pdf/toefl _speaking_rubrics/

FKIP Universitas Sriwijaya. (2015). Revisi buku pedoman fakultas keguruan dan
ilmu pendidikan. Palembang, Indonesia: Universitas Sriwijaya.

Fraenkel, J. R., & Wallen, N. (2009). How to design and evaluate research in
education. New York, NY: McGraw Hill Companies.

Franken, R. E. (1994). Human motivation. Belmont, CA: Cole Publishing
Company.

Gate, M. (2003). Language Teaching: A Scheme for Teacher Education;
Speaking. Oxford, UK: Oxford University Press.

40


http://www.ets.org/s/toefl/pdf/toefl_speaking_rubrics/

Ghasemi, A., & Zahediasl, S. (2012). Normality tests for statistical analysis: A
guide for non-statisticians. Int J Endocrinol Metab, 10(2). 486 — 489.
Goddard, R. (2003). Relational networks, social trust, and norms: A social capital
perspective on students’ chances of academic success. Educational

Evaluation & Policy Analysis, 25, 59-74.

Harmer, J. (2003). The practice of English language teaching. Harlow, UK:
Pearson Education Limited.

Hashemi, M. (2011). language stress and anxiety among the English language
learners. Social and Behavioral Sciences, 30, 1811-1816.

Hill, R. (1949). Families under stress. New York, NY: Harper & Row.

Lai, P. C., Chao, W. C., Chanf, Y. Y., & Chang, T. T. (1996). Adolescents
Psychology. Taipei, Taiwan: National Open university.

Lazarus, R., & Folkman, S. (1984). Stress, appraisal, and coping. New York, NY:
Springer.

Littlewood, W. (2007). Communicative language teaching. Cambridge, UK:
Cambridge University Press.

Mahdi, D. (2015). Strategies and techniques for fostering oral communication
confidence in EFL students. Arab World Journal, 6(2), 162-173.

McCubbin, H., & Patterson, J. (1983). Social stress and the family: Advances and
developments in family stress theory and research. Marriage and Family
Review, 6, 7-37.

Mistar, J., & Umamah, A. (2014). Strategies of learning speaking skill by
Indonesian learners of English and their contribution to speaking
proficiency. TEFLIN Journal, 25(2), 203-216.

Nakhalah, A. M. M. A. (2016). Problems and difficulties of speaking that
encounter english language students at Al Quds Open University.
International Journal of Humanities and Social Science Invention, 5(12),
96 - 101.

Pearlin, L. (1989). The sociological study of stress. Journal of Health and Social
Behavior, 30, 241-256.

41



Phinney, J. S., & Haas, K. (2003). The process of coping among ethnic minority
first generation college freshmen: A narrative approach. The Journal of
Social Psychology, 143(6), 707-726.

Porter, O. F. (1990). Undergraduate completion and persistence at four-year
colleges and universities. National Institute of Independent Colleges and
Universities.

Radhia, R. (2016). The impact of language anxiety on EFL students' speaking
skill: The case of first year LMD students at the English Branch in the
University of Mohamed Kheider Biskra. (Master Degree in Sciences of
Languages), Mohamed Kheider University,

Thornbury, S. (2005). How to teach speaking. Longman, UK: Pearson.

Toth, Z. (2008). Foreign language classroom: A study of Hongarian students of
English as a foreign language: Cambridge Scholars Publishing.

Tuckman, B. W. (1978). Conducting educational research (2™ ed). New York,
NY: Harcourt Brace Jovanovich.

Ur, P. (1996). A course in language practice and theory. Cambridge, UK:
Cambridge University Press.

Volpe, J. F. (2000). A guide to effective stress management. Career and
Techinical Education, 48(10), 183-188.

Yule, G., & Brown, G. (1983). Teaching the spoken language. Cambridge, UK:
Cambridge University Press.

Zaid, M. A. (2015). Correlation and regression analysis textbook. Ankara,
Turkey: SESRIC.

42



