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CHAPTER 1

INTRODUCTION

This chapter presents: (1) Background of the study, (2) Problems of study,(3)
Objectives of study, and (4) Significance of the study.

1.1 Background of Study

English is the language used for international communication for every
human being to socialize. The students from primary school to higher school must
be taught English so that the students can easily comprehend and communicate
with different facets of life using English, as stated by (Mustafa et al., 2017),
English, from high school to university, is taught in Indonesia as a foreign
language. They state that most secondary schools have two English language
classes every week in the two tiers of secondary schools, i.e. junior and high
schools.

The English learning method is, of course, the most important thing so that
the learning and teaching process can run optimally. Therefore, selecting the best
learning approach is essential. A suitable learning method can handle all students'
difficulties in understanding each English material. In addition, the process of
understanding students will also be faster, so it takes little time for them to
become proficient in English. Determining the most appropriate method for
learning English takes work. Therefore, the method must also be adapted to the
ability of students.

Since the change in learning modes from offline (outside the network) to
online (within the network) has been widely carried out in a number of education
providers as a result of Covid 19, not a few teachers, have experienced difficulties
in carrying out their learning. Several factors include less interaction in learning
activities betwca teachers and students. Some e-learning methods are one-way.
This causes the interaction between teachers and students to be reduced so that it

will be easier for students to get further explanations about material that is




difficult to understand. Even so, effectiveness may be obtained if teachers
have good creativity in managing online learning systems and can adapt to
studentﬁ;y creating learning methods adapted to existing conditions.

More effective methods are needed to maximize online learning strategies.
Multimodal learning ihﬁm option because it is considered to follow the current
trends and conditions. Multimodal is defined as an approach using various media
or called semiotic modes syuch as audio, visual, and kinesthetic (Kress & Van
Leeuwen, 2020). Through this approach can strengthen and complement each
media. In the realm of education, multimodal learning is also often applied to
various technologies such as the use of power points, learning applications
installed on mobile phones, TV media, YouTube, Zoom, and various other
products. With the availability of various modes (media), we can innovate and
find sol&ions when facing problems when doing online learning.

Multimodal teaching has been widely researched in the context of ELT.
For instance, a study shown by Sakulprasertsri & Network (2020) found that
multimodal teaching enhanced students' language skills and helped them apply

eir knowledge and skill in an authentic context. Multimodal is the combination
of verbal and visual semiotics that can be used to determine the type and level of
dialogical involvement in a text of multimodal approach that is crucial in learning.
The multimodal method strives to develop students as reﬂers and creators of
multimodal text by highlighting the importance of many sources in producing
meaning in the text and the ways in which a particular decision contributes to the
desired communicative goals.

Furthermore, multimodahtechniques aid in meeting diversity by assuring
inclusiveness, which promotcsd'ntcllectual quality and allows students to have a
diverse learning experience. Students can choose the object of learning, or
representation, that best meets their personal preferences based on their dominant
way of learning with a multimodal approach. As a result, teaclars will be able to
fulfill the needs of various learners in a teaching context. McConnell (2014)
suggests that multimodal texts provide authenti& and engaging materials to

explore how meaning is created and help students communicate more effectively




in different contexts at any level. It can be concluded that multimodal texts
provide authentic materials related to the student's real life.

Using multimodal text in learning activities can increase students' and
teachers'acreativity. Teaching with a multimodality approach will assist the
teacher in visual or non-visual, digital or non-digital activities, and in learning in

neral. In the digital learning environment, students' potential for invention,
leadership discipline in any aspect, intelligence, critical skills, and group problem-
solving can all be enhanced by employing technology (Beetham, 2013). The
added value of multimodal learning is that it encourages students to learn to read a
essage, then deliver it. When learning English using a multimodal approach, that
can be said that they learn to understand the communication process. In addition,
they are also directed to think critically in understanding a message they get. For
example, when students are asked to understand a picture message, they must be
able to read the detailed meaning of the picture display or a combination of
specific movements and expressions of a student when making an online
presentation with the aim of other students paying attention to better
understanding the intent or information conveyed.

In this research, the researcher wants to discover how the learning process
of the use of multimodal text in teaching English. The multimodal text has several
modes, such as print and picture or print, image, sound, and movement. A
multimodal text is frequently a digital text, but it can also be a book, such as a
storybook, informative text, or graphic text. Multimodal texts necessitate the
processing of more than one mode as well as the recognition of mode
relationships. This_method differs from the linear reading of print-based materials.
Boshrabadi et al (2014) who claimed that using multimodabtcxts had a positive
effect on students’ reading comprehension skills. They add that multimodal texts
reading processes not only helped the participants to gain a considerable amount
of helpful information on reading skills but also served as a decisive motivating
factor and made the reading class more enjoyable than regular reading class.

In implementing learning, it cannot be separated from the factors that can

be supported and hinder the implementation of the learning. There are several




obstacles which result in the stagnation of teaching, that can appear in the
teaching and learning activity, such as the lack of student facilities, mismatched
application of methods, lack of understanding of the material, and alienation of
learners in teaching, efforts are needed to overcome this.

Multimodality is the subject of many research. Several researchers have
studied multimodality in teaching. The first research was conducted by Muzammil
& Salwa (2016) with the title "Multimodalitas Dalam Pembelajaran Speaking
Bagi Mahasiswa Jurusan Pendidikan Bahasa Inggris" they concluded that students
who use L2 subtitles combined with L2 sound and motion pictures produce fluent
and more accurate spoken English than L1 and LO subtitles. However, they are
simple enough, so the use of multimodality is recommended to improve speaking
skills.

Another Further research is about “Developing Students’ Reading Skill
Through Making Multimodal Inferences” by (Nurvaa.ni et al., 2020). The
research shows that almost all students improved their reading skills by making
multimodal inferences. They were able to make inferences visually and verbally
by using text clues and integrating them with their background knowledge,
creating mental images in their heads, distinguishing between literal and implied
meanings, implementing some reading strategies before, during, and after reading
the text, and manifesting their inferences.

The subsequent research was conducted by Astarilla & Warman (2018)
with the title "The Effect of Multimodal Texts on Students' Reading

omprehension.” This research found that multimodal texts significantly affect
students’ reading comprehension. It showed that there was a statistically
significant difference E:twecn the mean scores of experimental and control groups
on the post-test of reading comprehension. It can be seen in the student's
achievement in the experimental group from the pre-test to the post-test. The
experimental group had better ability in the post-test of reading comprehension
than the control group. As the control group also got instruction during treatment,
at the end of the session, this group made little progress compared to the

experimental group, which proves the effectiveness of the treatment. It is




confirmed that students who were taught using multimodal texts had better
reading comprehension ability than those who were only taught using monomodal
texts.

The last research is about Energizing Students’ Reading Comprehenﬂ')n
Through Multimodal Texts by Januarty & Nima (2018) this study describe The
use of multimﬁal text in reading instruction was discussed in this study's
interviews with 10 junior high school students and one English teacher. The study
was a qualitative descriptive study that compared Indonesia to other nations in its
investigation of the utilization of multimodal texts in teaching and learning.
Additionallydhis study discovered that multimodal text might encourage junior
high school students to read and comprehend the material more easily than text
that doesn't include visual visuals.

The difference between this research and the previous one is that this
research will describe the actual description of the implementation of the use of
multimodal text in teaching English to senior high school students. Moreover, this
study will analyze and investigate the inhibiting and supporting factors when
multimodal text is implemented in teaching English. Based on the description
above, it seems necessary to conduct further research on the problems listed above
with the title "The Use of Multimodal Text in Teaching English: a Case Study at
SMA SRIJAYA NEGARA."

1.2 Problems of Study

Based on the background of the study above, the researcher formulates the

research problems as follows:

1. How does the teacher use the multimodal text in teaching English?
2. Is there any inhibiting and supporting factor when teacher use multimodal

text in teaching English to senior high school students?




1.3 Objectives of Study

Based on the problems of the study above, the objectives of the research

are as follows :

1. To find out how the learning process on the use of multimodal text in
teaching English.

2. To find out whether there are inhibiting and supporting factors when
teacher use multimodal text in teaching English to senior high school

students.

14 Significance of the Study

This study is expected to be beneficial to the English teachers, EFL
students, and future researchers. The first is for the English teachers. This research
is expected to contribute to the English teachers that multimodal text can be used
as an alternative in teaching English to Senior High School Students. Secondly,
for EFL students, it is expected that they will be able to use this method to create
learning activities that can encourage their eagerness to learn English. Lastly, for
future researchers, this research is expected to give information, a model, or a
reference to be developed for further studies. The researcher hopes other
researchers evaluate, revise, reconstruct, or modify this study and write further

studies for other levels and objectives.




CHAPTER 11
LITERATURE REVIEW
2.1 Multimodal Text

Multimodal text is a teaching media that relies on the use of various types
of media and teaching tools to instruct and educate learners, usually through the
use of a Learning Management System (LMS). When using a multimodal learning
media, not only words used on the page or the voice of the teacher delivering the
lecture but also the combination of these elements with videos, images, audio
files, and hands-on exercises to give learners the best opportunity to learn.
Hultimodal texts, according to Walsh & Literacy (2006) are texts that contain
more than one "mode" (a type of meaningful sign or symbol), allowing for a
"synchronization of modes" to express the text's meaning. Multimodal is all verbal
and visual semiotic sources that can be used to realize the types and levels of
dialogical involvement in a text. [t is important to use a multimodal approach to

learning.

The multimodal text aims to develop students into knowledgeable readers
and producers of multimodal texts by drawing attention to the various sources for
making meaning in the text, as well as the ways in which a specific choice works
to achieve the desired communicative goal (Kummin et al., 2020). According to
the skills, interests, and preparation of the students, teachers must vary their
teaching strategies and lesson plans. To accommodate students' various learning
preferences, teachers must be able to enhance the processes of teaching and
learning English language abilities. Applying the usage of multimodal texts in
classroom teaching and learning is one way to achieve this. Texts that use many
meaningful signs or symbols to express meaning through a "synchronization of
modes" are referred to as multimodal texts. This means that by combining all of
the different modes that were used in the text, the core of multimodal texts may be

understood.




Moreover, the use of multimodal texts allows students to take advantage of
literacy outside of school and help them become more proficierhin literacy
(Sewell & Denton, 2011). The multimodal text does not always mean use of
technology, and multimodal texts can be paper-based, live, or digital. Paper-based
multimodal texts include picture books, textbooks, graphic novels, comics, and
posters. Live multimodal texts, for example, dance, performance, and oral fairy
tales convey meaning through a combination of various models such as body
language, spatial, audio, and spoken. Digital multimodal text including film,
animation, slide shows, e-posters, digital stories, an“:odcasts. Contemporary
communication Effective learning requires students to be able to understand,

respond, and organize meaning through multimodal texts in various forms.

Compared to traditional teaching methods, the use of multimodal texts
enhances the effectiveness of teaching and learning strategies. Multimodal texts
use a number of media, including ICT, to create dynamic course materials that
appeal to a range of learning styles and sensory modalities (Sankey et al., 2010).
The multimodal texts employed contain audio and video components, recorded
lecture presentations, interactive diagrams and simulations with audio
enhancement, interactive quizzes, and interactive graphics. The "multimedia
effect" refers to how words and images together help students understand more
profoundly than just learning by words (Mayer, 2001). Instructional components
may be presented in multimodal learning environments. Provided in many sensory
modes (written, audible, and visual). Modern technologies encourage the blending
of many communication modalities like image, voice, written language, and

animation, according to research in language studies.

The adaptability of multimodal texts is one of its strong points. Although
most professors employ a variety of teaching techniques, each student has a
unique learning style and set of preferences. Students are able to comprehend the
lessons presented when multimodal texts are used in teaching and learning
because teachers can choose the optimal strategy to maximize students' learning

using a variety of tools and methods. These multimodal texts are accessible,




allowing educators to vary their pedagogical approaches. Gen Y learners, who are
known to be more choosy and already have their own established habits and
preferred learning styles, will be drawn to these broad and diverse approaches.
Students will be more focused and invested in their own learning processes by
employing multimodal texts. In fact, it was discovered that learners also exhibited
proactive leadership behaviors that honed their leadership abilities (Kummin et
al., 2020).

In addition, the multimodal text helps to cater to diversity, ensures
inclusiveness that fosters intellectual qualities, and allows students to experience a
broad learning experience. With a multimodal approach, students can rﬁoosc their
own learning objects or representations that best suit their modal preferences
based on their dominant learning style. Thus, enabling educators/teachers to meet
the needs of different learners in a language learning environment. Multimodal is
a term that is used to refer to the way people communicate using different modes
at the same time Kress et al. (2001), defined as the use of some semiotic fashion
in design product or semiotic event together, and in a certain way, these modes are

combined for strengthen, complement, or exist in a certain order.

The first implication relates to the necessity of selecting reading materials
that match the interests of students. In this situat'an, teachers should discover
stimulating and motivating instructional resources. Therefore, teachers should be
able to select engaging materials to foster creativity and provide learners with
fresh jdeas and facts. Obviously, these resources should be based on the student's
prior knowledge and experience. By selecting engaging resources, it is believed
that pupils might overcome their inactivity or unfavorable attitude toward reading.
The second issue relates to the necessity of selecting reading materials appropriate
for the level of the children. Teachers should ensure that non-printed multimodal
content is easily comprehensible, as this study employs a comprehensive reading
program. Thﬁthird aspect relates to pedagogical practices that influence student
engagement during the learning ﬁrocess. In this instance, teachers should give

pupils more varied assignments during the lengthy reading program. There are




examples of extensive reading practices that have been conducted by other
researchers employing various types of reading text (linear text), such as the

reading of short tales, novels, or any other intriguing literature.

However, when assigning reading tasks, teachers should take students'
needs into consideration. Before introducing non-printed multimodal material into
an extensive reading curriculum, all teachers should therefore prepare pupils to
comprehend online reading practices. In this instance, teachers should always

nduct classroom experiments to determine the most effective method to utilize
with a certain group and then modify the learning activities accordingly.

(Cahyaningati & Lestari, 2018).
2.2 English Language Teaching

English language teaching is developing the ability to speak, read, listen
and write English in a contextual and acceptable manner according to the context
and conditions and daily situations of students. This is to produce a form of
learning English that is closer to the language needs of students. English language
teaching is very much needed for all people, both early age and adult, because
English is an international language that everyone should know. Not only
understand English, but also must be mastered the skill. According to Patel & Jain

(2008) general objectives of English language teaching are:
1. To enable the student to speak English correctly.

2.To enable student to understand topic correctly.

3.To enable student to read English with ease.

4.To enable student to listen English with ease.

5.To enable student to write English correctly.

In learning English, Wre are four basic language skills that are to be
learned in order to be fluent in Engliél. There are writing, listening, reading, and

speaking. These four language skills provide an opportunity for anyone to be able




to create the right context in an exchange of information. Mastering the four
language skills will also increase students' self-confidence. Listening and reading
are receptive abilities (receiving understanding) because one does not need to
produce language. These two language skills put a person to be able to accept and
understand language. This skill is called passive skill.

On the other hand, language skills that are both non-receptive are
productive language skills, namely speaking and writing, because someone
produces language. These two skills are active skills. So, it can be concluded that
the four aspects or skills in English support each other. The four must be studied
in tandem so that everything can be mastered evenly. Therefore, exposure to
effective and correct English must be accompanied by appropriate learning
methods from the teacher in learning activaes so as to ensure students have a
strong foundation of the four language skills that can be used in the future.

Language learning must involve four factors, namely teachers, language
teaching, language teaching methods, and subject matter. These four facts become
the most important part of the effort to help and facilitate the process of teaching
and learning languages. The teacher is the most important factor in the process of
facilitating the learning process. Because the teacher is a facilitator in the learning
process that requires ways or methods of learning. So, good teachers, in general,
always try to use effective teaching methods and use the best media tools in
carrying out language learning. Teachers are still another crucial element of ELT.
According to Met (1999), Second language teachers need to be adept at
bargaining, observing student performance and making instructional decisions.
They must also serve as role models for learning techniques and the use of second
languages. To make language acquisition easier, the environment needs to be
designed. Teachers should be adaptable with regard to following the curriculum or
studying the units in the course book based on the student's abilities. They should
select and/or prepare more suitable materials in order to replace, as necessary,
some components of a unit. Hutchinson & Waters (1987) proposes certain

considerations when establishing the objective of course materials. According to




him, first and foremost, good materials do not instruct but rather stimulate the
learner.

In order to accomplish this, they include engaging texts, fun exercises, and
opportunities for students to use their potential knowledge and abilities. Second,
quality resources assist the teacher and student in organizing the teaching/learning
process by providing a variety of activities that maximize the likelihood of
learning. The third point outlined by Hutchinson is that "materials embody a view
of the nature of language and learning." That is, they should align with the
instructor's perspectives and emotions regarding the learning process. For
example, if the instructor believes that frequent reinforcement facilitates learning,
then the material to be learned should be practiced multiple times. Additionally,
quality materials should introduce instructors to new practices. Finally, quality
resources include examples of correct and suitable language usage.

Without teaching strategies, each learning activity is useless. According to
Syahputra (2014) a strategy is a pattern of activity learning that is chosen and used
by a teacher contextually, in accordance with student characteristics, school
conditions, the environment, and specific learning purposes. It is essential that
learning strategies and learning objectives be related in order to achieve effective
and efficient learning activity steps. Learning strategies are procedures and
methods (procedures) that ensure students will really meet their learning goals.
There are a lot of intelligent, knowledgeable teachers, yet the results of their
teaching are often unsatisfactory. They fail because they lack effective teaching
techniques or because they are unable to effectively combine content and delivery
methods. This indicates that the first secret to effective teaching is good teaching
methods. Therefore, the teacher must be able to vary the activities according to the
subject matter, environment, and students. Teachers must therefore receive
training to ensure that their teaching methods produce the desired results.

A method used in English language teaching is a very close relationship
with the knowledge of Pedagogics, Psychology, and linguistics. Pedagogic
knowledge emphasizes the formation and development of the habits and abilities

of students. Meanwhile, when viewed from the level of psychology, the sense of




interest in learning foreign languages is very needed, teachers should know if
children do not speak English in their environment and they learn English not
only as eyes compulsory education but a necessity to be used in society and
everyday life. In essence, the creation of awareness in students to love English
will be the main key to fostering interest in learning English so that the problems
that are very often encountered are feelings of restlessness, nervousness, and the
fear of being wrong. English learning teaching is not only with development
theory but also the application of the theory that has been obtained by the
participants learn in the language learning process.

As a teacher, knowing the purpose of English language teaching is greatly
emphasized. As we all know, the main goal of English language teaching is to
prepare students to achieve communication and the use of a language that has
been learned. Every meeting that is held with the learning process is the
acquisition of sentences that have been done by students. However, the practice of
English they have acquired is sometimes only limited to acquisition in the form of
linguistics without any practice of communicating after leaving the classroom.
Any excellent teacher's ultimate goal has always been and will continue to be
effective instruction. Teaching is effective, if it has an influence on students, for

example, if the students have advanced in their learning activities.

23 Teaching English Using Multimodal Text

In recent years, teaching English has entered a new era. This is
marked by the development of the function of English learning which so far has
only been to improve communication skills to function to improve thinking and
communication skills. In line with this, the implementation of English learning
must also be carried out using appropriate learning models and appropriate
learning media. In order to be able to play an important role in improving thinking
and communication competence, the English learning media that should be used is
multimodal English learning media. Multimodality in English learning is

interpreted as the use of various sources that can be used to improve students'




understanding and, at the same time, improve students' communication skills. The
main feature of multimodality is that students are actively involved in using,
interpreting, and producing understanding through religious media of

understanding and representation.

Rammal (2006) states that students of English as a Foreign Language
(EFL) can enrich their cultural knowledge when witnessing authentic
conversations among native speakers of the language. In general, video is a useful
medium to assist students in exposing the target language they are learning. Thus,
aspects of language, including conversation strategies, can be obtained efficiently.
Watching and listening simultaneously in the same language, which is equipped
with acting in the video, can make it easier for students to understand what they

see and hear.

According to Bateman et al. (2017) multimodality characterizes a practical
communicative situation by mixing different forms of communication.
Multimodal teaching has been viewed as beneficial as it offers creativity and
flexibility, such as but not limited to digital storytelling, visual learning material,
and media to enhance the teaching and learning process and to construct
knowledge (Freyn et al., 2017). As an example, children's movies can be used as
entertaining media to introduce new vocabulary, target language culture, as well
as building children's good character (Suwastini et al., 2021). It indicates that the
meaning of multimodal texts can be comprehended by combining all of the text's
distinct modes. In this instance, learners may read the multimodal text on paper
(printed) or on an electronic screen (non-printed) such as a computer, which

includes sound.

There are many ways to integrate multimodal text to teach four English
skills. The first way is in writing skills. The teacher can use printed text or posters
that are appropriate to the learning material so that the students can write an essay
text regarding what they have read and know about the text or poster. Teacher

should seek to stimulate and motivate instructional resources. Various




constructions of reading motivation contain the element of participation, which
refers to Wang & Guthrie (2004) the lﬁasure derived from reading a well-written
book or article on an intriguing topic. Therefore, teachers should be able to select
engaging materials to foster creativity and provide learners with fresiu'deas and
facts. Obviously, these resources should be based on the student's prior knowledge
and experience. By selecting engaging resources, it is believed that pupils might

overcome their inactivity or unfavorable attitude toward reading.

The second is using multimodal text in teaching listening skills. According
to Dwinalida et al. (2014) due to the fact that universities place a higher attention
on English grammar, reading, and vocabulary, EFL students struggle with English
listening comprehension. After learning listening skills, the students were
expected to understand and comprehend the audio or video that they listened to. In
this chance, teacher can doing picture dictated during learning listening skill since
it can increase students' vocabulary even more than just listen to a recording.
According to the research that was conducted by Dwinalida, picture dictation
could increase the students' interest in learning to listen. In other words, it
encouraged students to engage in listening activities. During the listening task, the

students were enthusiastic when the treatment was given (Dwinalida et al.,2014).

Next, using multimodal text in teaching speaking skills. The teacher can
use media such as PowerPoint to present the learning material and then ask the
students to create their own presentation and present it in front of the class.
Materials offered in a variety of presentation formats may give learners the
impression that learning is simpler and attention is better, which could improve
learning performance, especially for students who are less proficient (Chen & Fu,

2003).

Lastly, integrating multimodal text in teaching reading skills. The best way
to read is to get an attractive text according to the interest of students so that they
want to read the text willingly and without any coercion. Students' reading

abilities might be improved through a wvariety of reading exercises if a




comprehensive reading program were implemented. According to Morgan &
Fuchs (2007) many kids who don't spend much time engaging in reading activities
typically don't develop into "competent readers." It follows that in grder to
increase their reading speed, students must practice reading a lot. Thus, students
can acquire a lot of "vocabulary, grammar, and other language expertise" that can

help them use the target language by reading a lot of English literature.

2.4 Previous Related Studies

Multimodality is the subject of a lot of research. Multimodality in
teaching has been studied by several researchers. The first research was conducted
by Muzammil & Salwa (2016) with the title "Multimodalitas Dalam Pembelajaran
Speaking Bagi Mahasiswa Jurusan Pendidikan Bahasa Inggris" they came to the
conclusion that students who use L2 subtitles combined with L2 sound and
motion pictures produce fluent and more accurate spoken English than L1 and LO
subtitles although they are not more complex, so the use of multimodality is
recommended to improve speaking skills.

Another Further research is about “Developing Students’ Reading Skill
Through Making Multimodal Inferences” by Nurviya&' et al (2020). The research
shows that almost all students improved their reading skills by making
multimodal inferences. They were able to make inferences visually and verbally
by using text clues and integrating them with their background knowledge,
creating mental images in their heads, distinguishing between literal and implied
meanings, implementing some reading strategies before, during, and after reading
the text, and manifesting their inferences.

The next research was conducted by Astarilla & Warman (2018) with the
ale "The Effect of Multimodal Texts on Students’ Reading Comprehension."
This research found that multimodal texts have a significant effect on students’
reading comprehension. It showed that there was a statistically significant
difference talween the mean scores of experimental and control groups on the
post-test of reading comprehension. [t can be seen in the student's achievement in

the experimental group from the pre-test to the post-test. The experimental group




had better ability in the post-test of reading comprehension than the control group,
as the fact that the control group also got instruction during treatment. At the end
of the session, this group made little progress compared to the experimental group,
which is certainly proof of the effectiveness of the treatment. It is confirmed that
students who were taught by using multimodal texts had better reading
comprehension ability than those who were only taught by using monomodal
texts. o

The last research is about Energizing Students’ Reading Comprehenﬁ')n
Through Multimodal Texts by Januarty & Nima (2018) this study describe The
use of multim(ﬁal text in reading instruction was discussed in this study's
interviews with 10 junior high school students and one English teacher. The study
was a qualitative descriptive study that compared Indonesia to other nations in its
investigation of the utilization of multimodal texts in teaching and learning.
Aclclitionallydhis study discovered that multimodal text might encourage junior
high school students to read and comprehend the material more easily than text
that doesn't include visual visuals.

The difference between this research and the previous one is that this
research will describe the real description of the implementation of using
multimodal text in teaching English to senior high school students. Moreover, this
study will analyze and investigate what are the inhibiting and supporting factors

when multimodal text is implemented in teaching English.




CHAPTER IV
FINDINGS AND DISCUSSION

This chapter provides the findings and discussion of the implementation,
challenge, and strategies in teaching English using multimodal text at SMA

Srijaya Negara based on observation and interview results.

4.1 Biographical Description of Participant

In this study, there was one English teacher and one class that was
observed, which was XI IPA 3. Observations were carried out for three meetings
every Tuesday. There were 32 students and one teacher who studied. The English
lessons are held once a week for 90 minutes. For the interview, there were four
participants : one English teacher and three students that were interviewed. The
first participant is AF, an English teacher at Senior High School Srijaya Negara.
She has already taught English subject for 14 years. The students were selected
based on their cognitive level, according to the teacher's assessment of their daily
performances. They were students of IPA 3 class in Senior High School Srijaya
Negara Palembang. There were one female student and two male students. First
Participant is Al, a student of IPA 3 class at Senior High School Srijaya Negara
Palembang. According to the teacher assessment, Al is a high achiever student in
English lessons. The second participant is IN, a student of IPA 3 class at Senior
High School Srijaya Negara Palembang. According to the assessment, IN is a
mid-achiever student in English lessons. The third participant is MG, a student of
IPA 3 class at Senior High School Srijaya Negara Palembang. According to the

assessment, MG is a low achiever in the English lesson.

4.2 Findings of the Study
There are two research questions in this study, they are: “How does the
teacher use the multimodal text in teaching English? * and ““Is there any inhibiting

and supporting factor when teacher using multimodal text in teaching English to




senior high school students?”. To ensure that the study questions were addressed,

the data obtained from the instrument were thoroughly elaborated and examined.
4.2.1 Result of Observation

This observation activity aims to describe English learning activities at
SMA Srijaya Negara and describe the observations' results. It does not stop here.
The results of the observations are analyzed by identifying how the multimodal
text media are applied by the teacher in the learning they teach. The observation

took place three times.

The observation method used by the researcher was non-participant
observation, which is an observation activity where the observer stands as an
'outsider’ while the observation activities was carried out. The researcher only
saw, observed, recorded, and made documentation of observations. During the
observation activity, the researcher recorded the learning process and carried out
learning documentation activities. Recording aims to capture all aspects of the
learning process. Documentation of learning was done by recording the learning
process in class using a video camera and by collecting learning documents, such
as observation sheet, material hand-outs, and student attendance lists. The

followings are the result of observation :

1. The first meeting was held on 6th September 2022. In this meeting, the
lesson was about suggestion and offering expression. Before the class
started, the teacher had already sent the media on their Whatsapp group so
that all students could see the media. After the teacher started the class,
she asked the students whether they still remembeggd the last meeting
lesson, and they discussed it. For the whilst activity, the teacher asked the
students to read and observe the media, which are two pictures of
conversation text. The first conversation is about two students named John
and Jane that talked about going to the cinema. In the conversation, it can
be seen that it is about suggestion expression. In contrast, the second

conversation is about two students called Jane and Siti. According to the




conversation, it can be concluded that it is an example of offering help
expression.

After students had read and observed the conversation, the teacher asked
some students to practice reading the conversation and asked where the
expression and responses in the conversation that they had read. Some
students read and explained the expression and response that was shown in
the conversation, and the other students listened carefully. After that
teacher confirmed and explained the lesson. For the post-test, the teacher
asked the students to pair up and search for an example of a text
conversation about suggestion expression on the internet and send it to
their WhatsApp group. After students sent their text conversation, the
teacher checked whether students sent the correct conversation or not. For
the homework teacher asked the students to write the conversation that
they found.

The second meeting was held on 20th September 2022. In this meeting,
the teacher gave students a quiz about the last meeting lesson, which is the
expressions of suggestion and offer. The teacher sent the questions and
instructions in the form of a short video text that she sent via WhatsApp
group.

The students were asked to create a short conversation about offering
expression based on the chosen situation, which is the situation when their
brother or sister washes the dishes. The students had to write on a piece of
paper, and the quiz lasted 20 minutes. After students collected their quiz
answers, the teacher led the students to review the lesson and quiz that
they had done. The teacher asked some students to read the conversation
that they created and write the offering expression with the response on the
blackboard. Then, the teacher evaluated and confirmed the students’
explanation and conversation. For the post-test the teacher asked students
about personal letters, but many students did not know the topic yet, so the

teacher explained it briefly. The teacher gave students homework to




observe about personal letters. After that the teacher asked the students to
conclude the lesson, then they closed the lesson.
3. The third meeting was held on 27th September 2022. The teacher asked
students to see the video about a personal letter that she had sent on the
WhatsApp group. The teacher and students discussed the video about the
social function, generic structure, languagﬁeatur&:s, and examples of a
personal letters. Furthermgre, the teacher asked the students to create a
small group of 5 people. The teacher gave students a text of a personal
letter and gsked them to observe and discuss the structure of the letter.
After that, the teacher asked the students to present their discussion results
in front of the class. Then the other group gave ﬂnments or their opinion
about their friends' presentation. Furthermore, the teacher confirmed the
student's presentation anﬁxplained again about the structure of personal
letters using PowerPoint presentation.
The teacher asked some students to read the example of a personal letter
that is shown in the PowerPoint. After that, they discussed the generic
structure and language features of that personal letter. For the post activity
teacher asked the students whether they understood the lesson, and they
reflected on the lesson. The teacher showed students a picture of a child
writing a letter to her mother, and then the teacher asked students to create
a personal letter for their homework. Lastly, they closed the lesson.
Overall, based on the results of the analysis of the implementation of
multimodal text with observations that have been made at SMA Srijaya Negara,
the teaching of English in class XI [PA 3 has applied the use of multimodal text. It
turns out that in three face-to-face English learners in the classroom, the
application of multimodal text does not only include one kind of multimodal text
but more than one. For the first meeting teacher only used one kind of multimodal
text that contained visual images. Then the next meeting teacher used a short
video to create the quiz. Finally, for the third meeting teacher used three kinds of

multimodal text. First, she used a short video in the pre-activity to let students




observe the topic by themselves. Second, she used PowerPoint in whilst activity to
explain more about the lesson, and last, she used the picture to give students a
post-activity to create a personal letter for homework.

Five different modes are combined in multimodal texts to convey
meaning, according to Anstey et al (2010) these five types of communication
include linguistic, visual, gestural signal, audio, and spatial organization. They
can be transra'ttcd electronically, on paper, or live. Multimoda texts, whether
they take the form of printed texts or non-printed texts, refer to written texts that
have various modes suggested by the teacher and the link between them in
interpreting a narrative or information. As we can see from the observation result,
the teacher has already used the multimodal text to teach English to senior high
school students properly. Although she still uses a few types of multimodal text, it
is in accordance with the conditions of the class and the abilities of the students.

Teacher creativity and learning innovation are important parts of the
learning process in the classroom so that learning can achieve the expected goals.
The learning guided by the teacher is considered to be dynamic and fun. On the

other hand, the timing and mastery of the material can be achieved well.

4.2 .2 Result of the Interview

The results of the interview were examined using a method called thematic
analysis in accordance with what was previously mentioned in Chapter 3. Based
on the results of the interviews, the researcher reports on the outcomes of the
interviews, which involved 4 participants. For the result of the teachers' interview,
the researcher identified 9 themes that were connected to the research question.
The first theme is to know how the implementation of multimodal text when
teaching English. The next themes are to know the inhibiting and supporting
factors in teaching English to senior high school students. These are the themes of
the study from the interview; (1) Teachers’ consideration of the source of the text,
(2) Teacher's consideration of choosing the multimodal text to teach English, (3)
Teachers' opinions on the text that contain some visual images, (4) Teachers’

opinion on text with visual image attract students interest, (5) Teachers’ opinion




on text with visual image help students to learn, (6) Teachers' opinion on the text
that contain visual images help students to guess the lesson, (7) Teachers' opinion
on the text that contains visual images help the improvement of language learning
skill, (8) The inhibiting factors when using multimodal text when teaching
English, (9) The supporting factors to use multimodal text in teaching English,
4.2.2.1 Teachers’ Consideration of the Source of the Text

In this theme, the researcher asked about the teacher's consideration when
choosing the source of the text that she took for teaching English. The participants

respond to the interview questions as follows.

"Yes, okay, for the source of the text. I use this printed book from the
Ministry of Education since I think if only using printed books is deficient,
so I also use existing sources, there are a lot of them on google. Like
yesterday, our learning material was about the suggestion and offering
expressions, so after using the guidebook, I also asked the students to look
for other sources on google, about that material. Because I think when

searching the text on Google it would be faster and more variety."

From the statement above, AF stated that the texts she used to teach were
taken from the textbook provided by the school, but when she needﬁl more
example to explain or test the students, she would search it on Google, to create
various ways in the teaching-learning process. Multimodal-based learning in this
digital era is an alternative choice of teaching materials that can be said to be an
innovation for English language teachers. In online learning, the choice of
multimodal texts can reduce the boredom of students who learn from textbooks
only. Internet sources are more varied materials that can be a choice of teaching

materials. Varied materials possibly attract more students' attention because

students can choose the material they like.

4.2.2.2 Teacher’s Consideration on Choosing the Multimodal Text to Teach
English




Choosing the appropriate multimodal text for students is the main point of
creating interesting learning. With interesting multimodal text, it could attract
students' willingness to read and observe the text.

“so my consideration is on google it is good enough because there are a lot

text and varied. and we can get the appropriate text according to students

English level, moreover, since English is a foreign language it has to be

interpreted first, if we use an application like google translate so the access

will be fast and easy.”

Based on AF's statement, she stated that using google is the best option for
choosing the multimodal text for teaching English. Since Google has varied
learning material from a lot of websites, she can choose to match her students'
competence. In addition, using google is also beneficial for students to search the
text by themselves, and they can also translate the text on google, so the learning

will be done easily.

4.2.2.3 Teachers' Opinion on the Text that Contains Some Visual Images
Multimodal text is different from regular text because it contains pictures
or symbols. Sometimes it could be in the form of a video with a caption. This is
the teacher's op'ﬁion on the text that contains the visual image and her experience
when including multimodal text in her teaching and learning activity.
"Yes, in the previous lessons, especially during the covid period, I always
sent learning videos. Yes, even though I actually took it from YouTube. So,
there will be animations or real teachers explain the lesson. [ usually choose
animation, because there are lots of pictures so students are interested and
paying attention to learning. Rather than just the video of teacher

explaining the lesson, I think it seems a bit monotonous.”

Based on the interview result, it can be inferred that AF usually uses
multimodal text when teaching English, especially when online learning. She
stated that using video with animation and a lot of pictures will be interesting for

the students.




4.2.2.4 Teachers' Opinions on Text with Visual Images Attract Students'

Interest

One of the benefits of the use of multimodal text in learning is to attract
students to listen to the teacher's explanation and to make them interested in
reading the available text that contains the visual image. Using engaging materials
can influence students' motivation and interest in studying English. As a result, the
teacher should think about relevant and engaging content based on the level of the

students and their circumstances.

"Yes, obviously, because the media is colored, students are more interested
and more motivated to read the text, and that can also explore students'
cugjosity."
The teacher definitely agreed that a text which contains some visual
imagﬁ will be more interesting to the students because it is colorful, not only
text. It can attract the students to read the text because they are curious of what is

the content of the text.

42.2.5 Teachers' Opinions on Text with Visual Images Help Students to
Learn Easily

In this theme, the teacher is asked about her opinion on teaching English
using text with visual images to help the students to understand the lesson easily.
Boshrabadi et al (2014) who claimed that using multimodabtcxts had a positive
effect on students’ reading comprehension skills. They add that multimodal texts
reading processes not only helped the participants to gain a considerable amount
of useful information on reading skills but also served as a strong motivating

factor and made the reading class more enjoyable than regular reading class.

"If you say it's easier, it is not correct because the student must observe the
media firts what is displayed, but what I tried to say, I make it colortful, so

students are motivated to read it."




She argued that text with a visual image could not instantly help students
to learn since students have to observe the text first. In her opinion, the text with

the visual image is the media to motivate students to read the text.

42.2.6 Teachers' Opinions on the Text that Contains Visual Images Help

Students to Guess the Lesson
The text that contains suitable visual images will help students to guess or

predict what they will learn for that meeting. If the teacher creates or provides a
multimodal text that has a correlation with the topic that they learn, students can
easily guess the lesson by looking at the pictures, symbols, or videos available.

The following is the result of the interview on this theme.

"Yes, it can be because as I explained earlier, students are motivated by
using the visual images, and also, the student's curiosity about the material
increases, so I let them predict what leamning will be, and then I will

accompany them."

0 She said yes. The students can guess or predict the lesson because pictures
1

provided in the text usually represent the content of the text. In addition,
according to AF, text that contains visual images can increase students' curiosity to

read and observe the text, so it helps students to guess the lesson.

4.2.2.7 Teachers' Opinions on the Text that Contains Visual Images Help the
Improvement of Language Learning Skill

One of the goals of using appropriate media in learning is to improve
students’ English learning skills. The use of multimodal text is expected to help
students improve their English skills.

"Yes, it's very helpful because, like yesterday, we leamed the expressions

of suggestion and offer. In the text, there is an animated picture in the form

of a cartoon of two speakers, two people having a dialogue using the

expressions of suggestion and offer, so the students are interested. They say

"well, mam here is a picture ".. yes it turns out that the picture is John, yes,




and this is Jane, and I asked students to observe and understand the

meaning of the dialogue"

0 The teacher agreed that giving a text which contains visual iﬂages can help
1

the students in developing their language learning skills. Especially in reading skills,
It is one of the strategies to attract the students to find the main idea and specific

information from the text by looking at the visual images provided.

4.2.2.8 The Inhibiting Factors When Using Multimodal Text When Teaching
English

It is undeniable that every learning media have inhibit to implement. Even
monomodal text media sometimes has certain obstacles, such as inadequate
textbooks for all students. As well as the use of multimodal text, in this theme, the
teacher explained clearly what are the challenges that she has experienced while

implementing multimodal text when teaching English at SMA Srijaya Negara.

"Okay, the inhibiting factor, according to me may be external, like we use
handphone, it must be connected to the internet, but in our class there is no
wifi provided from the school. Our children are actually middle to lower
economic status, so there are some of our students who do not have a quota.
As we know, if there is no quota, we cannot access the internet. Well, thank
God, all of those in class yesterday had cell phones, but there were only a
few students who didn't have a quota. But it was handled yesterday when [

told them to share their internet..."

According to the teachers' statement, the inhibiting factor is the internet
because in SMA Srijya Negara, the wifi connection is only in the teachers' room,
and if too many users connect to the wifi, the signal will be slow. She usually
shares the text on WhatsApp group, so all the students have to be connected to the
internet in order to see and read the text or video. Sometimes there are some
students who do not have a quota. The strategy for that situation is they share the

internet, so all students can accept the text or video that she sent on the WhatsApp

group.




4.2.29 The Supporting Factors to Use of Multimodal Text in Teaching
English

According to Verhoeven et al. (2008) information and communication
technology (ICT) has given EFL learners several options to learn English with a
fair amount of ease by exposing them to multimodal texts. They contend that the
components intcgrﬁed with multimodal texts can prompt students to draw
conclusions about the content of the text based on their existing knowledge.
Additionally, they claim that students read more thoroughly than those who only

read printed materials when they use additional sources of information.

"Yes, I used the handphone. Because the access is very easy, everyone now
uses a handphone, and also if you already have a quota and are connected to
the internet, there are a lot of sources, so it's very helpful. So the teacher
doesn't have to lecture anymore, first we stimulate the students and let them
explore from what we send, such as examples of images like suggestion
expressions, we just take it and share it in the whatsapp group can be

conveyed easily to all students in the class."

AF stated that the use of handphone is the supporting factor to hold the
multimodal text in teaching English in the classroom. Because handphone help
disseminates media to students more efficiently, not only for dissemination, with
handphones, students also can explore the lesson by themselves so that the teacher
does not have to lecture the lesson all the time. It would increase students'

willingness to learn since they also contribute to the learning activity.

The answers from the teacher revealed some findings related to the
teaching and learning process in the classroom through multimodal texts. In
conclusion, the teacher stated that the use of multimodal text helps students to
guess the lesson and improve their English language skills. Because multimodal
text increase students interest in reading and observing the learning media that
teacher display in teaching and learning activity. However, to help students learn

the lesson easily is less precise since the students have to observe the media, and




then the teacher has to explain again to the students about the lesson to help
students understand what they have learned. In the teacher's opinion, the
multimodal text makes students attract and willing to read the text and listen to

her explanation.

Furthermore, in this research, three students were also involved in the
interview regarding their experiences in the learning process using multimodal
text. For the result of the student's interview, the researcher identified 7 themes
that were connected to the research question. The first theme is to know how the
implementation of multimodal text when teaching English. The next themes are to
know the inhibiting and supporting factors in teaching English to senior high
school students. These are the themes of the study from the interview; (1)
Students' opinion on teachers' selected text, (2) Students' opinion of using
multimodal text, (3) Students’ opinion on text with visual image help students to
learn, (4) Students' opinion on the text that contain visual images help them to
guess the lesson, (5) Students' opinion on the text that contain visual images help
the improvement of language learning skill, (6) The inhibiting factors when using
multimodal text when teaching English, (7) The supporting factors when using

multimodal text in teaching English,
4.2.2.10 Students’ Opinion on Teachers’ Selected Text

This theme is to get information from students on whether they have
already experienced using multimodal text when learning a'nglish, and what kind
of multimodal text they usually use. Multimodal texts, according to Jewitt &
Kress (2003), convey information through a range of media, such as written

language, written imagery, graphic design elements, and other semiotic resources.

“Surely, the teacher has used interesting media so that all students in the

class can be interested in the learning provided by the teacher.” [Al]

“Yes, for example like yesterday the teacher provided media in the form of

pictures of people studying and pictures of people doing something.” [IN]




“Yes, usually maam uses image media, such as the image of the text of

yesterday's conversation.” [MG]|

In this question, all students answered that the teacher usually provided
texts which consisted of pictures, animation, eftc., and sometimes the teacher gave
reading texts from google, some of them consisting of interesting pictures. From
the students’ answers, we can come to the statement that the teachers already use

multimodal text.
4.2.2.11 Students’ Opinion of Using Multimodal Text

While using learning media, the important part is to know students'
opinions when using the learning media. The teacher needs to know whether
students are interested or not to learn with multimodal text. Because students'

interest is the key to learning activity become succeed.

“I feel interested, because if using media such as pictures or videos, I think it
will make it easier for us to understand or comprehend the content of the
explanation given by the teacher, because there are interesting pictures.”

[AL

“l am a person who is more interested in learning with pictures than with
videos, because the videos are too long. If I learn with pictures, it makes me

not bored to read the text.” [IN]

“Yes, because it is more comfortable to read because there are pictures.”

[MG]

Three studentﬁin this question argued that they felt more interested in
learning English with a text which provided some pictures. Two stu&ents answered
that the text which provided some pictures or video text was interesting and
encouraged them to read the whole text. Otherwise, one student is more interested
in learning with a text that contains pictures rather than learning with video text

because it takes too much time.




4.2.2.12 Students' Opinions on Text With Visual Images Help Students to
Learn

However, the use of adequate learning strategies and learning media is
required for the implementation of English learning. Multimodal English learning
media should be used in order to be able to contribute significantly to the
enhancement of thinking and communication skills. Multimodality in English
instruction is defined as the utilization of many sources that can be used to
enhance students' comprehension while also enhancing their communication
abilities. Students actively using, interpreting, and producing understanding
through media of understanding and expression is the primary characteristic of

multimodality.

“Very helpful, I'm not the only one who feels it, maybe my friends will also

feel it because it's easier.” [Al]

“Yes, because according to me when I see the picture at the text, I can
imagine it and if I don't know the meaning I can look at the picture and

adjust the meaning.” [IN]

“Yes, because I feel more enthusiastic about reading text with pictures.”

[MG]

All students agreed that the text with the visual image could help them to
learn English easily. They feel more interested and enthusiastic when reading a text
that contains a visual image. When they have a problem comprehending the

meaning of the text, they can adjust the picture with the text to guess the meaning.

4.2.2.13 Students' Opinions on the Text that Contains Visual Images Help

Students to Guess the Lesson

Along with the text that contains the visual image, it is expected to help

students to guess or predict the lesson. The proper visual image needs to use in




this part so that students can guess the lesson easily and be interested in exploring

more information that they can gain from the visual image.

“Actually, it is impossible to predict what the material is about. If there is a
picture, maybe it will help to understand, and I can predict what material

will be explained.” [AI]

“Yes, because ma'am always asks us to first observe the media that she
sends to the group so that we understand the material that will be studied

that day.” [IN]

“Yes, [ have, for example, when Ma’am asked us to observe before the

lesson started.” [MG]

According to Al, it is hard to guess the lesson before the teacher explains it,
but the picture can help him to guess the lesson. Similar to IN and MG, Al stated
that before the class started, they would be given time to observe the text contained

visual images. This activity helps them to guess the learning material for that day.

4.2.2.14 Students' Opinions on the Text that Contains Visual Images Help the

Improvement of Language Learning Skill

Multimodal teaching has been widely researched in the context of ELT.

For instance, a study shown by Sakulprasertsri & Network (2020) found that
multimodal teaching enhanced students' language skills and helped them apply

their knowledge and skill in an authentic context.

“That's right, very helpful, in my opinion. For example, when I learn with
multimodal text especially with picture, it helps me to get a clue before I
read the text. It is easier to find the main idea of the text, and it increases my

reading skill ” [AI]

“Yes. Because the image can adjust its meaning, if the image does not match

the meaning we ourselves can adjust it by looking at the image.” [IN]




“Yes, very helpful. Because if there is a picture I'm more interested in

observing the text.” [MG]

From the interview result, all students stated that text that contains visual
images helps them improve language learning skills. According to Al, using
multimodal text helps him to get the main idea of a text that he reads so that he can
comprehend the text carefully. IN stated reading text that contains visual image
improve her reading skill since she can adjust the meaning by looking at the
picture. Lastly, MG said that text with the visual image is very helpful for him
because it gains his interest to observe the text. When the student is interested in

the text, their reading skill will improve easily.

422.15 The Inhibiting Factors When Using Multimodal Text When
Teaching English

This theme is to get information from students about the challenges that
they face when multimodal text is applied in teaching and learning activities.
“Maybe if the obstacle is the projector which is lacking, so we have to
conquest with other classes to use the projector. The strategy is to focus on

listening to the teacher's explanation so that learning is more effective.” [AI]

Al stated that from his experience, learning with multimodal text is a bit
challenging because, at SMA Srijaya Negara, the projector is not enough to cover
all classes. As we know, mostly the use of a projector in implementing the
multimodal text in the learning activity is a common way. With a projector, the
teacher can show video, picture, or PowerPoint to all students. In addition, using a
projector prevent students from looking at something else when they use
handphone to share the learning material. The strategy to cope with this problem is
for students to focus and listen carefully to the teacher's explanation so that

learning can be effective.

“Yes, that is like the picture that is shared is not clear enough.” [IN]




According to IN, sometimes teachers share a picture that is not clear
enough, and it can inhibit the teaching and learning activity since when the picture

is blurred, students will be confused and find it hard to connect it with the text.

“The problem is when using a projector is that sometimes the laptop takes a
long time to load, so it takes a lot of time. And also sometimes if you want

to use a projector, it turns out that another class has already used it.” [MG]

Different from Al and IN opinion, MG said that one of the factors that
inhibit the use of multimodal text is poor laptop performance. Sometimes when
they use a laptop to show the PowerPoint, it becomes loads and takes time to

reconnect to the projector.

4.2.2.16 The Supporting Factors When Using Multimodal Text in Teaching
English

In addition, the researcher is also looking for information about supporting
factors for implementing multimodal text when learning English. This theme is to
know what strategies teachers and students do to cope with the limitation that they

face when using multimodal text.

“The supporting factors, such as when the projector cannot be used, the
teacher will send the file or media via the wa group, so we can watch it

together and then we will ask for conclusions from the material.” [AI]

“I think maybe the use of cellphones makes it easier for us to learn, because
all students have cellphones, so the media is easily conveyed to all students

even without a projector.” [IN]

According to Al and IN, the supporting factors are the use of handphones
and WhatsApp applications. Because the teacher usually shares the media on their

Whats App group so that the media can be accepted by all the students efficiently.

“l think the use of the Google application really helps us, because
sometimes maam tells us to find examples of conversation texts ourselves,

with Google we can get them easily.” [MG]




From the MG side, the supporting factor of the use of multimodal text is
the google application because their teacher sometimes ask them to search the
example of conversation text by themselves, and it really helps him to explore

many websites to find out the suitable example for the lesson.

Those are the answers from students who have been interviewed by the
researcher regarding their experiences in learning reading using multimodal text.
From the interview result, it be concluded that students already have
experience with multimodal text. Most of the students argued that pictures, graphs,
or figures provided in the text could help them to guess the topic, main idea, etc.,
because they can represent the content of the text. It is in line with the benefit of
multimodal learning, that it motivates students to improve their reading and
communication skills. It may be claimed that when studying English through a
multimodal approach, students gain an understanding of how communication
works. They are also instructed to use critical thinking while understanding a
message they receive. When students are asked to comprehend a picture message,
for instance, they must be able to read the in-depth meaning of the picture display.
Similarly, when a student is giving an online presentation, other students are
expected to pay attention in order to better understand the message or intent being

delivered.

According to the students' interview results, the inhibiting factors to use
multimodal text are the lack of a projector in the school, the poor laptop
performance, and sometimes the teacher sending a visual image that is not clear
enough. However, the use of handphone and WhatsApp application help them to
keep using multimodal text. Other applications also help them to explore learning
material, such as Youtube and Google. Information, communication, and
technology's (ICT) fast development have influenced people's lives in many ways,
including the way they study and are educated. The students of today engage in a
variety of technologies and digital media in their daily lives. For instance,
Communicza'on is now multimodal as a result. In this setting, students, in

particular, are exposed to a wide range of multimodal texts, including websites,




picture books, magazine articles, advertising, novels, video games, and movies that
incorporate written textéogether with visual pictures, graphics, sound, and other
design components. In other words, students can read texts or information from
non-printed or digital texts in addition to printed sources. This phenomenon
significantly alters the educational methods and environment (Astarilla & Warman,

2018).

43 Discussion
In this section, the findings of the study and the interpretation are
presented by responding to the research questions that were asked. It is essential
to have a discussion about the conclusions of the research after conducting the
analysis of the data obtained from the observation and the interview. This study
aimed to answer the following questions, "How does the teacher use multimodal
text in teaching English? " and "Is there any inhibiting and supporting factor when
teacher using multimodal text in teaching English to senior high school
students?”. For the teacher interview, the researchers created the 9 themes. While
for the students' interview researcher created 7 themes based on the interview
questions in order to find the answers to these research questions and to see the
results of their research.
For the first research question, It showed that English teacher at
SMA Srijaya Negara uses multimodal text mostly from the pre-activity to the
post-activity. The teacher usually sends the media on their WhatsApp group. Then
she started the appeception by asking the students to observe the media that she
had sent so that students could gain information about the lesson first before the
teacher lectured it. In whilst activity teacher asked the students to present what
they get from the text or media that they have observed. Lastly, in the post-
activity teacher shown pictures that have correlation to the lesson, and gave

students homework about the media that is displayed.

Even though the multimodal text that teacher used is limited to pictures,
PowerPoint and video only, it can increase students' interest in learning and

teaching activity. From the interview result with students, they stated that learning




English with the picture is more comfortable for them because they feel interested
than reading the text with the picture. Students also stated that reading text that
contains visual images could help them to learn the lesson easily, and they also
tried to guess the learning material when the picture appeared in the text.
Furthermore., multimodal literature can encourage learners to read and understand
the content more easily than language that lacks visual representations. According
to Callow & Zammit (2012) using multimodal texts improves students' cognitive
skills and increases their creativity, attention, participation, and performance.
Those findings are in line with the results of this study, which discovered that
using multimodal texts, particularly visual pictures, in the teaching and learning
process could stimulate students' creativity, attention, engagement, and

performance.

The second research question is about the inhibiting and supporting
factor that appears when teaching English using multimodal text. There are four
inhibiting factors that challenge teachers and students to use multimodal text in
teaching and learning English. The first is the lack of an internet connection. It is
because at SMA Srijaya Negara, there is no wifi connection in the classroom, and
sometimes students can not afford to buy internet. Fortunately, this problem can
be handled by the students sharing their internet with their friends. The second
factor is the lack of a projector. The teacher and students stated that the projector
in SMA Srijaya Negara is still not enough for all classes to use it. Sometimes they
have to conquest to borrow the projector, and if it runs out, then they can not learn
with the projector. That is why, to cope with this problem, teachers use WhatsApp
group to deliver the media, and all students can see it without a projector. The
third inhibiting factor is poor laptop performance. A student said that it takes time
to connect the laptop and projector. And the last inhibiting factor is the blurred
picture. One student stated that sometimes the picture is not clear enough, and it is
difficult to recognize. This obstacle can reduce students' interest in observing the
available text because it is difficult to predict images. As stated in the interview

result, the picture is one of the media that are often used by the teacher when




learning with multimodal text. Clear pictures are very important for effective
learning. According to Jun (2000) images have the advantages of being simple to
prepare, simple to arrange, entertaining, meaningful, and authentic. Pictures can
bring images of reality into the artificial language teaching environment. Images

are important for enhancing students' language skills.

The supporting factors that help students to use multimodal text are the use
of handphone, WhatsApp, Google, and Youtube. The use of handphones and
WhatsApp really help the students to replace the projector. With handphones and
WhatsApp, the media can be delivered to all students instantly. Students also can
send their contributions by searching the material that they have already observed
to the WhatsApp group, and then the teacher can give a response and comment
easily. Furthermore, the use of Google and Youtube is beneficial for the teacher to
explore multimedia that have a correlation to the lesson. The teacher stated in the
interview results that it is not enough to just stick to the text or examples in
printed books, so she gains other information and media from Google. In whilst
activity teacher usually asked the students to explore the example of an expression
that they learn on Google, to know whether the students already understood the
lesson. The teacher also uses Youtube to share a short video to help her explain
the lesson since students are more interested in watching a video th%contains
animation. According to the students' and teachers' interview results, the use of
multimodal text in teaching and learning English in the classroom can reduce
students' boredom in learning because the teacher also engages students'
contribution in their teaching and learning activity. This is in line with the
research from Zulfigar (2011) one purpose for employing moving visual texts as
language teaching resources is to take advantage of its many semiotic systems to
improve students’ communicative competence by allowing them to observe,

comprehend, and assimilate language performance.

In summary, from the observation and interview results, The use of
multimodal texts in teaching English has been implemented at SMA Srijaya

Negara. Texts with several modes were offered by the teacher in the form of




multimodal texts. From the interview results, it can be concluded that the use of

multimodal text by the teacher in teaching English is in accordance with the
abilities of the students. The teacher adjusts the media she uses with the tools and
applications that all students can have and use. As can be seen from the results of
observations, the media used by the teacher is in accordance with the learning
material being studied. For example, in personal letter learning, the teacher
displays videos and pictures related to personal letters. Students are also required
to be able to recognize linguistic components, social functions, and textual aspects
in the text as part of the lesson's objectives. Students can explain the structure of
the personal text by doing exercises and the usage of multimodal material. With
the teacher using multimodal text, students must also contribute, not just be silent
and listen to the teacher's lecture. From the results of this study, it can be found
that the use of multimodal text in teaching English is very important to be known
and used by English teachers because the multimodal text has a variety of media so
that learning activities can be more interesting and easier. This is supported by the
study of Muzammil & Salwa (2016) multimodality is a learning media that
combines several modes including a combination of sound, images, and writing.
Multimodal text is a useful learning media to assist students in exposing the target
language they are learning. Thus aspects of language, including conversational
strategies, can be obtained efficiently. Viewing and listening to videos can make it
casier for students to understand what they see and hear. According to this
research result, It was also found that the effect of using multimodal text in
learning English can help students learn, predict learning, and improve students'
English skills. As stated by students and teachers in interviews, reading texts that
have pictures makes them more interested in observing and understanding the
texts. This is supported by the study of Astarilla & Warman (2018) the use of
multimodal texts in the classroom has been proven to improve students' reading
comprehension skills compared to monomodal texts only. Furthermore, the use of
multimodal texts in learning English for high school students can have an impact
on English language teaching in terms of developing students' English Language

skills. This is supported by the study of Nurviyani et al. (2020) indicated almost




all students improved their reading comprehension through the use of multimodal
inferences. The teaching and learning processes actively included the students.
Even though there are still some inhibit factors that appear, they can cope with
some strategies to conduct the multimodal text in their teaching and learning

activity.




CHAPTER V
CONCLUSIONS AND SUGGESTIONS
This chapter explains the conclusions and suggestions of the research
based on the findings and discussion of the research presented in the previous

chapter 4.

5.1 Conclusions

Two conclusions were drawn from this study based on the findings and
discussions in the previous chapter. First, the implementation of multimodal text
in teaching English at SMA Srijaya Negara is adjusted to students' ability levels.
The teacher uses the tools and materials for a learning activity owned by all
students, such as using handphones. English teacher at SMA Srijaya Negara uses
multimodal text mostly from the pre-activity to the post-activity. With the use of
multimodal text, students feel more interested and more comfortable reading the
text that the teacher gave them. Students also felt helped by multimodal text to
guess the lesson, and they can improve their English language skills.

The second is they had inhibiting while learning English with using
multimodal text, such as in the lack of projector, lack of internet connection, the
poor laptop performances, and sometimes the picture was not clear enough to
observed by students. Teacher usually send the media using WhatsApp, so they do
not have to use a projector a%laptop to hold the learning activity. Then for the
internet connection problem, the teacher asked the students to share their internet
to all students could accept the media in their WhatsApp group. For the supporting
factors, using the handphone and WhatsApp application is the main point to assist
the multimodal text media in teaching English. The use of Google and Youtube
helped the teacher and students to obtain varied learning material that is suitable to

their competence.




5.2 Suggestion

The researcher offers some recommendations for teachers, students, and

future potential researchers :

1.

For the EFL teachers to use multimodal text, they should enrich the
multimodal text that they want to use, not only using pictures and video
but also they can use other multimodal text, such as posters, charts, or
mind maps, as long as it correlates with the lesson.

For students, if they have any problems or challenges while using
multimodal text in learning English, they should consult with teachers to
learn the solution to cope with this situation. They must focus on teacher
exposure when conducting the multimodal text since the teacher is the
facilitator of the learning activity. So that students can understand the
lesson and improve their performance.

Further research interested in this topic should be able to deepen the use of
multimodal text in teaching English. Other researchers should expand the
scope of the study, considering that this research has yet to be able to fully
describe the implementation of multimodal texts in all senior high schools
in Palembang because this research is only the description of a case study
at SMA Srijaya Negara. In the data collection process, the further
researchers should use techniques that are estimated to be more optimal in

obtaining the required data.
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